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This project is a classroom project for implementation in a self-contained second-grade 
classroom. It is a specific fluency curriculum, focusing on research-based teaching strategies and 
the use of authentic children's literature to promote second-grade students' reading fluency. 
Rationale 
I decided to develop this project for several reasons. First of all, as a second-grade 
teacher, I noticed that many of my students could read well, but they could not read fluently. The 
basal series I was using, Houghton Mifflin's Invitations to Literacy Level 2 (Au et al., 1996) 
offered only a few choices for fluency instruction. Second, in my experience as a Title I teacher, 
I have learned that fluent reading is needed for comprehension of the reading material. Fluency 
is a skill that many Title I reading students struggle to attain. Finally, after reading the Report of 
the National Reading Panel (2000), which covered fluency instruction, it was evident to me that 
I needed to help my students with fluency. I developed this project as an extension of the 
activities in our basal series to specifically promote fluency. 
Purpose 
The purpose of this project is to provide fluency strategies and lessons that are easy to 
implement in the classroom and require little instruction time. It is expected that the included 
lesson plans, strategies, and resources will help second-grade students become more fluent 
readers. 
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Importance of Product 
As a teacher in the Oelwein Community School District, I should be addressing fluency 
instruction in my second-grade classroom. One of the listed second-grade benchmarks at 
Oelwein Community Schools is that the student "reads aloud familiar stories, poems, and 
passages with attention to rhythm, flow, and meter"(Oelwein Community School District, 2002). 
This project will specifically address this benchmark. 
Methodology 
Procedures 
I first began researching my topic of fluency in 2002, during our Advanced Literacy 
Studies class. I began by looking for research on fluency, specifically in the primary grades. 
From this research I was able to write my literature review and narrow my topic to "Fluency 
Instruction in the Second-Grade Classroom." My review of literature provided many proven 
fluency strategies, but I narrowed my project to one particular strategy, the Fluency 
Development Lesson (Rasinski & Padak, 1996). Originally, I had planned to do research in my 
classroom with this strategy, but after a job assignment change, I decided to put together a 
"fluency curriculum" for second-grade teachers. I thought this would be a great way to add 
direct fluency instruction into our second-grade classrooms in Oelwein. 
To begin my project, I decided that I would need to use more than one fluency strategy 
for an entire curriculum. I chose to use the following fluency strategies in my project: Fluency 
Development Lesson (Rasinski & Padak, 1996), Paired Oral Reading (Koskinen & Blum, 1986), 
Choral Reading (Richards, 2000), and Reader's Theatre (Martinez, Roser, & Strecker, 1998). I 
also decided that my fluency lessons needed to fit in with the second-grade reading basal in use, 
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Invitations to Literacy, Level 2 (Au et al., 1996). This would make the fluency lessons connect 
smoothly with the other literature the students were reading. Poetry was often recommended 
with many of the fluency strategies I had researched, and poetry was an area I felt was not 
addressed much in the second-grade reading curriculum. In the fall of 2003, I began searching 
for poems that would relate to each of the basal stories. After much research, I found an average 
of three to five poems for each story at different reading levels. 
For the Reader's Theatre portion of this project, I searched through current literature and 
websites for scripts that would coordinate with the six themes from the basal. I also transformed 
Houghton Mifflin's Phonics Bookshelf(l 999) readers into Readers Theatre scripts. These 
readers supplement the basal reading series, feature one reader for each basal story, and focus on 
specific phonics skills. 
In January 2004, I met with the second-grade teachers in Oelwein to share my ideas and 
research. From this meeting, I was able to see how and when the teachers would use this 
curriculum. The teachers were looking for strategies that were easy to implement and did not use 
too much instructional time. 
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emergent literacy can be used to describe this time of early learning. "Emergent literacy refers to 
the developmental precursors of formal reading that have their origins early in the life of a 
child" (Whitehurst & Lonigan, 2002, p. 12). 
Once a child has started kindergarten, the decision on how to best teach young children 
to read has been a long running debate. Reading instruction in general has had its share of ups 
and downs in the last fifty years. In 1955, soon after the U.S.S.R. launched its spacecraft, 
Sputnik, a controversy began in the United States over how to best educate our children. The 
general public wanted Americans to be ahead of the Soviets, and searched for possible ways to 
make this happen. That same year, Flesch ( 1955) published the famous book, Why Johnny Can't 
Read, which pushed for first and second grade teachers to focus on phonics. This book was 
widely popular with the public, in hopes that a phonics-based approach would bring the United 
States closer to the U.S.S.R. 's technological knowledge. This was quickly followed by Chairs 
(1967) book, Learning to Read: The Great Debate. This, too, promoted a phonics-based 
curriculum. 
Because ofFlesch's (1955) and Chairs (1967) work, elementary schools followed a 
phonics approach to teaching reading until the l 980's, when a new approach to reading 
instruction surfaced. The whole-language approach focused on meaning-based instruction, 
immersing students in meaningful, purposeful reading and writing activities. Phonics instruction 
was taught in the context of the literature, not in isolated lessons. Teale and Yakota (2000) note 
that the whole language approach "focuses on comprehension, uses 'real' children's literature 
rather than texts designed to reflect phonics patterns, and teaches skills in context, rather than in 
isolation" (p. 6). Phonics was taught, but only as needed and not in systematic, scripted lessons. 
Publishers producing basal reading series started to produce literature-based basal series to 
support the new stance on reading instruction. 
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After a few years with the whole language approach widely used by schools, the reading 
instruction veered again in a different direction. Many opponents of whole language claimed that 
the approach simply did not work as well as a phonics-based curriculum. In 1990, Adams 
published Beginning to Read: Thinking and Learning About Print. This book stressed that whole 
language was not working, and a phonics approach was needed. Adams' work suggested schools 
should be teaching students about phonemic awareness and decoding, and the best way to do this 
was by using phonics. While her position was debated by some in the reading field, it caused the 
reading curriculum to veer again in another direction. 
Though it is great to have so much public attention on reading instruction, it has been 
disappointing to see the great debate take it's toll on reading educators. Much of the debate stems 
from the belief that phonics and whole language are two totally opposite approaches and cannot 
be combined. Currently, however, most educators describe their reading curriculum as a 
balanced approach, a combination of phonics and quality literature with a focus on 
comprehension. Teale and Yakota (2000) note that a balanced approach incorporates "systematic 
attention to phonics while also maintaining a focus on good literature and comprehension from 
the start" (p. 7). Some basal series reflect this balance, using quality children's literature and 
making phonics meaningful by addressing it within the context of the story being read. 
An emergent literacy program in school should reinforce and build upon the literacy 
skills students may have already acquired at home. As Teale and Yakota (2000) list, successful 
early literacy programs have these features: 
1. An emergent literacy approach provides the foundation, 
2. Comprehension instruction is a core feature, 
3. A multi-faceted word-study program is essential, 
4. Writing- integrated and separated- is central, 
5. Reading fluency must be developed, 
6. Children need practice reading connected text, and 
7. The early literacy program is conceptualized as developmental (p. 7). 
While each of these components of a successful emergent literacy program is important, 
for the purposes of this project, reading fluency will be the focus. Reading fluency, while 
thought of as an important skill for young readers, is often the most overlooked aspect of the 
reading curriculum (Allington, 1983; Rasinski, 1990). The purpose of this project will be to 
investigate reading fluency and develop ways to incorporate this skill into the regular reading 
curriculum of a second grade program. 
Reading Fluency 
As stated above, a component of a successful early reading program the development of 
fluency (Teale & Yakota, 2000). Reading fluency has been defined in many ways. One of the 
most simple definitions states that reading fluency is "the ability to recognize words rapidly and 
accurately" (Nathan & Stanovich, 1991 p.176). Rasinski, (1990) defines reading fluency as 
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"those surface level or observable behaviors during oral reading that are associated with 
comprehension"(p. 38). Rasinski believes that fluent readers will read "at appropriate levels of 
accuracy, articulation, speed, phrasing, and use intonation and stress so as to optimize his/her 
own comprehension" (p. 38). Richards (2000) comments on the importance of prosody, defining 
it as "the ability to read a text orally using appropriate pitch, stress, and juncture; to project the 
natural intonation and phrasing of the spoken word upon the written text" (p. 535). Thus, one 
could conclude that reading fluency is not limited to decoding alone, but includes many more 
observable reading behaviors. 
Reading fluency is very important for early readers. However, it is not often addressed in 
the first years of school. Rasinski (1990) states that "fluency instruction has been a neglected 
part of the school reading curriculum" (p. 37). He is not alone in his opinion. Many other 
researchers have found that fluency is rarely acknowledged in the primary grades (Allington, 
1983; Richards, 2000). Most basal reading series rarely cover fluency, if at all. Instead, basals 
tend to focus on decoding, comprehension, and vocabulary. Richards (2000) summed it up by 
saying "fluency simply is not a stressed aspect of reading instruction" (p. 535). 
Yet oral reading fluency is important. Allington (1983) comments that "oral fluency is ... a 
necessary feature in defining good reading" (p. 557). Besides sounding better, fluent reading has 
been linked to comprehension (Armbruster, Lehr, & Osborn, 2000; Dowhower, 1987; Homan, 
Klesius, & Hite, 1993; May & Rizzardi, 2002; Nathan & Stanovich, 1991; National Reading 
Panel, 2000; Reutzel & Hollingsworth, 1993; Teale & Yakota, 2000). Nathan and Stanovich 
( 1991) comment that "fluent word recognition may be almost a necessary condition for good 
comprehension and enjoyable reading experiences" (p. 176). How is it that reading fluency and 
comprehension are related? Fluency furnishes the link between word recognition and 
comprehension (Armbruster, Lehr, and Osborn, 2000). When the decoding of a text is easier 
(fluent), a child will pay more attention to comprehending whats/he is reading. However, when 
the decoding is more difficult (less fluent), the child puts more attention into decoding 
accurately, and less attention to understanding what is being read. One can only conclude that a 
fluent reader will have better comprehension than a nonfluent reader (Nathan and Stanovich, 
1991 ). 
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When does fluent reading begin? When should teachers start looking for fluent reading in 
their students? Many researchers agree that fluency begins to develop in the primary grades, 
once students are reading on their own (May & Rizzardi, 2002; Teale & Yakota, 2000). Teale 
and Yakota (2000) make the statement that "[g]rade 2 is an especially important year for reading 
fluency development" (p. 11 ). 
Researchers have also studied why students have differences in fluency. Why is it that 
some students become fluent readers easily, and for others it is more difficult? Nathan and 
Stanovich (1991), as well as Allington (1983), have formed some conclusions to explain these 
discrepancies. One reason for nonfluent readers could simply be a lack of decoding skills, which 
makes text difficult for students to read. In turn, the students then are less motivated to practice 
reading and using decoding strategies, starting a cycle of difficult and unenjoyable reading 
experiences. This also includes reading outside of school. Fluent readers are more likely to read 
outside of school than nonfluent readers. This can add to the widening gap between a fluent 
second-grade reader and a nonfluent second-grade reader. 
Allington (1983) gave six possible hypotheses as to why some readers become fluent and 
why some do not. These hypotheses are paraphrased here. 
1. Some children already know that fluent reading is the ultimate goal. This goes back to 
the advantage some children have when entering school. Students who have been read to at 
home often have seen fluent reading modeled time and time again. For these students, it is their 
goal, not just the teacher's goal, to become a fluent reader. 
2. Beginning readers who are successful are often prompted to "read with expression" 
while slower readers are remediated with decoding and accuracy training. Instead of promoting 
fluency for slower readers, this in fact can cause them to be less fluent, by breaking the text 
down into smaller, less meaningful units. 
3. Quick learners are given more chances to read, thus increasing their practice and 
affecting their fluency. 
4. Good readers are usually reading texts that are somewhat easy for them, which focuses 
attention on reading fluently. 
5. Silent reading helps students discover how to divide sentences into meaningful 
phrases. Again, better readers are more often assigned silent reading, giving them another 
advantage over slower readers. 
6. Different understandings about reading can result in a difference in student 
performance. While good readers already see that fluent reading is the goal, "[p]oor readers may 
view reading as more of an accuracy competition than a meaning-getting exercise; further, they 
may view reading as an activity done to please someone else" (Durkin, 1981; quoted in 
Allington, p. 559). 
These hypotheses are perplexing. If better readers are given so many more opportunities 
than slow readers to become fluent, how can instruction be changed or altered to foster fluent 
reading for all students? 
Fluency and Young Readers 
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There have been many studies focusing on how to incorporate reading fluency instruction 
into the regular reading curriculum (see Allington, 1983; Nathan & Stanovich, 1991; Rasinski & 
Padak, 2000; Rasinski & Zutell, 1990; Richards, 2000). Some of the techniques or strategies 
used to promote reading fluency include teacher modeling, choral reading, paired oral reading, 
oral recitation lesson (ORL), repeated readings, Readers Theatre, Peer-Assisted Learning 
Strategies (PALS), fluency development lesson (FDL), Radio Reading, and Say it Like the 
Character. 
Recently, the National Reading Panel (2000) set out to find research-based strategies to 
promote reading fluency. As reported in it's summary, "guided repeated oral reading procedures 
that included guidance from teachers, peers, or parents had a significant and positive impact on 
word recognition, fluency, and comprehension across a range of grade levels" (12). There are 
many variations of guided repeated oral reading, many of which were mentioned above. 
Armbruster, Lehr, and Osborn (2000) list several activities for repeated oral reading practice, 
including student-adult reading, choral reading, tape-assisted reading, partner reading, and 
reader's theatre (27-29). 
One of the key aspects to fluency instruction is text selection. Finding texts that are 
appropriate for students is a necessity. Armbruster, Lehr, & Osborn (2000) suggest finding 
materials at the students' independent reading level and that "if the text is more difficult, 
students will focus so much on word recognition that they will not have an opportunity to 
develop fluency" (p. 27). 
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Teacher modeling is one of the easiest and most important ways for promoting fluent 
reading in the classroom. Students need to see a model of fluent reading in order to attempt it 
themselves. Teacher read-alouds are a daily routine in most classrooms. Rasinski and Padak 
(2000) list different ways to model fluent reading for children. They suggest calling the students' 
attention to different aspects of the teacher's reading, such as differences in phrasing, rate, and 
volume. Even modeling nonfluent reading for students can draw their attention to the areas 
needing improvement. Finally, modeling the fluent reading of a passage before students attempt 
reading it independently has two advantages. Not only does modeling show the students how the 
passage should be read, it also indirectly introduces the new or unknown vocabulary words 
before reading. 
Choral readings can also promote fluent reading. Richards (2000) points out that choral 
readings of poetry are especially effective for helping students identify prosodic (phrasing) cues 
while reading. Choral reading does not have to be unison reading all the time. Richards suggests 
some alternative ways to chorally read poetry, including reading in "unison, a line per child, or 
by groups, or students can simply learn and analyze the prosodic features of a refrain. All these 
methods lend themselves to fluent oral reading practice" (p. 538). 
Paired Oral Reading is a model for building fluency that was developed by Koskinen and 
Blum (1986). This model pairs students together to practice reading, with a goal of becoming 
fluent readers. To paraphrase this model, students each choose a 50 word passage from their 
current reading material. Both students read their passages silently. Then, partners each read 
their passage orally three times while the partner listens. After each reading, the listener 
provides feedback for the reader. This feedback is specific - focusing on expression in reading, 
accuracy, and connectedness. Finally, the roles are switched, so both students have read their 
passage three times. This approach has been noted to show improvement in students' fluency, 
word recognition, and comprehension. Other positive outcomes of this method include easy 
implementation, little time to complete (10 -15 minutes), and both student and teacher 
enjoyment (Koskinen & Blum 1986). 
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Rasinski and Zutell (1990) describe another fluency building strategy, the Oral Recitation 
Lesson (ORL). The Oral Recitation Lesson can be divided into two segments, direct and indirect 
instruction. The direct instruction segment is made up of three phases. During the first phase of 
direct instruction, the teacher models fluent reading by orally reading the assigned story. 
Following the read aloud, the teacher leads a class discussion of the text, and students then 
summarize the story. At this time, the main goal is student comprehension. 
In the second phase of direct instruction, the goal of the lesson shifts from 
comprehension to improving oral reading. During this time, the teacher discusses reading 
expressively, including pitc~ stress, and juncture, and leads the students in oral reading sections 
individually and together. The students begin practicing with relatively short passages of text, 
and gradually increase in length as fluency improves. 
The third and final phase of direct instruction involves an oral reading performance by 
the student. Each student chooses a passage of text and reads it orally for the class. Afterwards, 
other students provide positive feedback to the performing student. 
The second segment, indirect instruction, involves only one phase. At this time, students 
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are given the chance to practice their oral reading individually. Students have a goal to reach 
"98% accuracy and 75 words per minute" (Rasinski & Zutell, 1990, p. 86) on a story before 
moving on to a new story. Rasinski and Zutell note that this phase takes only about 10 minutes a 
day, during which students whisper read previously read stories. This is also the time when 
teachers can assess individual students' fluency. 
Subtle improvements in reading have occurred after using this approach. Rasinski and 
Zutell (1990) also note a study using ORL by Nelson and Morris (1986). Rasinski and Zutell 
describe this year-long study with low reading second and third-grade students. According to 
their synopsis, the study exhibited "substantial gains in word recognition accuracy in contextual 
and word-list reading for children who had previously made little or no progress in reading" 
(p.87). 
Another study looked at ORL and it's effects on second-grade students' comprehension 
(Ruetzel & Hollingsworth, 1993). In this study, the researchers tested the ORL against the 
traditional, round robin reading approach to see which method was more effective for reading 
fluency and comprehension. Ruetzel and Hollingsworth found that "ORL produced greater oral 
reading fluency as measured by EPM [Errors per Minute] than did traditional classroom practice 
(round robin)" (p. 329). The ORL outperformed the traditional approach in comprehension as 
well. The study concluded that students receiving ORL instruction surpassed those receiving 
round robin instruction on three out of four comprehension measures. One can only conclude 
that the ORL not only helps build fluency in young readers, it also aids in comprehension. 
This fluency approach was originally designed for use with basal reading stories, but 
could be adapted for use with a wide variety of literature. This strategy could also be adapted 
using poetry and nursery rhymes with younger children, and plays and fairy tales for older 
children (Richards, 2000). 
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One of the most researched fluency building strategies is repeated reading. The repeated 
reading strategy is almost self-explanatory - a student, by himself or with a partner, will "reread 
a short, meaningful passage until he reaches a high level of fluency" (May & Rizzardi, 2002; p. 
117). Instead of boring students, rereading a story over and over can actually have the opposite 
effect. The National Reading Panel (2000) notes that "guided repeated oral reading procedures 
that included guidance from teachers, peers, or parents had a significant and positive impact on 
word recognition, fluency, and comprehension across a range of grade levels" (p. 12). Repeated 
reading can be used with almost any text- basal stories, trade books, or poetry. Short, relatively 
easy texts are recommended for repeated reading with students (May & Rizzardi, 2002). 
Much research has been done on repeated readings, linking this strategy to both fluency 
and comprehension development. Herman (1985) researched the effects ofrepeated readings on 
intermediate students' reading rate, number of unnecessary pauses while reading, and word 
recognition. Over a three month period, students were given five different stories to read aloud. 
Initial readings were scored on rate, number of pauses, and word recognition accuracy. Students 
next rehearsed the stories on their own over an average period of about four days. Final readings 
were scored equivalent to the initial readings. Results showed that reading rate, number of 
pauses, number of total miscues, and combined accuracy all showed significant improvement. 
Students reading rate went from 4 7 words per minute at the beginning of the study to 69 words 
per minute at the conclusion. The number of unnecessary pauses in student reading decreased, 
but only on practiced stories. As for total miscues, the study began with students at a 17% 
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miscue rate on initial readings. By the end of the study, the initial reading miscue rate was at 
11 %, and the miscue rate for final readings was down to 7%. Combined accuracy also improved, 
starting at 87% on initial readings to 92% at the end of the study. After this study, one could 
assume that repeated readings positively affect reading fluency. 
Another study involving second graders tested the relationship of repeated readings on 
students' fluency and comprehension (Dowhower, 1987). Dowhower's findings were similar to 
those of Herman (1985), stating" rate, accuracy, comprehension, and prosodic reading (reading 
in meaningful phrases) were significantly improved by repeated reading" (p. 402). These skills 
seemed to transfer to unknown material as well. Dowhower also linked repeated reading 
positively with comprehension, and noted that in the course of her study, "children learned to 
read a passage faster, more accurately, and with more understanding" (p. 402). Dowhower' s 
results confirm those of Herman (1985), and provide substantial evidence that repeated reading 
is a valuable strategy for improving both reading fluency and comprehension. 
Readers Theatre is a fluency building strategy based on repeated readings. "Readers 
Theatre is an interpretive reading activity in which readers use their voices to bring characters to 
life" (Martinez, Roser, & Strecker, p. 326). Readers Theatre is a performance, but unlike plays, 
Readers Theatre does not require memorization of lines or the use of props. Instead, the focus is 
on the students' reading and how meaning is conveyed. 
"The backbone of Readers Theatre is repeated reading" (Worthy & Prater, p. 295). 
Readers Theatre requires students to reread a story numerous times until they can read it 
fluently, and then perform it for an audience. 
A study by Martinez, Roser, and Strecker (1998) examined the use of Readers Theatre in 
second-grade classrooms. This study required 30 minute daily Readers Theatre lessons in two 
inner-city second-grade classrooms. These daily lessons developed into a weekly routine, 
paraphrased here. Every Monday, teachers would read aloud stories that would be turned into 
scripts for the weeks' perfonnances. After some discussion of the stories, each child was given 
two copies of a script at his/her instructional reading level - one script for school and one for 
home practice. Tuesday, Wednesday, and Thursday, the students practiced reading aloud their 
scripts in groups. On Thursday, groups finished small details, such as deciding where to stand 
while reading. The groups then perfonned for their class on Friday, sometimes with parents or 
other special guests in attendance. By the Friday perfonnance, many students had read their 
scripts 15 - 20 times. 
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This study found that during the IO-week project, "nearly all of the children posted gains 
in their rate of reading .... an average .. .increase of 17 words per minute" (Martinez, Roser, & 
Strecker, p. 331 ). The authors did mention that Readers Theatre is an excellent way to integrate 
repeated readings into the classroom with a meaningful purpose. 
Another fluency strategy studied by Fuchs, Fuchs, and Yen (2001) is called First-Grade 
Peer-Assisted Leaming Strategies (PALS). This strategy was to target the reading development, 
and, after a fluency component was added, reading fluency of first-graders with and without 
disabilities. First-graders were partnered with other first-graders for a series of 35 minute 
lessons. Teachers paired the highest level readers with lower level readers. During the lessons, 
partners each took on the role ofreader or coach. Each lesson consisted of three parts: Teacher-
Directed Instruction, Sounds and Words, and Partner Reading. 
During the Teacher - Directed Instruction, the teacher introduces new letter sounds and 
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words, helps students listen for individual sounds in words, and coaches students in reading the 
new words slowly and then quickly. The second portion of the lesson, Sounds and Words, 
consists of four partner activities guided by a lesson sheet. Together with their reading pals, 
students practice letter sounds, decoding the new words introduced by the teacher, practicing 
sight words, and reading decodable words and sight words in short stories. Some of these 
activities were timed, to boost reading rate. In the final part of the lesson, the students partner 
read using books at their appropriate reading level. The "Coach" reads a page, pointing to each 
word, and the Reader then does the same. After the book is finished, the partners switch roles 
and repeat the story. This part of PALS takes about 10 minutes. 
In the fall of 2000, this intervention was implemented with 33 first-grade teachers and 
their students. After 22 weeks of treatment, reading skills were assessed to compare progress. It 
was found that students who participated in PALS outperformed significantly better in the 
categories of fluency and comprehension than students who did not participate. The authors 
suggest peer-mediated, repeated reading promoted these gains in fluency and comprehension. 
Over the course of the 22 week treatment, students spent a total of 2.5 hours on repeated reading. 
The authors end the article by saying that "if teachers were to engage their students for more 
time in peer-mediated repeated readings, teachers and students would obtain even more 
impressive results" (Fuchs, Fuchs, & Yen, p. 93). 
Another instructional approach for building fluency is the Fluency Development Lesson 
(FDL) (Rasinski, Padak, Linek, & Sturtevant, 1994 ). The fluency development lesson (FDL) is a 
"10-15 minute instructional activity that incorporates several key principles of effective fluency 
instruction" (Rasinski et al. 1994, p.159). To implement FDL in the primary classroom, each 
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student is given a text with 50-150 words to read. First, the teacher introduces the story or poem 
and asks for student predictions. Next, the teacher models a fluent oral reading of the story or 
poem for the class. This is followed by a class discussion of the content of the story, and of the 
teacher's oral reading. The class then chorally reads the story several times before the students 
are divided into pairs for continued practice. One partner listens and provides feedback while the 
other reads aloud. Special attention is given to rate, phrasing, and other fluent reading behaviors. 
After some paired practice, the teacher has small groups or pairs read the text for the class. 
These texts are then put into folders for further student practice. Teachers encourage students to 
read these stories at home to their parents. Books that have been read previously also work well 
with this strategy. 
After trying this approach in a second grade classroom, Rasinski et al. (1994) found that 
using the fluency development lesson (FDL) daily resulted in fluency gains for students, and that 
"instructional approaches for developing fluency, such as the FDL, may have considerable 
potential for improving fluency in second-grade students and may deserve a place in the regular-
reading curriculum" (p. 162). 
Radio Reading (Greene, 1979, Searfoss, 1975, quoted in Johns & Berglund, 2002) is an 
approach that allows students to practice modeling fluent oral reading to communicate a 
message to others. During Radio Reading, a student takes on the role of radio announcer, while 
the remaining students are listeners. The student then reads aloud a passage of text that has been 
practiced previously to the other students. After the text is read, the student then asks the 
listening students questions about what was read, to check for understanding. This activity 
allows students to concentrate on the flow of the reading, and also gives them a purpose of 
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communicating to others. 
Say It Like the Character (Optiz & Rasinski, 1998, quoted in Johns & Berglund, 2002) is 
a strategy that helps students practice reading with expression and intonation. Say It Like the 
Character has the students focus on how a character in a story is feeling when they are talking. 
Students then practice reading with expression, or how they think the character would actually 
talk. In the strategy Say It Like the Character, students begin by reading a text silently. The 
teacher then has the students reread a portion of the text silently again, thinking in particular 
about how the characters would sound when talking. Next, the teacher asks for volunteers to 
read aloud the portion of the text the way the character would say it, consequently trying to 
convey the character's feelings to the listener. The teacher then has the students continue to read 
silently, stopping to reread selected portions of the text and repeat the process. Alterations or 
extensions of this strategy could include writing sentences from the text and having students 
read them using different emotions. Students would then try to read the same sentence with 
different emotions, excited, angry, fear, etc. 
As described above, there are many different approaches to implement fluency 
instruction in the regular reading classroom. It is important for teachers to remember that most 
basal series do not include any fluency development techniques, so it is up to the teacher to find 
the approach that works best in his/her classroom. 
Conclusions 
One of the long standing debates in the literacy field has been how to best educate young 
readers. Teale and Yakota (2002) recognize the features of successful early literacy programs, 
including "reading fluency must be developed" (p. 7). Research has shown that although reading 
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fluency is an important aspect of early literacy, it is the most neglected part of the reading 
curriculum (Allington, 1983; Rasinski, 1990). Despite this oversight, many researchers have 
noted a possible link between fluency, comprehension, and enjoyable reading (Dowhower, 1987; 
Homan, Klesius, & Hite, 1993; May & Rizzardi, 2002; Nathan & Stanovich, 1991; Ruetzel & 
Hollingsworth, 1993; Teale & Yakota, 2000). Many strategies have been shown to improve 
students' oral reading fluency, including teacher modeling, choral reading, paired oral reading, 
oral recitation lesson (ORL), repeated readings, Readers Theatre, Peer - Assisted Learning 
Strategies (PALS), fluency development lesson (FDL), Radio Reading, and Say It Like the 
Character. Although much of the current reading fluency research has focused on the primary 




This project is a "fluency curriculum" designed to be an extension of the current second-
grade basal, Invitations to Literacy, Level 2 (Au et al., 1996). Specific lesson plans, fluency 
strategies, and reading resources are coordinated with each basal theme and story. 
Organization 
This project is organized into seven sections. The first section of the project will discuss 
the different fluency strategies and how to implement them in a second-grade classroom. The 
following sections coordinate with the six themes from the second-grade basal, Invitations to 
Literacy, Level 2 (Au et al., 1996). Each section presents poems and Reader's Theatre scripts 
that can be used with any of the fluency strategies discussed in the previous section. 
Components 
The most important component in a fluency curriculum is to have students read, and to 
read often. Students need to be reading material that is not too hard, so they aren't working more 
on decoding than on speed and expressiveness. The poems selected for this project have been 
chosen carefully. Each basal story has a variety of coordinated poems to choose from, at varying 
levels of difficulty. It is not necessary for the entire class to be reading the same poem all the 
time, and it is expected that teachers may assign different poems to small groups of children 
according to their reading level. 
Another component of this fluency curriculum is repeated readings. Research has shown 
that guided repeated oral readings promote fluency (see Dowhower, 1987; Herman, 1985; May 
& Rizzardi, 2002; The National Reading Panel, 2000). It is recommended that students be given 
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two copies of the poems used in the fluency lessons. One copy should be sent home for the 
students to practice with parents, and one copy should be kept at school for further practice. 
Creating fluency folders or poetry notebooks would be a great way for students to keep track of 
the poems they have read, and read the poems again at their leisure. See Appendix A for an 
example. 
A final component needed for a successful fluency curriculum is patience. In a 
classroom that promotes fluency, the teacher needs to model and discuss what fluent reading is, 
and support the efforts of the students to become fluent readers. This may mean a few minor 
inaccuracies when reading aloud. If students are reading appropriate level material, minor 
infractions of the text should be accepted while concentrating on fluency. 
Schedule 
The goal of this project is to improve the reading fluency of Oelwein second-grade 
students. For this project to be used appropriately to meet that goal, it will be necessary to 
present the material to the teachers who will be using it with the students. 
The materials and reseach included in this project will be presented to the second-grade 
team, including classroom teachers, Title I reading, and special education teachers, as well as the 
elementary prinicpal. This presentation will occur during an inservice before the start of the 
school year, to allow teachers the opportunity to implement the curriculum from the start of the 
year. During the presentation, teachers would each be given an entire copy of this fluency 
curriculum for use in the classroom. This would also be used in lieu of handouts during the 
presentation itself The presentation would last about three hours. An approximate schedule 
follows. 
Fluency in the Second-Grade Classroom Presentation Schedule 
August, 2004 Approximately 3 hours 
1. Welcome and Overview of Schedule 
2. What is Fluency? / Why is it important? 
Presentation of Literature Review, pages 4-21 
3. Fluency Strategies for Second-Grade Students 
Components of a Fluency Curriculum, pages 22-23 
Appendix A- Poetry Journal Cover 
Choral Reading, page 25 
Fluency Development Lesson, page 26 
Paired Oral Reading, page 27 
Appendix B- Partner Self-Evaluation Sheet 
Reader's Theatre, page 28 
4. Integrating Fluency Strategies into the Reading Curriculum 
Example Lesson Plans, pages 30-73 
Appendices C-H - Poems and Scripts for Reading Themes 
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Section I: Fluency Strategies 
For the purposes of this project, four specific fluency strategies will be utilized, which 
coordinate with the recommendations of the National Reading Panel (2000). These strategies 
include Choral Reading, Fluency Development Lesson (FDL), Paired Oral Reading, and 
Reader's Theatre. In this section, these strategies will briefly be discussed, and then presented 
within the following sections as integrated lessons. 
Choral Reading 
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Choral Reading can be used in the classroom in many ways. Richards (2000) recommends these 
variations: reading in unison, reading a line per child, reading a line per group, and using poetry 
with refrains. Any of the poems provided in the latter sections of this project would be ideal for 
choral readings. 
Procedure: 
1. The teacher distributes copies of a poem to the students. 
2. The teacher models a fluent reading of the poem for the students. The class then discusses the 
content of the poem and how the teacher read the poem (speed, expression, pauses, etc.). 
3. The class and the teacher read through the poem together, with the teacher continuing to 
model a fluent reading with the students. 
4. For variations, the teacher could assign different lines in the poem to groups of children or 
specific students. Together, the class reads through the poem again. 
5. The readings can be repeated as needed until the students are comfortable with the poem. 
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6. One copy of the poem could be sent home to practice with parents, and another copy kept in a 
poetry folder or notebook for the student to practice at another time. 
Fluency Development Lesson (FDL) 
Rasinski and Padak (1996) developed the Fluency Development Lesson to create many 
occasions for students to hear and practice fluent oral reading. They recommend that this 
strategy be used at least four times a week, and over prolonged stages of time to truly promote 
fluent reading. This strategy provides a routine that students can easily become accustomed to. 
Procedure: 
I. Give the students copies of a poem or story to be read (preferably 50-200 word length). 
2. The teacher reads the text aloud while students follow along silently. This step can be 
repeated as many times as necessary. 
3. Together, the students and the teacher discuss the content of the text and the teacher's 
reading. How did the teacher use his/her voice, rate, and expression? 
4. The students and the teacher read the text together, using Echo Reading (teacher reads, and 
students echo the teacher), or Choral Reading. This step can be repeated as necessary. 
5. When students are comfortable with the text, divide them into pairs. 
6. In pairs, one student reads the text aloud to his/her partner three times while the partner 
follows along silently. The listening partner can provide help, if needed, and then provides 
positive feedback to the reader. The students then switch roles and repeat. Partners can take 
ownership during this reading practice by filling out a Partner Self-Evaluation sheet. See 
Appendix B for an example of a Partner Self-Evaluation sheet. 
7. As a large group, the teacher asks for volunteers to read the text aloud for the class. Other 
students listen to the perfonnance and provide positive feedback to the reader. The teacher 
praises both fluent reading and good listening skills. 
8. Students take one copy of the poem home for practice and keep one copy at school for 
additional readings. 
Paired Oral Reading 
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Koskinen and Blum (1986) developed Paired Oral Reading based on two elements: 
partner reading and the method of repeated readings. This activity, like the other fluency 
activities, will supplement the regular reading instruction and takes about I 0-15 minutes of 
instructional time. Although it is very similar to the Fluency Development Lesson, it is shorter in 
length and places more responsibility on the cooperative work of the students. Again, any of the 
poems provided in the following sections would be ideal for Paired Oral Reading. 
Procedure: 
I. Each partner chooses a passage or poem of about 50 words to read. This material could come 
from an assigned reading, a selection from the basal or other literature, or a poem from the 
students' poetry notebook. 
2. Each student reads his/her own passage or poem silently. 
3. One partner then reads his/her passage or poem aloud three times. After each reading, the 
listener provides positive feedback to the reader, focusing on smoothness, accuracy, and use of 
express10n. 
4. The partners then switch roles and repeat. Students can also use the Partner Self-Evaluation 
sheet (See Appendix B) to record their reading practice. 
28 
Reader's Theatre 
Reader's Theatre is an activity where "students rehearse a poem, joke, story, script, 
speech, or appropriate text until they can read it with fluency and expression and then perform it 
for an audience" (Worthy & Prater, 2002, p. 294). Reader's Theatre is also based on repeated 
readings. Students practice their assigned parts and perform for an audience of classmates or 
parents. A key feature of Reader's Theatre is that students read their parts during the 
performance; memorization is not necessary. 
Reader's Theatre scripts are provided in the following sections of this project for the six 
themes of the second-grade basal. These scripts should be used with small groups of children. It 
is also important that the students practice daily and perform on a regular basis, to see the 
purpose of this activity. The recommended procedure is a modified version of the "5-day 
instructional plan for Reader's Theatre" from Martinez, Roser, and Strecker (1998, p. 331 ). This 
activity could be easily implemented as a week-long plan, introducing scripts on Mondays and 
performing on Fridays. 
Procedure: 
Day 1: 
1. The teacher models a fluent reading of the story from which the script is based to the small 
group of performers. 
2. The students and the teacher discuss the content of the story, as well as the teacher's reading, 
focusing on expression, rate, and accuracy. 
3. The students are given unmarked copies of the script, and practice reading all parts 
independently. These copies are then sent home for additional practice. 
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Day 2: 
1. The teacher hands out copies of the script with specific roles marked. 
2. The students and the teacher read through the script, with each student reading his/her 
assigned part. Then the students switch roles and read through the script again, with each student 
reading a different role. 
Day 3: 
1. The students repeat the process from Day 2. 
2. After each student has read each part, the teacher and the students assign roles for the 
performance on the fifth day. Students are reminded to practice their assigned part at home. 
Day 4: 
1. Students rehearse by reading through the script with their assigned roles. 
2. The teacher and the students discuss the upcoming performance, and make labels for the 
characters. 
Day 5: 
1. The students perform the reading before an audience of classmates, family members, or both. 
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Section II: Theme I Pet Show Today! 
Materials included in this section coordinate with the Getting Started and Pet Show 
Today! portions of the basal, Invitations to Literacy, Level 2 (Au et al., 1996). Preceding the Pet 
Show Today theme is a "Getting Started" section of the basal. This section sets the tone for the 
series and introduces students to basal materials. It includes the story Three Cheers for Tacky 
(Lester, 1994 ). This is a story of one unusual penguin who never seems to fit in, although his 
friends realize he's good to have around. Poetry included for this story focuses on penguins and 
penguin behavior. The Reader's Theatre script, Tacky the Penguin (Lester, 1990) is actually a 
book about the same characters and precedes Three Cheers for Tacky (Lester, 1994). See 
Appendix C for poetry and scripts. 
Getting Started: Three Cheers for Tacky (Lester, H 1994, in Au, et al., 1996) 
Poetry: "The Penguin"(Williams, n.d.) 
"Penguin Parade"(Penguin parade., n.d.) 
"Percy Penguin" (Hongey, n.d.) 
Reader's Theatre: Tacky the Penguin (Lester, 1990) 
Choral reading. 
"Penguin Parade"(Penguin parade., n.d.) 
1. The teacher introduces the poem to the students. 
2. Discuss the title with the students. What will the penguins be doing in the poem? Have 
students make predictions. 
3. The teacher models a fluent reading of the poem. 
4. The class discusses the teacher's reading of the poem, focusing on his/her speed, use of 
expression, and accuracy. 
5. The class chorally reads the poem in unison several times. 
6. The class discusses how they read the poem in terms of speed, use of expression, and 
accuracy. 
7. One copy of the poem is sent home for practice, and another copy is kept at school in the 
students' poetry folders or notebooks. 
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Theme 1: Pet Show Today!, continued 
Pet Show Today! is the first of six themes in the invitations to Literacy, Level 2 (Au et 
al., 1996) program. It contains three literature selections about different kinds of pets, including 
The Cats a/Tiffany Street (Hayes, 1994, in Au et al., 1996), Arthur's Pet Business (Brown, 1991, 
in Au, et al., 1996), and Julius (Johnson, 1993, in Au et al., 1996). Phonics skills addressed in 
this theme include two and three-letter blends and consonant digraphs. 
Story: The Cats o/T[ffany Street (Hayes, 1992, in Au et al., 1996) 
The Cats of Tiffany Street is a story about a group of neighborhood cats and their 
adventures. Poems included for this story are all about cats and cat behavior. The Reader's 
Theatre scripts include Slick and Slim (Amott, 1999), a phonics reader focusing on two and 
three-letter blends, and Wanda Gag's classic story, Millions a/Cats (Shepard, 1993). See 
Appendix C for poetry and scripts. 
Poetry: "Alley Cat School"(Asch, in Larrick, 1988) 
"Cat, Cat"(Merriam, 1985) 
"Cat" (Miller, in Prelutsky, 1983) 
"Cats"(Farjeon, in Prelutsky, 1983) 
"Cat's Menu"(Shaw, in Prelutsky, 1983) 
"Cat's Tongue" (Merriam, 1985) 
"Mother Cat's Purr" (Yolan, in Larrick, 1988) 
Reader's Theatre: Slick and Slim (Amott, 1999) 
Millions of Cats (Shepard, 1993) 
Choral reading. 
"Cat's Tongue" (Merriam, 1985). 
1. The teacher introduces the poem to the students. 
2. Discuss the title with the students. What do cats use their tongues for? Have students make 
predictions about the poem. 
3. The teacher models a fluent reading of the poem. 
4. The class discusses the teacher's reading of the poem, focusing on his/her speed, use of 
expression, and accuracy. 
5. The class chorally reads the poem in unison several times. 
6. The class discusses how they read the poem in terms of speed, use of expression, and 
accuracy. 
7. One copy of the poem is sent home for practice, and another copy is kept at school in the 
students' poetry folders or notebooks. 
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Theme 1 Pet Show Today!, continued 
Story: Arthur's Pet Business (Brown, 1991, in Au et al., 1996) 
Arthur's Pet Business (Brown, 1991, in Au et al., 1996) is the story of how Arthur the 
aardvark proved he was responsible enough to have a pet of his own. Arthur tries running his 
own pe( business, and ends up almost over his head! 
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Since Arthur is allowed to have a puppy at the end of the story, the poetry selections for 
this book are all about dogs and puppies. The Reader's Theatre scripts are Jack, Chuck, and 
Dash (Gordon, 1999), a phonics reader focusing on the digraphs -ck, -ch, and -sh, and Doris: A 
Dog's Life (Rosenthal, n.d. ), the story of a dog and her unlikely friend, a flea. See Appendix C 
for poetry and scripts. 
Poetry: "Cats and Dogs" (Bodecker, in Prelutsky, 1986) 
"Fetch"(Merriam, 1985) 
"The Hairy Dog" (Asquith, in Ferris, 1957) 
"How a Puppy Grows" (Jackson, in Prelutsky, 1986) 
"My Dog" (Chute, in Anthony, 1990) 
Reader's Theatre: Jack, Chuck, and Dash (Gordon, 1999) 
Doris: A Dog's Life (Rosenthal, n.d.) 
Fluency development lesson. 
"Cats and Dogs" (Bodecker, in Prelutsky, 1986) 
1. The teacher introduces the poem to the students. Students make predictions about what the 
poem will be about. 
2. The teacher models a fluent reading of the poem for the students. 
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3. The class discusses the content of the poem. Why doesn't the author like cats and dogs? Why 
does the author like mice instead? 
4. The class talks about how the teacher read the poem, specifically focusing on speed of 
reading, use of expression, and accuracy. 
5. The class reads the poem chorally several times. 
6. The students practice reading the poem in pairs. One partner reads the poem aloud 3 times, 
while the other student listens and provides feedback. They then switch roles and repeat. 
Partners can fill out the Partner Self-Evaluation sheet (see Appendix B) to rate their reading 
practice. 
7. The teacher has groups or pairs of students perform the poem for the class. Perfonners are 
given positive feedback from the class. 
8. One copy of the poem is sent home for practice, and another copy is kept in the students' 
poetry folders or notebooks. 
Theme 1 Pet Show Today!, continued 
Story: Julius (Johnson, 1993, in Au et al., 1996) 
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Julius (Johnson, 1993, in Au et al., 1996) is the story of a young girl who receives a most 
unusual birthday present- a pet pig named Julius. The poems listed for Julius are all about pigs 
and their humorous behavior. The scripts for Reader's Theatre include The Other White Sock 
(Ruby, 1999), concentrating on the phonics skills of -th and -wh, and the classic pig story, The 
Three Little Pigs (Marshall, 1989). See Appendix C for poetry and scripts. 
Poetry: "Mary Middling" (Fyleman, in Prelutsky, 1986) 
"Never Take a Pig to Lunch" (Schmeltz, in Prelutsky, 1991) 
"The Pigs" (Poulsson, in Prelutsky, 1986) 
Reader's Theatre: The Other White Sock (Ruby, 1999) 
The Three Little Pigs (Marshall, 1989) 
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Paired oral reading. 
"Mary Middling" (Fyleman, in Prelutsky, 1986) 
I. Teacher reads the poem aloud to the students. The class discusses what Mary Middling's pig 
was like, and some of the vocabulary, including the words humble and haughty. 
2. Students are paired up with partners. 
3. Students silently or whisper read the poem to themselves. 
4. Students read the poem orally to their partners three times. 
5. Listeners provide feedback to the readers on the Partner Self-Evaluation sheet 
(see Appendix B). 
6. Partners switch roles and repeat. 
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Section III: Theme 2 Nature Detective 
Materials included in this section coordinate with the Nature Detective portion of the 
basal, Invitations to Literacy, Level 2 (Au et al., 1996). The Nature Detective theme includes 
four stories about nature and various habitats. Titles include Animal Tracks (Dorros, 1991, in Au 
et al., 1996), Nature Spy (Rotner & Kreisler, 1992, in Au et al., 1996), What Lives in a Shell? 
(Zoehfeld, 1994, in Au et al., 1996), and Where Does the Trail Lead? (Albert, 1991, in Au et al., 
1996). Phonics skills addressed in the Nature Detective theme include long and short vowel 
sounds. 
Story: Animal Tracks (Dorros, 1991, in Au et al., 1996) 
Animal Tracks (Dorros, 1991, in Au et al., 1996) is a story about different animal tracks 
found in the woods and the animals who left them. Poems used with this story are also about 
animals who could be found in the woods. Reader's Theatre scripts are the phonics reader The 
Camping Trip (Saavedra, 1999) addressing the short vowel sounds of a, i, and u, and Karma 
Wilson's Bear Snores On (2002), a book about animals from the woods in winter. See Appendix 
D for poetry and scripts. 
Poetry: "The Frog on the Log" (Orleans, in Anthony, 1990) 
"Frog's Lullaby" (Pomerantz, in Fleming, 1999) 
'Tm a Prickly Crab" (Merriam, 1985) 
"The Little Turtle" (Lindsay, in Prelutsky, 1986) 
"The Squirrel" (Prelutsky, 1986) 
Reader's Theatre: The Camping Trip (Saavedra, 1999) 
Bear Snores On (Wilson, 2002) 
Fluency development lesson. 
'Tm a Prickly Crab" (Merriam, 1985) 
1. The teacher introduces the poem. Discuss with the students what the word prickly means. 
Have the students predict what the poem will be about. 
2.- The teacher models a fluent reading of the poem to the students. 
3. The teacher leads a class discussion about the content of the poem and hows/he read the 
poem. Draw the students' attention to how the teacher asked the questions. How does her/his 
voice sound different? Is that how we sound when we ask questions? 
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4. The teacher leads the class in several choral readings of the poem and praises the students for 
expressive reading. 
5. Students then read the poem together in pairs. One partner reads the poem aloud 3 times, 
while the other student listens and provides feedback. They then switch roles and repeat. 
Partners can fill out the Partner Self-Evaluation sheet (see Appendix B) to rate their reading 
practice. 
6. The teacher has small groups or pairs of students perform the poem for the class. 
7. The students save one copy of the poem in a poetry folder for later practice, and take one copy 
home. 
Theme 2 Nature Detective, continued 
Story: Nature Spy (Rotner & Kreisler, 1992, in Au et al., 1996) 
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Nature Spy (Rotner & Kreisler, 1992, in Au et al., 1996) is a nonfiction story that 
discusses finding objects in nature and looking closely to discover new details. The poetry 
coordinated with this story includes poems about insects which could be observed in nature, and 
"Feather or Fur," (Becker, in Prelutsky, 1986) a poem about watching wildlife. Reader's Theatre 
scripts are From Cat to Bobcat (Hale, 1999) addressing short vowels e and o, and Frog or Toad? 
(Lynch, n.d. ), a nonfiction script about the differences between frogs and toads. See Appendix D 
for poetry and scripts. 
Poetry: "Caterpillar"(Merriam, 1985) 
"Clickbeetle" (Hoberman, in Prelutsky, 1986) 
"Feather or Fur" (Becker, in Prelutsky, 1986) 
Reader's Theatre: From Cat to Bobcat (Hale, 1999) 
Frog or Toad? (Lynch, n.d.) 
Choral reading. 
"Feather or Fur" (Becker, in Prelutsky, 1986) 
1. The teacher introduces the poem to the students. 
2. Discuss the title with the students. What does feather or fur mean? What will this poem be 
about? 
3. The teacher models a fluent reading of the poem. 
4. The class discusses the teacher's reading of the poem, focusing on his/her speed, use of 
expression, and accuracy. 
5. The teacher divides the class into two groups. The groups will read every other line of the 
poem, to sound like an echo in some places. 
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6. The class reads the poem chorally with the assigned parts a few times. Next, the groups switch 
parts and the class reads the poem a few more times. 
7. The class discusses how they read the poem in terms of speed, use of expression, and 
accuracy. 
8. One copy of the poem is sent home for practice, and another copy is kept at school in the 
students' poetry folders or notebooks. 
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Theme 2 Nature Detective, continued 
Story: What Lives in a Shell? (Zoehfeld, 1994, in Au et al., 1996) 
What Lives in a Shell? (Zoehfeld, 1994, in Au et al., 1996) is a nonfiction story about all 
kinds of shells, from sea scallops, clams, and worm shells, to turtle shells. The book discusses 
the shells and their inhabitants in detail, including where they are found and how they live. Most 
of the shells discussed are found in or near the ocean, so the poetry for this story includes poems 
about the sea. Reader's Theatre scripts are phonics reader Hide and Seek and Eric Carie's A 
House for Hermit Crab, a story of a crab looking for a new shell home. See Appendix D for 
poetry and scripts. 
Poetry: "A Seashell" (n.d.) 
"I'd Like to Be a Lighthouse" (Field, in Prelutsky, 1986) 
"Sea Shell" (Lowell, in Prelutsky, 1983) 
"Shore" (Miller, in Prelutsky, 1983) 
Reader's Theatre: Hide and Seek (Anthony, 1999) 
A House for Hermit Crab (Carle, 1987) 
Paired oral reading. 
"A Seashell" (n.d.) 
1. Teacher reads the poem aloud to the students. The class discusses seashells, where they are 
found, and the sounds they make. What was the song the author is talking about? 
2. Students are paired up with partners. 
3. Students silently or whisper read the poem to themselves. 
4. Students read the poem orally to their partners three times. 
5. Listeners provide feedback to the readers on the Partner Self-Evaluation sheet 
(see Appendix B). 
6. Partners switch roles and repeat. 
43 
Theme 2 Nature Detective, continued 
Story: Where Does the Trail Lead? (Albert, 1991, in Au et al., 1996) 
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Where Does the Trail Lead? (Albert, 1991, in Au et al., 1996) is a story filled with 
wonderment and children's questions. The young boy in the story asks where a trail leads, and 
imagines where it could take him. The poems for this story are focused on this curiosity of 
nature. The scripts for Reader's Theatre include Underwater Island (Saavedra, 1999), a phonics 
reader addressing compound words and ending blends, and Denise Fleming's Where Once There 
Was a Wood (2000). See Appendix D for poetry and scripts. 
Poetry: "But I Wonder..." (Fisher, in Prelutsky, 1983) 
"Dragonfly" (Jaques, in Prelutsky, 1983) 
"The Secret Song" (Brown, in Prelutsky, 1986) 
Reader's Theatre: Underwater Island (Saavedra, 1999) 
Once There Was a Wood (Fleming, 2000) 
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Choral reading. 
"The Secret Song" (Brown, in Prelutsky, 1986) 
1. The teacher introduces the poem to the students. 
2. Discuss the title with the students. Who might make a secret song? Who might the secret song 
be about? 
3. The teacher models a fluent reading of the poem. 
4. The class discusses the teacher's reading of the poem, focusing how the teacher read the 
questions and answering statements. Does the teacher's reading sound like talking? 
5.The teacher divides the class into two groups of students, question group and answer group. 
6. The class reads the poem chorally, with the question group asking the questions and the 
answer group replying. 
7. The groups switch roles and read the poem again. 
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Section IV: Theme 3 Good Friends 
Materials included in this section coordinate with the Good Friends portion of the basal, 
Invitations to Literacy, Level 2 (Au et al., 1996). The Good Friends theme of the basal includes 
stories about all different kinds of friends, young and old, from school and from neighborhoods. 
Titles in this theme include My First American Friend (Jin, 1990, in Au et al., 1996), Watch Out, 
Ronald Morgan! (Giff, 1986, in Au et al., 1996), What Kind of Baby-sitter is This? (Johnson, 
1991, in Au et al., 1996), and Ruby the Copycat (Rathman, 1991, in Au et al., 1996). 
Story: My First American Friend (Jin, 1990, in Au et al., 1996) 
This story was written when the author, Sarunna Jin, was just eight years old about her 
experience as a Chinese student in an American school. She tells about her first friend in 
America and the things she learned from her friend. At the end of the story, her friend moves 
away, but Sarunna always remembers her first friend. The poems included with this story are 
about friends and friends leaving. Reader's Theatre scripts include Gail Snail's Gray Day, a 
phonics reader addressing the long a spellings of-ai and-ay, and Kevin Henkes' (1995) story 
about friendship, A Weekend With Wendell. See Appendix E for poetry and scripts. 
Poetry: "Changing" (Hoberman, in Hopkins, 1986) 
"The Telephone Call" (Prelutsky, in Hopkins, 1986) 
"Since Hanna Moved Away" (Viorst, in Hopkins, 1986) 
Reader's Theatre: Gail Snail's Gray Day (Farotto, 1999) 
A Weekend With Wendell (Henkes, 1995) 
Paired oral reading. 
"The Telephone Call" (Prelutsky, in Hopkins, 1986) 
1. Teacher reads the poem aloud to the students. The class discusses making phone calls, and 
people they like to call on the phone. How would it make you feel to get a phone call from a 
friend? 
2. Students are paired up with partners. 
3. Students silently or whisper read the poem to themselves. 
4. Students read the poem orally to their partners three times. 
5. Listeners provide feedback to the readers and fill out the Partner Self-Evaluation sheet 
( see Appendix B ). 
6. Partners switch roles and repeat. 
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Theme 3 Good Friends, continued 
Story: Watch Out, Ronald Morgan! (Giff, 1986, in Au et al., 1996) 
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This is a story of Ronald Morgan, who is having difficulty seeing things lately. He 
messes up the class pets' food and misses his target in a snowball fight. After seeing the eye 
doctor, Ronald has to get glasses, and is amazed at how much clearer things can be. The poems 
coordinated with this story are about glasses, including "Molly's Glasses" (Merriam, 1989) and 
snow, since it was winter in the story. Reader's Theatre scripts include A Day at the Beach 
(Gags, 1999) focusing on the long e spellings of -ee and-ea, and Wemberly Worried (Henkes, 
2000) a story of a small mouse who is worried about school. 
Poetry: "It Fell in the City" (Merriam, 1985) 
"Just Me"(Hillert, in Prelutsky, 1983) 
"Molly's Glasses" (Merriam, 1989) 
"Snow" (Kuskin, in Prelutsky, 1986) 
Reader's Theatre: A Day at the Beach (Gags, 1999) 
Wemberly Worried (Henkes, 2000) 
Choral reading. 
"Snow" (Kuskin, in Prelutsky, 1986) 
1. The teacher introduces the poem to the students. 
2. Discuss the title with the students. What are some things this poem might be about? What 
might the author do with snow? 
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3. The teacher models a fluent reading of the poem. 
4. The class discusses the teacher's reading of the poem, focusing the rhythm of the poem, and 
the rhyming words. 
5. The teacher divides the class into two groups of students. 
6. The class reads the poem chorally, with the groups alternating stanzas of the poem and then 
reading the last stanza together. 
7. The groups switch roles and read the poem again. 
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Theme 3 Good Friends, continued 
Story: What Kind of Baby-sitter is This? (Johnson, 1991, in Au et al., 1996) 
The boy in this story, Kevin, hates all baby-sitters. He just wishes his mom would stay 
home. But when Aunt Lovey comes to baby-sit, Kevin may have to change his mind. Poems for 
this story are about having a bad day and wanting to start over, like Kevin had to do with Aunt 
Lovey. Reader's Theatre scripts are How Tugboat Made Friends (Carson, 1999), concentrating 
on long o sounds, spelled with -oa and -ow, and another great Kevin Henkes story about 
friendship, Sheila Rae, the Brave (1996). 
Poetry: "Bad Day" (Ridlon, in Hopkins, 1986) 
"The Wrong Start" (Chute, in Prelutsky, 1983) 
"Sometimes" (Prelutsky, 1986) 
Reader's Theatre: How Tugboat Made Friends (Carson, 1999) 
Sheila Rae, the Brave (Henkes, 1996) 
Fluency development lesson. 
"The Wrong Start" (Chute, in Prelutsky, 1983) 
1. The teacher introduces the poem to the students. Students make predictions about what the 
poem will be about. 
2. The teacher models a fluent reading of the poem for the students. 
3. The class discusses the content of the poem. What were some things that made this day a 
"wrong start" for the author? How would you feel if this was you? 
4. The class talks about how the teacher read the poem, specifically focusing on speed of 
reading, use of expression, and accuracy. 
5. The class reads the poem chorally several times. 
6. The students practice reading the poem in pairs. One partner reads the poem aloud 3 times, 
while the other student listens and provides feedback. They then switch roles and repeat. 
Partners can fill out the Partner Self-Evaluation sheet (see Appendix B) to rate their reading 
practice. 
7. In closing, the teacher has groups or pairs of students perfonn the poem for the class. The 
readers receive positive feedback from the class. 
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8. One copy of the poem is kept in the poetry notebook or folder, and another copy is sent home. 
Theme 3 Good Friends, continued 
Story: Ruby the Copycat (Rathman, 1991, in Au et al., 1996) 
Ruby wants to be just like Angela, a pretty girl in her class. But things go awry when 
Ruby does everything exactly how Angela does. Does she really need to be a copycat? 
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Poetry for this story includes a humorous poem about school, "The Creature in the 
Classroom" (Prelutsky, 1983), a poem about friends apologizing, 'Tm Going to Say I'm Sorry" 
(Moss, in Taberski, 1996), and about a friend who lies, "Lyin' Larry" (Silverstein, 1996). 
Reader's Theatre scripts are phonics reader Group Soup (Carson, 1999), featuring the sounds of 
-ou, -oa, and -ow, and Jessica (Henkes, 1989), a story about a girl with an "imaginary" friend. 
See Appendix E for poetry and scripts. 
Poetry: "The Creature in the Classroom" (Prelutsky, 1983) 
'Tm Going to Say I'm Sorry" (Moss, in Taberski, 1996) 
"Lyin' Larry" (Silverstein, 1996) 
Reader's Theatre: Group Soup (Carson, 1999) 
Jessica (Henkes, 1989) 
Fluency development lesson. 
'Tm Going to Say I'm Sorry" (Moss, in Taberski, 1996) 
I. The teacher introduces the poem to the students. Students make predictions about what the 
poem will be about. 
2. The teacher models a fluent reading of the poem for the students. 
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3. The class discusses the content of the poem. Have you ever felt the way the author did? Why 
doesn't the author apologize first? 
4. The class talks about how the teacher read the poem, specifically focusing on speed of 
reading, use of expression, and accuracy. 
5. The class reads the poem chorally several times. 
6. The students practice reading the poem in pairs. One partner reads the poem aloud 3 times, 
while the other student listens and provides feedback. They then switch roles and repeat. 
Partners can fill out the Partner Self-Evaluation sheet (see Appendix B) to rate their reading 
practice. 
7. In closing, the teacher has groups or pairs of students perform the poem for the class. The 
readers receive positive feedback from the class. 
8. One copy of the poem is kept in the poetry notebook or folder, and another copy is sent home. 
54 
Section V: Theme 4: Family Photos 
Materials included in this section coordinate with the Family Photos portion of the basal, 
Invitations to Literacy, Level 2 (Au et al., 1996). The Family Photos theme emphasizes families 
and the different experiences families have. This theme includes four stories about different 
kinds of families, including Clean Your Room, Harvey Moon! (Cummings, 1994, in Au et al., 
1996), A Chair for My Mother (Williams, 1984, in Au et al., 1996), Now One Foot, Now the 
Other (dePaola, 1991, in Au et al., 1996), and Too Many Tamales (Soto, 1993, in Au et al., 
1996). Phonics skills taught in this theme include vowel pairs, -oo, -ew, -ue~ r- and I-controlled 
vowels, prefixes re-, dis-, un-; and r-controlled vowels -or and -ore. 
Story: Clean Your Room, Harvey Moon! (Cummings, 1994, in Au et al., 1996) 
This fun, rhyming story is about a boy who dreads cleaning his messy room. When his 
mother makes him clean, he's amazed at what he finds, but he isn't so sure he'll be done in time 
for his cartoon show. Poetry selections for this story are all about messy rooms and looking for 
lost things. Reader's Theatre scripts include Moose in the Woods (Williams, 1999), a phonics 
reader concentrating on -oo sounds, and Stan and Jan Berenstain's The Berenstain Bears and the 
Mes,\y Room (1983). See Appendix F for poetry and scripts. 
Poetry: "Has Anybody Seen My Things?"(Baskwill, in Taberski, 1996) 
"Messy Room" (Silverstein, 1981) 
"Pick Up Your Room" (Hobenna~ in Taberski, 1996) 
Reader's Theatre: Moose in the Woods (Williams, 1999) 
The Berenstain Bears and the Messy Room (Berenstain & Berenstain, 1983) 
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Paired oral reading. 
"Has Anybody Seen My Things?"(Baskwill, in Taberski, 1996) 
1. Teacher reads the poem aloud to the students. The dass discusses looking for things they have 
lost and how it feels to misplace something. 
2. Students are paired up with partners. 
3. Students silently or whisper read the poem to themselves. 
4. Students read the poem orally to their partners three times. 
5. Listeners provide feedback to the readers and fill out the Partner Self-Evaluation sheet 
(see Appendix B). 
6. Partners switch roles and repeat. 
Theme 4 Family Photos, continued 
Story: A Chair for My Mother (Williams, 1984, in Au et al., 1996) 
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This is the story of a small family, a girl, her mother, and grandmother. When a fire 
destroys their apartment and almost everything they own, they save all they can for a nice, comfy 
chair to relax in. Poems that were selected with this story include a range of topics, from city fire 
hydrants, as the story takes place in a city, to houses, and to describing what a family is. 
Reader's Theatre scripts include phonics reader A Star in the Family (Wright, 1999), focusing on 
r- and 1- controlled vowels, and Piggybook (Browne, 1986), the story of an underappreciated 
mother and her "piggy" family. See Appendix F for poetry and scripts. 
Poetry: "A House"(Zolotow, in Taberski, 1996) 
"Open Hydrant" (Ridlon, in Prelutski, 1983) 
"What is a Family?" (Hoberman, 1991) 
Reader's Theatre: A Star in the Family (Wright, 1999) 
Piggybook (Browne, 1986) 
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Choral reading. 
"What is a Family?" (Hoberman, 1991) 
1. The teacher introduces the poem to the students. 
2. Discuss the title with the students. What is a family? Who are members of your family? How 
are families different? 
3. The teacher models a fluent reading of the poem. 
4. The class discusses the teacher's reading of the poem, focusing how the teacher read the 
questions and exclamations. It is important to show the students the difference between reading 
with excitement and shouting. 
5. The teacher divides the class into three groups of students. 
6. The class reads the poem chorally, with each group reading a stanza and everyone reading the 
refrains in italics. 
7. The groups switch roles and read the poem again. 
Variation: Individual students could read the three line stanzas, with the entire class reading the 
questions What is a family? Who is a family? and the refrains in italics. 
Theme 4 Family Photos, continued 
Story: Now One Foot, Now the Other (dePaola, 1991, in Au et al., 1996) 
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This heartwarming story is about Bobby and his grandfather Bob. Bob helps Bobby learn 
to walk when he was a toddler, saying "Now one foot...now the other." When Bob suddenly has 
a stroke, he can't do many of the things he used to do. Now it is Bobby's tum to teach Bob to 
walk. Poetry selections included for this story are about grandparents, both humorous and sweet. 
Reader's Theatre selections are Sports Day (Chang, 1999), a phonics reader focusing on -or and-
ore sounds, and Grandpa's Teeth (Clement, 1997), a funny story about when Grandpa's teeth are 
mysteriously lost. See Appendix F for poetry and scripts. 
Poetry: "Four Generations" (Hoberman, 1991) 
"Grandmas and Grandpas"(Hoberman, 1991) 
"Grandpa Dropped His Glasses" (Jackson, in Prelutsky, 1983) 
Reader's Theatre: Sports Day (Chang, 1999) 
Grandpa's Teeth (Clement, 1997) 
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Choral reading. 
"Grandmas and Grandpas" (Hobennan, 1991) 
1. The teacher introduces the poem to the students. 
2. Discuss the title with the students. This poem is going to be about grandmas and grandpas. 
What are some things you do with your grandparents? What kinds of things might be mentioned 
in this poem? 
3. The teacher models a fluent reading of the poem. 
4. The c1ass discusses the teacher's reading of the poem, focusing the rhythm of the poem, and 
the rhyming words. 
5. The teacher divides the c1ass into four groups of students, one group for each grandparent 
(2 grandmas, 2 grandpas). 
6. The c1ass reads the poem chorally, with the groups reading the stanzas about the assigned 
grandparents. 
7. The groups switch roles and read the poem again until each group has read each part. 
Theme 4 Family Photos, continued 
Story: Too Many Tamales (Soto, 1993, in Au et al., 1996) 
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This story is about Maria's family Christmas celebration. While helping her mother make 
tamales, Maria tries on her mother's diamond ring. Later, she remembers it with horror- it must 
be inside one of the tamales! Maria, her brother, and her cousins then desperately eat all the 
tamales to search for the ring. Poems for this story are about brothers, like Maria's, and a funny 
poem about swiping cookies. Reader's Theatre scripts include The Greatest Brothers in the 
World (Rabe, 1999), addressing base words, prefixes, and endings, and The Relatives Came, 
(Rylant, 1985) another story about a large family gathering. See Appendix F for poems and 
scripts. 
Poetry: "Brother" (Hoberman, 1991) 
"Lil' Bro"'(Fufka, in Prelutsky, 1983) 
"My Brother" (Ridlon, in Prelutsky, 1983) 
"Someone Swiped the Cookies" (Prelutsky, 1994) 
Reader's Theatre: The Greatest Brothers in the World (Rabe, 1999) 
The Relatives Came (Rylant, 1985) 
Fluency development lesson. 
"My Brother" (Ridlon, in Prelutsky, 1983) 
1. The teacher introduces the poem to the students. Students make predictions about what the 
poem will be about. 
2. The teacher models a fluent reading of the poem for the students. 
3. The class discusses the content of the poem. How do the students feel about their baby 
brothers or sisters? Will this brother be more fun when he is older? 
4. The class talks about how the teacher read the poem, specifically focusing on speed of 
reading, use of expression, and accuracy. 
5. The class reads the poem chorally several times. 
6. The students practice reading the poem in pairs. One partner reads the poem aloud 3 times, 
while the other student listens and provides feedback. They then switch roles and repeat. 
Partners can fill out the Partner Self-Evaluation sheet (see Appendix B) to rate their reading 
practice. 
7. In closing, the teacher has groups or pairs of students perform the poem for the class. The 
readers are given positive feedback from the class. 
8. One copy of the poem is kept in the poetry folder or notebook, and one copy is sent home. 
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Section VJ: Theme 5 That's Incredible! 
Materials included in this section coordinate with the That's Incredible! portion of the 
basal, Invitations to Literacy, Level 2 (Au et al., 1996). The That's Incredible! theme includes 
stories about amazing, fantastic things, including unbelievable class trips, dinosaur populations, 
and amazing sea creatures. Titles in this theme include The Day Jimmy's Boa Ate the Wash 
(Noble, 1980, in Au et al., 1996), What Happened to Patrick's Dinosaurs? (Carrick, 1988, in Au 
et al., 1996), and An Octopus is Amazing (Lauber, 1990, in Au et al., 1996). Phonics skills 
covered in this theme include base words and endings, -s, -es, -ed, -ing; suffixes -ful, -ness, -ous, 
-ly, -y; vowel pairs -ow, and -ou; and words with -aw or -al. 
Story: The Day Jimmy's Boa Ate the Wash (Noble, 1980, in Au et al., 1996) 
This is the story of an unbelievable class trip to the farm. Jimmy brings his pet boa constrictor, 
which leads to utter chaos at the farm, but a memorable trip for the kids! Poems selected with 
this story are about snakes and pets. Reader's Theatre scripts include phonics reader The 
Animals Call a Meeting (Vaughn, 1999) working on base words and endings, and Stupendous 
Snakes (Blau, 2000), an informational script about other large snakes. See Appendix G for 
poetry and scripts. 
Poetry: "Boa Constrictor" (Silverstein, 1974) 
"Mother Doesn't Want a Dog" (Viorst, in Prelutsky, 1983) 
"Please Don't Squeeze Your Boa, Noah!" (Singer, 1995) 
Reader's Theatre: The Animals Call a Meeting (Vaughn, 1999) 
Stupendous Snakes (Blau, 2000) 
Choral reading. 
"Boa Constrictor" (Silverstein, 1974) 
1. The teacher introduces the poem to the students. 
2. Discuss the title with the students. What are boa constrictors? Where would you find a boa 
constrictor? What kinds of things do they eat? 
3. The teacher models a fluent reading of the poem. 
4. The class discusses the teacher's reading of the poem, focusing on his/her speed, use of 
expression, and accuracy. This poem is great for practicing reading with excitement! 
5. The class chorally reads the poem in unison several times. 
6. The class discusses how they read the poem in terms of speed, use of expression, and 
accuracy. 
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7. A copy of the poem is kept in the poetry folder or notebook for further practice, and a second 
copy is sent home. 
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Theme 5 That's Incredible/, continued 
Story: What Happened to Patrick's Dinosaurs? (Carrick, 1988, in Au et al., 1996) 
Patrick has an amazing imagination. He shares his version of what happened to the 
dinosaurs with his brother- and it's not what he expects. Patrick believes that dinosaurs are still 
out there, somewhere. Poetry selections for this story are about dinosaurs, including a few 
specific types of dinosaurs. Reader's Theatre scripts include Hounds All Around (Bohod, 1999), 
concentrating on the phonics skills of -ow and -ou, and Dinosaur Land (n.d. ), a short, two 
character script about meat eaters and plant eaters. See Appendix G for poetry and scripts. 
Poetry: "Apatosaurus"(n.d.) 
"Brontosaurus" (Kredenser, in Prelutsky, 1983) 
"The Dinosore" (Yolan, in Prelutsky, 1991) 
"Terrible Tyrannosaurus" (n.d.) 
Reader's Theatre: Hound'i All Around (Bohod, 1999) 
Dinosaur Land (n.d.) 
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Paired oral reading. 
"Terrible Tyrannosaurus"(n.d.) 
1. Teacher reads the poem aloud to the students. The students discuss the tyrannosaurus, and the 
word terrible. Why would tyrannosaurus be called terrible? 
2. Students are paired up with partners. 
3. Students silently or whisper read the poem to themselves. 
4. Students read the poem orally to their partners three times. 
5. Listeners provide feedback to the readers and fill out the Partner Self-Evaluation sheet (see 
Appendix B). 
6. Partners switch roles and repeat. 
Theme 5 That's Incredible!, continued 
Story: An Octopus is Amazing (Lauber, 1990, in Au et al., 1996) 
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This nonfiction story describes every aspect of the exiraordinary octopus, incJuding how 
it hunts, where it lives, and the different kinds of octopus. It provides many little known facts 
about this dazzling sea creature. Poetry selected for this story is all about octopi, from the 
humorous "Kansas City Octopus" (Brown, 1999), to the descriptive "Octopus" (n.d.). Reader's 
Theatre scripts include All in Seven Days ( Ormachea, 1999 ), a phonics reader focusing on words 
with -aw or -al, and Whales (Smith, n.d. ), a nonfiction script about another amazing sea animal. 
See Appendix G for poetry and scripts. 
Poetry: "Kansas City Octopus" (Brown, 1999) 
"Octopus" (n.d.) 
"Octopus, Octopus" (n.d.) 
Reader's Theatre: All in Seven Days (Onnachea, 1999) 
Whales (Smith, n.d.) 
Fluency development lesson. 
"Octopus, Octopus" ( n. d.) 
1. The teacher introduces the poem to the students. Students make predictions about what the 
poem will be about. 
2. The teacher models a fluent reading of the poem for the students. 
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3. The class discusses the content of the poem. Why was the author so amazed? How many arms 
did the octopus show? 
4. The class talks about how the teacher read the poem, specifically focusing on speed of 
reading, use of expression, and accuracy. This is another great poem to focus on asking 
questions! Point out with the students how the reader's voice goes up at the end of a question. 
5. The class reads the poem chorally several times. 
6. The students practice reading the poem in pairs. pairs. One partner reads the poem aloud 3 
times, while the other student listens and provides feedback. They then switch roles and repeat. 
Partners can fill out the Partner Self-Evaluation sheet (see Appendix B) to rate their reading 
practice. 
7. In closing, the teacher has groups or pairs of students perfonn the poem for the class. The 
class provides positive feedback to the readers. 
8. One copy of the poem is sent home, and another is kept in the poetry folder or notebook for 
later practice. 
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Section VII: Theme 6: Tell Me a Tale 
Materials included in this section coordinate with the Tell Me a Tale portion of the 
basal, Invitations to Literacy, Level 2 (Au et al., 1996). Tell Me a Tale is the final theme in the 
basal, and features tales from different cultures, including Bringing the Rain to Kapiti Plain 
(Aardema, 1992, in Au et al., 1996), Two of Everything (Hong, 1993, in Au et al., 1996), and The 
Legend of the Indian Paintbrush (dePaola, 1991, in Au et al., 1996). Phonics skills taught in this 
theme are base words and endings -ed, -ing, -es, -ed, -er, -est, and vowel pairs -oi and -oy. 
Story: Bringing the Rain to Kapiti Plain (Aardema, 1992, in Au et al., 1996) 
This repetitive African tale tells of a terrible drought on the plain, and how a boy, Ki-pat, 
shot an arrow into a dark cloud, letting out the rain and ending the drought. Poems included with 
this story are about animals that would be found on an African plain, including hippopotamus, 
giraffes, and elephants, and a fun, rhythmic poem about storms. Reader's Theatre scripts for this 
story are The Animal That Worked (Bohod, 1999), a phonics reader addressing base words and 
endings, and another tale, The Great Big Enormous Turnip (Tolstoy, 1969). See Appendix H for 
poetry and scripts. 
Poetry: "Giraffes Don't Huff' (Kuskin, in Prelutsky, 1986) 
"Habits of the Hippopotamus" (Guiterman, in Prelutsky, 1983) 
"Holding Hands" (Link, in Ferris, 1957) 
"Rhyme" (Coatsworth, in Prelutsky, 1983) 
Reader's Theatre: The Animal That Worked (Bohod, 1999) 
The Great Big Enormous Turnip (Blau, 1999) 
69 
Choral reading. 
"Habits of the Hippopotamus" (Guiterman, in Prelutsky, 1983) 
1. The teacher introduces the poem to the students. 
2. Discuss the title with the students. What is a hippopotamus? Where do hippopotamuses live? 
What is a habit? 
3. The teacher models a fluent reading of the poem. 
4. The class discusses the teacher's reading of the poem, focusing on his/her speed, use of 
expression, and accuracy. 
5. The class chorally reads the poem in unison several times. 
6. The class discusses how they read the poem in terms of speed, use of expression, and 
accuracy. 
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Paired oral reading. 
"Ifl Were Bigger Than Anyone"(Harden, in Prelutsky, 1986) 
1. Teacher reads the poem aloud to the students. The students discuss the title. What would they 
do if they were bigger than anyone? 
2. Students are paired up with partners. 
3. Students silently or whisper read the poem to themselves. 
4. Students read the poem orally to their partners three times. 
5. Listeners provide feedback to the readers and fill out the Partner Self-Evaluation sheet (see 
Appendix B). 
6. Partners switch roles and repeat. 
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Theme 6 Tell Me a Tale, continued 
Story: The Legend of the Indian Paintbrush (dePaola, 1991, in Au et al., 1996) 
This Native American tale tells of a young boy, Little Gopher, who saw his Dream-
Vision and painted for his people. His Dream-Vision had told him to find colors as bright and 
beautiful as the sunset. Little Gopher looks and looks to find these colors, and finally finds them 
as paintbrushes, which later turn into flowers. Since the voices and Dream-Visions came to 
Little Gopher at night, the poems for this story are all about night and nighttime. Reader's 
Theatre scripts for this story include phonics reader Anansi 's Luckiest Day (Scott, 1999), 
addressing base words and endings, and An Indian Legend: Why the Salmon Return Each Year 
(Pollette & Pollette, 1990), another Native American tale. 
Poetry: "The Middle of the Night" (Kuskin, in Prelutsky, 1983) 
"Night Comes" ( de Regniers, in Prelutsky, 1986) 
"When All the World's Asleep" (Posey, in Prelutsky, 1986) 
Reader's Theatre: Anansi 's Luckiest Day (Scott, 1999) 
An Indian Legend: Why the Salmon Return Each Year (Pollette & Pollette, 1990) 
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Conclusions and Recommendations 
Conclusions 
From completing this project, I have learned two things. First of all, fluency instruction is 
important, although it is not always directly addressed in most classrooms, and most fluency 
instruction is quick and easy to implement. Each of the strategies in this project were chosen 
because they were easy to apply and used minimal instruction time. On average, each of the 
strategies take only 10-25 minutes of instruction time, and could easily be adapted into a 
classroom routine. Using these activities on a regular basis is crucial to optimal fluency 
development. The more often students participate in these fluency practices, the more their 
reading fluency will improve. As Rasinski and Padak note, the Fluency Development Lesson 
should be used at least four times a week to truly promote reading fluency (1996). 
Second, I have learned that a "curriculum" focusing on fluency needs to be flexible and 
offer many options to the teachers who will use it. During my visits with the second-grade 
teachers in Oelwein, I learned that each teacher wanted something different- one teacher wanted 
to use only one strategy, others wanted variety, and still others were most concerned about time 
and the level of difficulty in implementing the strategies. I decided that not every teacher would 
like every strategy, poem, or script in the project. I needed to provide more than one strategy for 
the teachers to use, and a variety of literature choices for those strategies. All in all, the 
curriculum project was an enjoyable and interesting experience. 
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Recommendations 
It is recommended that components of this project be studied further in future research. 
One possible topic for future research might be to use this fluency curriculum and compare the 
fluency gains of the students with other students not using the fluency practices. Another topic 
could be using one of the strategies exclusively, and comparing it's effects on students' fluency. 
I believe that these topics could yield fruitful evidence about direct fluency instruction in the 
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B-1 
How Did Your Partner Read? 
Name: Date: ----------------- ----------
Partner's Name: -------------------
We Read: ----------------------------
My partner: (circle any) 
Read Quickly 
Knew Most of the Words 
Used Good Expression 
Read Smoothly 
Sounded Like Talking 
Used Punctuation Correctly 
What was one thing that was better about your partner's reading? 
My partner thinks his/her reading was (circle one) 
Not So Good O.K. 
Good Great 
What is something you can work on next time? 
Adapted from Johns, J. L. & Berglund, R. S. (2002). Fluency: Questions, answers, and evidence-based strategies. 
Dubuque, IA: Kendall/Hunt 
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The Penguin 
I am a bird you know quite well, 
All dressed in black and white. 
And even though I do have wings 
They're not designed for flight. 
I waddle, waddle, waddle, 
On my funny feet. 
Across the icy snow I go 
To find a fishy treat! 
Roxanne Williams 
Williams, R. The penguin. Online. Retrieved February 16, 2004, from 
http:/ I cpanel. servdns. net/-readingl/Readers _ Theater/Seri pts/scri pts. html 
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Penguin Parade 
Waddle, waddle, waddle 
From side to side 
Penguins go a-walking 
Slip, slip, slide, slide. 
With a funny jump 
The penguins dash 
Down to the water 
Splash! Splash! Splash! Splash! 
Waddle from the water 
With a rock n' roll 
Penguins go parading 
On a wintry stroll. 
Author Unknown 
Penguin parade.(n.d.) Online. Retrieved February 16, 2004 from 
http://cpanel.servdns.net/-readingl/Readers _ Theater/Scripts/scripts.html 
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Percy Penguin 
Percy Penguin looks so proper, 
In his long black tails, 
Stiff white shirt, and neatly groomed, 
Correct in all details. 
He's so important, chest way out, 
As he pitter patters by, 
But here's something very funny-
He forgot his TIE! 
Catherine Y H ongey 
Hongey, C. Y. (n.d.) Percy penguin. Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/~readingl/Readers _ Theater/Scripts/scripts.html 
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Tacky the Penguin 
by Helen Lester 
Characters: Narrators 1-5, Tacky, Goodly, Lovely, Angel, Neatly, Perfect, 4 
Hunters 
Narrator 1: There once lived a penguin. 
Narrator 2: His home was a nice icy land he shared with his companions. 
Narrator 3: His companions were named Goodly, Lovely, Angel, Neatly, and 
Perfect. 
Narrator 4: The penguin's name was Tacky. Tacky was an odd bird. 






Narrator 1: Tacky greeted them with a hearty slap and a loud 
Tacky: WHAT'S HAPPENING?!?!?!?! 






Narrator 3: Tacky always marched 1-2-3 4-2 3-6-0 2 ½ - 0. 
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Narrator 4: His companions were graceful divers. 
Narrator 5: Tacky liked to do splashy cannonballs. 
Narrator 1: Goodly, Lovely, Angel, Neatly and Perfect always sang songs like 
"Sunrise on the Iceberg." 
Narrator 2: Tacky always sang songs like "How Many Toes Does a Fish Have?" 
Tacky was an odd bird! 
Narrator 3: One day the penguins heard the thump, thump, thump of feet in the 
distance. 
Narrator 4: This could only mean one thing. 
Narrator 5: Hunters had come! 
Narrator 1: They came with maps and traps and rocks and locks, and they were 
rough and tough. 
Narrator 2: As the thump ... thump ... thump drew closer, the penguins could hear 
growly voices chanting. 
Hunter 1: We're gonna catch some pretty penguins, 
Hunter 2: And we'll march them with a switch, 
Hunter 3: And we'll sell them for a dollar, 
Hunter 4: And get rich, rich, RICH! 
Narrator 3: Goodly, Lovely, Angel, Neatly, and Perfect ran away in fright. 
Narrator 4: They hid behind a block of ice. 
Narrator 5: Tacky stood alone. 
Narrator 1: The hunters marched right up to him, chanting, 
Hunter 1: We're gonna catch some pretty penguins, 
Hunter 2: And we'll march them with a switch, 
Hunter 3: And we'll sell them for a dollar, 
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Hunter 4: And get rich, rich, RICH! 
Tacky: What's happening? 
ALL Hunters: We are hunting for penguins. That is what's happening. 
Tacky: PENGUINS? Do you mean those birds that march neatly in a row? 1-23 4-
2 3-6-0 2 ½ 0 
Narrator 2: The hunters looked puzzled. 
Tacky: Do you mean those birds that dive so gracefully? 
Narrator 3: And he did a splashy cannonball. The hunters looked wet. 
Tacky: Do you mean those birds that sing such pretty songs? 
Narrator 4: Tacky began to sing and from behind the block of ice came the voices 
of his companions, all singing as loudly and dreadfully as they could. 
Goodly: How many toes does a fish have? 
Lovely: And how many wings on a cow? 
Angel: I wonder, yup. 
Neatly: I wonder! 
Narrator 5: The hunters could not stand the horrible singing. 
Narrator 1: This could not be the land of the pretty penguins. 
Narrator 2: They ran away with their hands clasped tightly over their ears, 
Narrator 3: leaving behind the traps and rocks and locks, 
Narrator 4: and not looking at all rough and tough. 
Narrator 5: Goodly, Lovely, Angel, Neatly and Perfect hugged Tacky. Tacky was 
an odd bird, but a very nice bird to have around. 
Lester, H. (1990). Tacky the penguin. Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/-readingl/Readers_Theater/Scripts/scripts.html 
Alley Cat School 
Do alley cats go 
to alley cat school? 
Where they learn how to slink 
and stay out of sight? 
Where they learn how to find 
warm and comfortable places, 
On a cold wintry night? 
Do they learn from teachers and books 
how to topple a garbage can lid? 
Did they all go 
to alley cat school? 
Is that what they did? 
-Frank Asch 
Larrick, N. ( 1988). Cats are cats. New York: Philomel Books. 
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Cat 
The black cat yawns, 
Opens her jaws, 
Stretches her legs, 
And shows her claws. 
Then she gets up 
And stands on four 
Long stiff legs 
And yawns some more. 
She shows her sharp teeth, 
She stretches her lip, 
Her slice of a tongue 
Tums up at the tip. 
Lifting herself 
On her delicate toes, 
She arches her back 
As high as it goes. 
She lets herself down 
With particular care, 
And pads away 
With her tail in the air. 
-Mary Britton Miller 








Top of piano, 
Window-ledge, 
In the middle, 




Lap will do, 
Fitted in a 
Cardboard box, 
In the cupboard 
With your frocks-
Anywhere ! 





Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
Cat's Menu 
I eat what I wish-
It's a matter of taste. 
Whether liver or fish, 
I eat what I wish. 
Putting scraps in my dish 
Is a terrible waste. 
I eat what I wish-
It's a matter of taste. 
-Richard Shaw 
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Pink as clover. 
Cat's tongue, 
Cat's tongue, 
Wash all over. 
Lick your paws, 
Lick your face, 
The back of your neck 
And every place. 
Lick your whiskers, 
Smooth your fur, 
Prick up your ears 
And purr, purr, purr. 
Cat's tongue, 
Cat's tongue, 
Pink as clover. 
Cat's tongue, 
Cat's tongue, 
Clean all over. 
Merriam, E. (1985). Blackberry ink. New York: Mulberry. 
-Eve Merriam 
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Mother Cat's Purr 
Sleep the half-sleep, 
Kittens dear, 
While your mother 
Cat-naps near. 
Every kitten 
Is a cat, 
And you must 
Remember that 
Naps for cats 
Are mostly fake: 
Anytime 
Is time to wake, 
Or time to pounce, 
Or time to scat. 
That's what sleep is-
For a cat. 




Slick and Slim 
by Leslie Arnott 
Characters: Slick, Slim, Narrator 1, Narrator 2 
Narrator 1: One day, when no one could see him, Slick slipped quietly out of his 
cage. 
Narrator 2: Slick slid down the drapes. 
Slick: This is great! 
Narrator 1: Slick looked around for the family that lived in the house. They were 
out! 
Slick: All right! I can do anything I want and go as far as I want! 
Narrator 2: He crossed a big room. Slick flew down some steps. He slid under a 
door. 
Narrator 1: Slick saw something good. 
Slick: What's this? 
Narrator 2: It was what the family gave the dog to eat. The dog was called Slim. 
Slick jumped right in. 
Slick: This is great! I'm stuffed! 
Narrator 1: And then something made Slick look up. It was Slim! 
Slick: How about a snack? 
Narrator 2: But Slim was not happy. 
Slim: There's no more left for me! I want you out! 
Narrator 1: Slick sped out of Slim's way. He started to skid. He did a flip and then 
he was in some water! 
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Narrator 2: Slim looked down at Slick, who was floating on his back. 
Slick: Look who it is! Come on in! 
Slim: That's my water! I'll get you! You'll end up on the street! 
Narrator 1: Slim tried to grab Slick, but Slick ran away fast. 
Narrator 2: Now all Slick wanted to do was to stay away from Slim. 
Slick: I need a rest. This looks like a good place to nap. 
Narrator 1: And he jumped right in. 
Narrator 2: Just as Slick put his head down, a big thing flopped right next to him. 
Narrators 1 & 2: It was Slim! 
Slick: I'm trying to sleep! 
Slim: This is where I sleep! 
Slick: I was just taking a nap. 
Narrator 1: Slick slid under a door. He crossed a big room. He flew up the steps. 
Narrator 2: Slick ran up the drapes. He jumped in his cage. He slammed the door 
just as Slim ran in. 
Slick: You can't grab me now! This is my place! 
Arnott, L. (1999). Slick and slim. Boston: Houghton Mifflin Co. 
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Millions of Cats 
by Wanda Gag 
Characters: Narrator 1, Narrator 2, Narrator 3, Narrator 4, Old Man, Old Woman, 
Kitty, Cats 
Narrator 1: Once upon a time, there was 
Old Man: a very old man. 
Old Woman: And a very old woman. 
Narrator 4: They lived in a nice clean house that had flowers all around it, 
Narrator 2: except where the door was. But they couldn't be happy, 
Narrator 3: because they were so very lonely. 
Old Woman: If only we had a cat! 
Narrator 1: ... sighed the very old woman. 
Old Man: A cat? 
Narrator 4: ... asked the very old man. 
Old Woman: Yes, a sweet little fluffy cat. 
Narrator 2: ... said the very old woman. 
Old Man: I will get you a cat, my dear. 
Narrator 3: ... said the very old man. And he set out to look for one. 
Narrator 1: He climbed over the sunny hills. 
Narrator 4: He trudged through the cool valleys. 
Narrator 2: He walked a long, long time, 
Narrator 3: and at last he came to a hill which was quite covered with cats. 
Cats & Kitty: Mew, mew, mew ... 
Narrator 1: Cats here, 
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Narrator 4: Cats there, 
Narrators 2 & 3: Cats and kittens everywhere. 
Narrator 1: Hundreds of cats, 
Narrator 4: thousands of cats, 
Narrator 2: millions 
Narrator 2 & 3: and BILLIONS 
Narrators 1, 2, 3, & 4: and TRILLIONS of cats. 
Old Man: Oh! Now I can choose the prettiest cat and take it home with me! 
Narrator 1: So he chose one. It was white. But just as he was about to leave, 
Narrator 4: he saw another one, all black and white, and it seemed just as pretty as 
the first. So he took this one, also. But then he saw 
Narrator 2: a fuzzy gray kitten way over here, which was every bit as pretty as the 
others. So he took it, too. And now he saw, 
Narrator 3: way down in a comer, one which he thought too lovely to leave. So he 
took this too. And just then, 
Narrator 1: over here, the very old man found a kitten which was black and very 
beautiful. 
Old Man: It would be a shame to leave that one. 
Narrator 1: So he took it. And now, over there, 
Narrator 4: he saw a cat which had brown and yellow stripes like a baby tiger. 
Old Man: I simply must take it! 
Narrator 4: And he did. 
Narrator 2: And so it happened 
Narrator 3: that every time the very old man looked up, 
Narrator 1: he saw another cat which was so pretty, 
Narrator 4: he could not bear to leave it. 
Narrator 2: Before he knew it, 
Narrator 3: he had chosen them all! 
Cats & Kitty: Mew, mew, mew ... 
Narrator 1: And so he went back over the sunny hills, 
Narrator 4: and down through the cool valleys, 
Narrator 2: to show all the pretty kittens 
Narrator 3: to the very old woman. 
Narrator 1: And all the hundreds of cats, 
Narrator 4: thousands of cats, 
Narrator 2: millions 
Narrators 2 & 3: and billions 
Narrators 1, 2, 3, & 4: and trillions of cats 
Narrator 1: followed him. 
Cats & Kitty: Mew, mew, mew ... 
Narrator 1: They came to a pond. 
Cats & Kitty: Mew, mew! We are thirsty! 
Narrator 1: ... cried the hundreds of cats, 
Narrator 4: thousands of cats, 
Narrator 2: millions 
Narrators 2 & 3: and billions 
Narrators 1, 2, 3, & 4: and trillions of cats. 
Old Man: Well, here is a great deal of water. 
Narrator 4: ... said the very old man. 
Narrator 2: Each cat took a sip of water. 
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Cats & Kitty: (sip) 
Narrator 3: The pond was gone! 
Cats & Kitty: Mew, mew! Now we are hungry! 
Narrator 1: ... cried the hundreds of cats, 
Narrator 4: thousands of cats, 
Narrator 2: millions 
Narrators 2 & 3: and billions 
Narrators 1, 2, 3, & 4: and trillions of cats. 
Old Man: There is much grass on the hills. 
Narrator 4: ... said the very old man. 
Narrator 2: Each cat ate a mouthful of grass. 
Cats & Kitty: (chew) 
Narrator 3: Not a blade was left! 
Cats & Kitty: Mew, mew mew ... 
Narrator 1: Pretty soon, the very old woman saw them coming. 
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Old Woman: My dear! What are you doing? I asked for one little cat, and what do 
I see? Cats here, 
cats there, 
cats and kittens everywhere! 
Hundreds of cats, 
thousands of cats, 
millions and billions and trillions of cats! 
But we can never feed them all. They will eat us out of house and home! 
Old Man: I never thought of that! 
Narrator 4: ... said the very old man. 
Old Man: What shall we do? 
Narrator 2: The very old woman thought for awhile. 
Old Woman: /know! We will let the cats decide which one we should keep. 
Old Man: Oh, yesl 
Narrator 3: And the very old man called out to the cats, 
Old Man: Which one of you is the prettiest? 
Cats: I am!. .. No, I am!. .. No, I am the prettiest!. .. 
Narrator 1: And they began to quarrel. They bit 
Narrator 4: and scratched 
Narrator 2: and clawed each other 
Narrator 3: and made such a great noise 
Narrator 1: that the very old man 
Narrator 4: and the very old woman 
Narrator 2: ran into the house 
Narrator 3: as fast as they could. 
Cats: I am!. ... No, I am!.. .. No, I am the prettiest!. .. 
Narrator 1: But after awhile the noise stopped. The very old man 
Narrator 4: and the very old woman 
Narrator 2: peeped out to see what had happened. 
Narrator 3: They could not see a single cat! 
Old Woman: I think they must have eaten each other all up. It's too bad! 
Old Man: But look! 
Narrator 1: The old man pointed to a bunch of high grass. 
Narrator 4: In it sat one frightened little kitten. 
Narrator 2: They went out and picked it up. 
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Narrator 3: It was thin and scraggly. 
Old Woman: Poor little kitty. 
Old Man: Dear little kitty, how does it happen that you were not eaten up with all 
those hundred and thousands and millions and billions and trillions of cats? 
Kitty: Oh, I'm just a homely little cat. So when you asked who was the prettiest, I 
didn't say anything. So nobody bothered about me. 
Narrator 1: They took the kitten into the house. 
Narrator 4: The very old woman gave it a warm bath and brushed its fur until it 
was soft and shiny. 
Narrator 2: Every day, they gave it plenty of milk, 
Narrator 3: and soon it grew nice and plump. 
Old Woman: And it is a very pretty cat, after all! 
Old Man: It is the most beautiful cat in the whole world! I ought to know, for I've 
seen 
Hundreds of cats, 
Thousands of cats, 
Millions and billions and trillions of cats! 
And not one was as pretty as this. 
Script taken from Shepard, A ( 1993 ). Stories on stage: Scripts for reader's theater. New York: 
H. W. Wilson Company. 
Cats and Dogs 
Some like cats, and some like dogs, 
and both of course are nice 
if cats and dogs are what you want 
-but I myself like mice. 
For dogs chase cats, and cats chase rats 
I guess they think it's fun. 
I like my mouse the most because 
he won't chase anyone. 
-N. M Bodecker 
Prelutsky, J. (1986). Read-aloud poems for the very young. New York: Alfred A Knopf 
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Fetch 
I have a little dog 
And his name is Fetch. 
Fetch my slippers, 
Fetch my socks, 
Fetch my rocker 
And my music box. 
Fetch my teacup, 
Fetch my pot, 
Fetch my hot plate 
And keep it hot. 
Fetch my glasses, 
Fetch my book, 
I' 11 turn the pages, 
But you can take a look. 
Fetch my needle, 
Fetch my thread, 
Fetch my pajamas 
And take me to bed. 
-Eve Merriam 
Merriam, E. (1985). Blackberry ink. New York: Mulberry. 
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The Hairy Dog 
My dog's so furry I've not seen 
His face for years and years: 
His eyes are buried out of sight, 
I only guess his ears. 
When people ask me for his breed, 
I do not know or care: 
He has the beauty of them all 
Hidden beneath his hair. 
-Herbert Asquith 
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Ferris, H. (1957). Favorite poems, old and new. Garden City, N.Y.: Doubleday & Company, Inc. 
How a Puppy Grows 
I think it's very funny 
The way a puppy grows-
A little on his wiggle-tail, 
A little on his nose, 
A little on his tummy 
And a little on his ears; 
I guess he' II be a dog all right 
In half a dozen years. 
-Leroy F Jackson 
Prelutsky, J. (1986). Read-aloud poemsfor the very young. New York: Alfred A Knopf 
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My Dog 
His nose is short and scrubby; 
His ears hang rather low; 
And he always brings the stick back, 
No matter how far you throw. 
He gets spanked rather often 
For things he shouldn't do, 
Like lying-on-beds, and barking, 
And eating up shoes when they' re new. 
He always wants to be going 
Where he isn't supposed to go. 
He tracks up the house when it's snowing-
Oh, puppy, I love you so. 
-Marchette Chute 
Anthony, R. M. (1990). Fun with choral speaking. Englewood, C.O.: Teacher Ideas Press. 
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Jack, Chuck, and Dash 
by Kay Gordon 
Characters: Jack, Chuck, Dash, Narrator I, Narrator 2 
Jack: This is a great day! The sun is shining and down the block there is a bench 
where I can eat my lunch. What luck! 
Narrator 1: Jack sat down on the bench and had his lunch. 
Jack: I like to watch everyone play with their pets. They have such good times 
together. 
Narrator 2: Jack sat and watched everyone until the sun went down. Then he went 
home. 
Narrator 1: That night, Jack thought, 
Jack: I wish I had a pet, too. I'd like that very much. In the morning, I'll look for 
one. 
Narrator 2: The next morning Jack was walking down the block. 
Jack: There are so many kinds of pets. How can I pick just one? 
Narrator 1: Just then, Jack saw a chick. The chick did not look happy. 
Jack: You don't look very happy. 
Chuck: I'm Chuck. I have no one to take care of me. 
Jack: Well, I'm Jack. Will you be my pet? I'll give you a leash and your very own 
dish. 
Chuck: I'd like that, Jack. Thank you very much. 
Narrator 2: Each day Jack took Chuck out to play. Jack would teach Chuck how 
to fetch. 
Narrator 1: Then they would munch on chips and watch the others play. 
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Chuck: Jack has such a great time with me. I wish I had a pet, too. In the morning 
I'll look for one. 
Narrator 2: The next day Jack and Chuck went out. 
Chuck: Where will I find a pet like these pets? 
Narrator 1: Just then Chuck saw something on a rock. That something didn't look 
happy. 
Chuck: You don't look very happy. 
Dash: I'm Dash. I have no one to take care ofme. 
Chuck: Well, I'm Chuck. Will you be my pet? I'll give you a leash and your very 
own dish. 
Dash: I'd like that, Chuck. Thanks very much. 
Narrator 2: Each day, Jack took Chuck out to play. 
Narrator 1: And Chuck took Dash out to play. 
Narrator 2: Jack would teach Chuck how to fetch. 
Narrator 1: And Chuck would teach Dash how to fetch. 
Narrators 1 & 2: Then they would all munch on chips and watch the others play. 
Dash: Chuck has such a great time with me. I wish I had a pet, too ... 
Gordon, K. (1999). Jack, chuck, and dash. Boston: Houghton Mifflin. 
Doris: A Dog's Life 
By Paul Rosenthal 
Characters: Narrator 1, Narrator 2, Narrator 3, Doris, Dog, Flea 
Narrator 1: An old dog made a big mistake. He moved in with a dreadful girl 
named Doris who wore pink sneakers and chewed gum. 
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Narrator 2: The dog had met Doris in the park. She seemed nice enough at the 
time. She threw sticks, scratched him behind the ears, and said things like 
"nice doggy"-which wasn't exactly brilliant conversation, but was kindly 
meant. 
Narrator 3: So the dog followed Doris home. When they got there, she begged her 
parents to let him stay. 
Doris: "I'll feed it," 
Narrator 1: she promised. 
Doris: "I'll walk it, wash it, and brush it every day. And if you don't say 'yes,' I'll 
hold my breath until I explode." 
Narrator 1: Doris's parents thought it over for a while. At last they said yes. 
Probably they didn't want bits of exploded Doris all over the furniture. 
Narrator 2: Once Doris had the dog, however, she didn't do anything that she had 
promised. She didn't walk it. She didn't play with it. She certainly didn't 
wash and brush it. 
Narrator 3: Before very long, the miserable animal was a mess-a tangle of hair 
and fleas. Mainly fleas. Word quickly got around the neighborhood that if 
any flea wanted a snack, it should stop by Doris' s house. 
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Narrator 1: One evening, the dog was doing what he did every evening: lying on 
the hall rug and scratching. He scratched and scratched and scratched some 
more until finally a flea fell out of his fur and onto the floor. 
Dog: "Ha! Gotcha! Now watch while I bite you in two." 
Narrator 2: The dog opened his mouth and bared his teeth. 
Flea: "Gimme a break," 
Narrator 3: said the flea. 
Dog: "I will give you a break. Right down your middle." 
Flea: "Look, you're making a big mistake. You strike me as a dog that needs a pal. 
And I can be that pal. Let me live, and I promise that if I can ever help you 
out, I will. Bite me in half and what do you get? Flea breath." 
Dog: "Help me?" 
Narrator 1: The dog couldn't believe his ears. (They were a little unbelievable ..... 
long and floppy.) 
Dog: "A little pip-squeak like you?" 
Flea: "Who knows? I might even save your life one day." 
Dog: "Save my life?" 
Narrator 2: The dog roared with laughter. 
Dog: "What're you gonna do ..... become a veterinarian? Get me free tickets to the 
flea circus?" 
Narrator 2: He roared again. 
Dog: "You know, flea, I like you. I haven't laughed like that for ages. You've really 
cheered me up. Tell you what. I won't bite you in half. You're free to go. So 
scram!" 
Narrator 1: The flea scrammed. 
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Narrator 3: About a year later, Doris forgot to close the back door on her way into 
the house. The dog saw a chance to escape-and he took it. He slipped out 
before anyone noticed. 
Narrator 1: At last he was free. Free! He howled with joy and began running up 
and down the street to celebrate his good fortune. 
Narrator 2: While the dog pranced around, a kind-looking man whistled at him. 
The happy dog wagged his tail and bounded over to the man, eager for a pat 
on the head. But the man didn't pat him. He lurched forward, grabbed the 
dog's collar, and dragged the poor mutt to a little truck. A sign on the truck 
said DOG POUND. 
Dog: "I really know how to pick-em," 
Narrator 3: the dog said to himself The man unlocked the back of the truck. 
Inside, a half dozen captured dogs began barking and howling. 
Narrator 1: This is it, thought the dog. There's no escape this time. I'm done for. 
But just as the dog was ready to give up, the man let go of the dog's collar 
and began slapping and scratching himself as if he were being attacked by 
fleas. 
Narrator 2: Which he was. Or at least by one flea. It was the dog's old buddy, who 
was living on a dachshund that the dogcatcher had caught earlier. The flea 
saw a chance to keep its promise, and bit the man as hard as it could. Then it 
jumped onto the old dog and shouted, 
Flea: "Quick, let's get out of here." 
Narrator 3: The dog took off down the street. When they were safely away, the 
dog spoke to the little flea riding on his nose. 
Dog: "Thanks! That was a narrow escape." 
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Flea: "And you laughed when I promised to save you someday." 
Dog: "You're right. I guess I've learned the lesson that even a little friend can be a 
big help. Now then, friend flea, let me show my thanks. May I take you to 
dinner? How about you and I go out for a bite of Doris?" 
Jauquet, J. (n.d.). Doris: A dog's life. Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/~readingl/Readers_Theater/Scripts/scripts.html 
Mary Middling 
Mary Middling had a pig, 
Not very little, not very big, 
Not very pink, not very green, 
Not very dirty, not very clean, 
Not very good, not very naughty, 
Not very humble, not very haughty, 
Not very thin, not very fat, 
Now what would you give for a pig like that? 
-Rose Fyleman 
Prelutsky, J. (1986). Read-aloud poems/or the very young. New York: Alfred A. Knopf 
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Never Take a Pig to Lunch 
Never take a pig to lunch. 
Don't invite him home for brunch. 
Cancel chances to be fed 
Till you're certain he's well-bred. 
Quiz him! Can he use a spoon? 
Does his sipping sing a tune? 
Will he slurp and burp and snuff 
Till his gurgling makes you gruff? 
Would he wrap a napkin 'round 
Where the dribbled gravy's found? 
Tidbits nibble? Doughnuts dunk? 
Spill his milk before it's drunk? 
Root and snoot through soup du jour? 
Can your appetite endure? 
If his manners make you moan, 
Better let him lunch alone. 
-Susan Alton Schmeltz 
C-34 
Prelutsky, J. (1991 ). For laughing out loud: Poems to tickle your funnybone. New York: Alfred 
A Knopf 
The Pigs 
Piggie Wig and Piggie Wee, 
Hungry pigs as pigs could be, 
For their dinner had to wait 
Down behind the barnyard gate. 
Piggie Wig and Piggie Wee 
Climbed the barnyard gate to see, 
Peeping through the gate so high, 
But no dinner they could spy. 
Piggie Wig and Piggie Wee 
Got down sad as pigs could be; 
But soon the gate opened wide 
And they scampered forth outside. 
Piggie Wig and Piggie Wee 
What was their delight to see? 
Dinner ready not far off-
Such a full and tempting trough! 
Piggie Wig and Piggie Wee 
Greedy pigs as pigs could be, 
For their dinner can pell-mell; 
In the trough both piggies fell. 
-Emilie Pou/sson 
Prelutsky, J. (1986). Read-aloud poems/or the very young. New York: Alfred A Knopf 
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The Other White Sock 
by Rachael Ruby 
Characters: Ta~ Mother, Narrator 1, Narrator 2 
Tam: I'm going out to play! 
Mother: Wait! You can't go out with those socks on. I'll help you find your other 
white one. 
Tam: I can do it. 
Mother: But I'd like to help. 
Tam: No, no, don't go in. Thump can help me while you wait. 
Mother: Tam, what's going on in there? 
Tam: Not a thing, Mother! Not one little thing! 
Mother: Then I'm coming in! 
Tam: Whoops! 
Mother: Tam, I thought you told me you were going to pick up the things in your 
room. If you pick up all these things, I know you'll find your other white 
sock. 
Tam: But I want to go out and play now. 
Mother: First you have some work to do. Then you can play. Thump will stay and 
help you. 
Narrator 1: So Tam and Thump stayed in. They were not happy. 
Narrator 2: Tam picked up his bathrobe. He found his math book. He found a 
wheel. 
Narrator 1: He even found a whale! But he didn't find his other white sock. 
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Tam: Where is it, Thump? 
Narrator 2: Thump picked up a long sock. He picked up a thick sock and a thin 
sock. 
Narrator 1: Thump picked up many socks. But he couldn't help Tam find a white 
sock. 
Narrator 2: Picking up took about one hour. 
Mother: Tam, have you picked up all the things in your room? 
Tam: I have. You can come in now. 
Mother: This is much better! 
Narrator 1: She was happy. But Tam wasn't. 
Tam: Thump and I picked up everything in my room, but I couldn't find my other 
white sock! 
Narrator 2: Just then, Thump jumped up and ran out the door. Tam and Mother 
took off after him. 
Mother & Tam: Wait, Thump! Where are you going? 
Narrator 1: But Thump didn't stop. He ran down the path to his house. 
Mother: What are you doing in there? 
Tam: What's in there, Thump? 
Mother: I think Thump has a surprise for us! 
Tam: So that's where it is! 
Mother: I think Thump needs to pick up things in his house. 
Tam: And I'll help! 
Ruby, R. (1999) The other white sock. Boston: Houghton Mifflin. 
The Three Little Pigs 
Retold and illustrated by James Marshall 
Characters: Reader 1, 2, 3, 4, 5, 6, Pig 1, Pig 2, Pig3, Wolf, Mama, 
First Man, Man 2, Man 3 
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Reader 1: Once upon a time, an old sow sent her three little pigs out into the world 
to seek their fortune. 
Mama: Now be sure to write. And remember that I love you 
Reader 2: The first little pig met a man with a load of straw. 
Pig 1: I know! I'll buy your straw and build a house. 
First Man: That's not a good idea 
Pig 1: Mind your own business, thank you. 
Reader 3: And he bought the straw and set about building a house. 
Reader 4: It took him no time at all. 
Reader 5: Very soon a lean and hungry wolf happened by. 
Reader 6: Pig was just about his favorite food in the world. So he knocked on the 
door. 
Wolf: Little pig, little pig let me come in 
Pig 1: No, no, no, not by the hair of my chinny, chin, chin. 
Reader 1: This annoyed the wolf to no end. 
Wolf: Then I'll huff and I'll puff and I'll blow your house in 
Pig 1: Go right ahead 
Reader 2: So the wolf huffed and he puffed and he blew the house in. 
Reader 3: And he gobbled up the little pig. 
Reader 4: The second little pig met a man with a load of sticks. 
Pig 2: I've got it! I'll buy those sticks and build a house. 
Man 2: I'd think twice about that! 
Pig 2: Oh Pooh! What would you know? 
Reader 5: And he bought the sticks and went to work building a house. 
Pig 2: Very pretty. 
Reader 6: No sooner had the little pig settled into his pretty house than the wolf 
happened by. 
Reader 1: The wolf was still hungry. 
Wolf: Little pig, little pig let me come in. 
Pig 2: No, no, no not by the hair of my chinny, chin, chin. 
Reader 2: The wolf didn't care for that at all. 
Wolf: I'll huff and I'll puff and I'll blow your house in. 
Pig 2: Ha, ha, ha 
Reader 3: So the wolf huffed and he puffed and he blew the house in. 
Reader 4: And he gobbled up the little pig. 
Reader 5: Now the third little pig met a man with a load of bricks. 
Man 3: These bricks will make a fine sturdy house. 
Pig 3: Capital idea, my good fellow! 
Reader 6: So he bought the bricks and set about building a house. 
Reader 1: It took him quite a bit of time, but it was well worth it. 
Pig 3: Nice and solid, nice and solid. 
Reader 2: But no sooner had the little pig move in than he noticed the wolf 
loitering about. 
Reader 3: And the wolf was still hungry. 
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Wolf: Little pig, little pig, let me come in 
Pig 3: No, no, no. Not by the hair of my chinny, chin, chin. 
Reader 4: Well the wolf had heard that before! 
Wolf: Then I'll huff and I'll puff and I'll blow your house in. 
Reader 5: But the wolf huffed and he puffed and huffed and he puffed until he 
was quite blue in the face. 
Reader 6: The house stood quite firm. 
Wolf: (muttering) I'll try another approach 
Reader 1: He put on his most dazzling smile. 
Wolf: Little pig, I was only teasing. By the way, I hear tale that Farmer Jones has 
the most scrumptious turnips. Shall we go pick a few? 
Pig 3: Oh, I'm much too busy now. What about tomorrow morning? 
Wolf: Excellent! I'll come for you at six. 
Reader 2: The next morning the little pig got up at five, hurried off to Farmer 
Jones's turnip field, picked a basketful of scrumptious turnips and dashed 
back home. 
Reader 3: When the wolf arrived at six the turnips were already boiling in the pot. 
Pig 3: Sorry I couldn't wait. 
Reader 4: The wolf tried not to show his displeasure. 
Wolf: No harm done. By the way, there is a lovely apple tree down in Merry 
Meadow. Shall we go help ourselves to a few apples? 
Pig 3: I must cook my turnips. Let's meet there tomorrow morning. 
Wolf: Splendid. Shall we say at five? 
Reader 5: The next morning the little pig was up at four and went off for the 
apples. 
C-41 
Reader 6: It took longer than he'd expected to reach Merry Meadows. And while 
he was gathering apples in the highest trees, he saw the wolf approaching. 
Pig 3: Do try one of these. 
Reader 1: The third little pig threw an apple as far as he could. 
Reader 2: When the wolf chased after the apple , the little pig shimmied down the 
tree and made if safely home. 
Reader 3: The next day the wolf came again. 
Reader 4: Really he was quite put out. 
Wolf: There's a fair today on Hog Hill. Would you care to go? 
Pig 3: Why don't we meet there? Would three o'clock suit you? 
Wolf: Colossal. 
Pig 3: Three it is. 
Reader 5: Just to make sure he would be there at two. 
Reader 6: At one in the afternoon the little pig went to the fair and had a fine time-
so fine that he lost track of the hour. 
Reader 1: Suddenly, out of the comer of his eye he saw the wolf coming up the 
hill. Without a minute to spare, the little Pig jumped inside an empty butter 
chum and rolled down the hill toward the wolf. 
Reader 2: Well, the wolf was so scared, he ran all the way home. 
Reader 3: That evening the wolf went to the little pig's house and told him how 
frightened he'd been by a great round thing that came down a hill. 
Pig 3: Frightened you did I? That great round thing was butter chum, and I was 
inside! 
Reader 4: This was simply too much for the wolf to stand. 
Wolf: I've been nice long enough? I'm going to eat you up right now! 
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Reader 5: So the wolf climbed up onto the roof. When the little pig saw this, he put 
a big iron pot in the fireplace and quickly stoked the fire. 
Wolf: Here I come! Dinnertime! 
Pig 3: You can say that again! 
Reader 6: And he cooked the mean old wolf and gobbled him up! 
Marshall, J. (1989). The three little pigs. Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/-readingl/Readers _ Theater/Scripts/scripts.html 
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The Frog on the Log 
There once 
Was a green 
Little frog, frog, frog-
Who played 
In the wood 
On a log, log, log! 
A screech owl 
Sitting 
In a tree, tree, tree-
Came after 
The frog 
With a scree, scree, scree! 
When the frog 
Heard the owl-
In a flash, flash, flash-
He leaped 
In the pond 
With a splash, splash, splash! 
-Ila Orleans 
Anthony, R. M. (1990). Fun with choral speaking. Englewood, C.O.: Teacher Ideas Press. 
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Frog's Lullaby 
Sleep, my pretty polliwog, 
Polly wolly wiggle wog 
Polly wiggle waggle wog 
Wiggle waggle woggle froggle 
Sleep, my little wiggle head, 
In your little water bed. 
Sweet dreams, pretty polliwog. 
When you wake, you' 11 be a frog. 
-Charlotte Pomerantz 
Fleming, M. (I 999). Poem of the week. New York: Scholastic. 
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I'm a Prickly Crab 
I'm a prickly crab, 
Know what I can do? 
I can scratch, scratch, scratch 
Till I scratch on home to you. 
I'm a kangaroo, 
Know what I can do? 
I can jump and thump and bump 
Till I jump on home to you. 
I'm a wise old owl, 
Know what I can do? 
I can hoot and hoot and hoot 
Till I hoot on home to you. 
I'm a downy duck, 
Know what I can do? 
I can duck down in the water 
Till I bob up home to you. 
I'm a sandy snail, 
Know what I can do? 
I can slowly, slowly creep, 
till-z-z-z-z-z--you're fast asleep. 
-Eve Merriam 
Merriam, E. (1985). Blackberry ink. New York: Mulberry. 
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The Little Turtle 
There was a little turtle. 
He lived in a box. 
He swam in a puddle. 
He climbed on the rocks. 
He snapped at a mosquito. 
He snapped at a flea. 
He snapped at a minnow. 
And he snapped at me. 
He caught the mosquito. 
He caught the flea. 
He caught the minnow. 
But he didn't catch me. 
-Vachel Lindsay 





Up he goes 
To the treetop! 
Whirly, twirly, 
Round and round, 
Down he scampers 
To the ground. 
Furly, curly, 
What a tail! 
Tall as a feather, 
Broad as a sail! 
Where's his supper? 
In the shell, 
Snappity, crackity, 
Out it fell! 
-Anonymous 
Prelutsky, J. (1986). Read-aloud poems for the very young. New York: Alfred A Knopf 
D-5 
D-6 
The Camping Trip 
by Jennifer Saavedra 
Characters: Dad, Ki~ Mother, Narrator I, Narrator 2, Girl 
Dad: Here we are! 
Narrator 1: This was to be my first camping trip, and I couldn't wait. I jumped out 
of the car and looked around. 
Girl: How about ifwe put up our tent over there? 
Narrator 2: Kim had been camping once before. 
Kim: I know all about camping, and that's not a good place to pitch the tent. 
There's too much mud over there. 
Narrator 1: That night, we made hot dogs on the grill. They were so good that I 
had three. Before we went to sleep, we picked up everything. Or so we 
thought. 
Narrator 2: In the morning, we had a surprise. A bag of chips had been left out the 
night before, and now there was a big rip in it. Chips were all over! Next to 
the bag I found some animal tracks. 
Girl: What kind of animal made these tracks? Do you think it was a big cat? 
Kim: A big cat didn't make these tracks. They're too little. 
Girl: Well, it could have been a cub. 
Mother: From now on, we must see that everything we have to eat and drink is put 
in the car. 
Narrator 1: That night, we made fish on the grill. I had two. But this time, before 
we went to sleep, we put all our stuff in the car. 
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Narrator 2: The next morning, there was trash all over our camp. Next to some 
trash I found the same tracks as the day before. 
Dad: Well, that animal was in camp again last night. When it couldn't find any 
chips to eat, it looked in the trash. 
Narrator 1: That night, we put all the trash in the trunk of our car. Then we went 
to our tents. 
Girl: I want to stay up to see if the animal comes again. 
Narrator 2: Kim zipped up our tent. 
Kim: You can do what you want, but I plan to get some sleep. 
Narrator 1: I waited and waited. 
Narrator 2: Just then, there was a crunch. I quietly zipped the tent flap down and 
looked around. 
Narrator 1: Over by the grill was a little black animal. First I saw its head. Then I 
saw its back. And I saw just what kind of animal it was. 
Narrator 2: I quietly zipped the flap up again and jumped in my sleeping bag. 
Narrator 1: But then there was another crunch. This time Kimjumped up. 
Girl: Don't go out! 
Kim: Shush! I want to see what it is. 
Narrator 2: Kim zipped the tent flap down and looked out. The animal was 
looking right back at her. 
Kim: It's a skunk! 
Narrator 1: She zipped the flap up just in time. 
Narrator 2: By this time, my mother and father were up, too. They watched as the 
skunk walked around our tent two or three times. 
Narrator 1: At last the skunk took off down the hill. 
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Dad: You can come out now! 
Girl: You were right, Kim. It wasn't a big cat in our camp after all! 
Saavedra, J. (1999). The camping trip. Boston: Houghton Mifflin. 
Bear Snores On 
by Karma Wilson 
Characters: Narrator 1, Narrator 2, Mouse, Hare, Badger, Mole, Wre°' Bear 
Narrator 1: In a cave in the woods, in his deep dark lair, through the long, cold 
winter sleeps a great brown bear. 
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Narrator 2: Cuddled in a heap, with his eyes shut tight, he sleeps through the day, 
and he sleeps through the night. 
Narrator 1: The cold winds howl and the night sounds growl. 
All: But the bear snores on. 
Narrator 2: An itty-bitty mouse, pitter-pat, tip-toe, crrep-crawls in the cave from 
the fluff cold snow. 
Mouse: Too damp, too dank, too dark. 
Narrator 1: So he lights wee twigs with a small, hot spark. 
Narrator 2: The coals pip-pop and the wind doesn't stop. 
All: But the bear snores on. 
Narrator 1: Two glowing eyes sneak-peak in the den. 
Mouse: Who's there? 
Narrator 1: And a hare hops in. 
Hare: Ho, Mouse! Long time, no see! 
Narrator 2: So they pop white com. And they brew black tea. 
Narrator 1: Mouse sips wee slurps. Hare burps big BURPS! 
All: But the bear snores on. 
Narrator 2: A badger scuttles by, sniff-snuffs at the air 
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Badger: I smell yum-yums! Perhaps, can we share? I've brought honey-nuts! 
Narrator 1: Says Badger with a grin. 
Badger: Let's divvy them up, cozy down ... and dig in! 
Narrator 2: And they nibble and they munch with a CHEW- CHOMP- CRUNCH! 
All: But the bear snores on. 
Narrator 1: A gopher and a mole tunnel up through the floor. Then a wren and a 
raven flutter in through the door! 
Mole: What a night! 
Wren: What a storm! 
Narrator 2: And everybody clutters in the great bear's den. 
Narrator 1: They tweet and they titter. They chat and they chitter. 
All: But the bear snores on. 
Narrator 2: In a cave in the woods, a slumbering bear sleeps through the party in 
his very own lair. 
Narrator 1: Hare stokes the fire. Mouse seasons the stew. Then a small pepper 
fleck makes the bear... 
Bear: AAAAAAA-CHOOOOOOO ! ! ! ! 
Narrator 2: He blows and he sneezes, and the whole crowd freezes ... 
All: And the bear WAKES UP!!! 
Narrator 1: Bear GNARLS and he SNARLS! 
Narrator 2: Bear ROARS and he RUMBLES! 
Narrators 1 & 2: Bear JUMPS and he STOMPS! 
All: Bear GROWLS and he GRUMBLES! 
Bear: You've snuck in my lair and you've had all the fun! But me? I was sleeping 
and ... I have had none! 
Narrator 1: And he whimpers and her moans, he wails and he groans ... 
All: And the bear blubbers on! 
Mouse: Don't fret! Don't fuss. Look, see? We can pop more com! We can brew 
more tea! 
Narrator 2: Bear gulps. Bear gobbles. He sighs with delight. Then he spins tall 
tales through the blustery night. 
Narrator 1: When the sun peeks up on a crisp, clear dawn, Bear can't sleep ... 
Bear: But his friends snore on! 













Fly to Minnesota, 
Fly to North Dakota, 
Fly to Tallahassee, 
Fly to Rome. 
Fly to California, 
Fly to Philadelphia, 
Fly to Appalachia, 
Fly to Nome. 
Fly to Cincinnati, 
Fly to Pensacola, 
Fly to Walla Walla, 
And then fly home. 
-Eve Merriam 





Snapjack black beetle 
Glint glitter glare beetle 
Pin it in your hair beetle 
Tack it to your shawl beetle 
Wear it at the ball beetle 
Shine shimmer spark beetle 
Glisten in the dark beetle 
Listen to it crack beetle 
Click beetle 
Clack beetle 
-Mary Ann Haberman 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
Feather or Fur 
When you watch for 
Feather or fur 
Feather or fur 
Do not stir 
Do not stir. 
Feather or fur 
Come crawling 
Creeping 
Some come peeping 
Some by night 
And some by day. 
Most come gently 
All come softly 
Do not scare 
A friend away. 
When you watch for 
Feather or fur 
Feather or fur 
Do not stir 
Do not stir. 
-John Becker 
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Prelutsky, J. ( I 983). The random house book of poetry for young children. New York: Random 
House. 
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From Cat to Bobcat 
by Rob Hale 
Characters: Narrator 1, Narrator 2, Dot, Pol, Red 
Narrator 1: I am an animal tracker. I look for animals all day long. 
Narrator 2: I find animals in all kinds of places. I step around plants and trees to 
get right up close to them. 
Narrator 1: They can't see me, but I see them. I'm the best animal tracker in this 
house. 
Narrator 2: What was that? What kind of animal is close by? 
Dot: It's Dot, the cat. I run all around the bedroom. I hop on the bed. I jump on the 
desk. Then I drop back down. I never stop! 
Narrator 1: But what if Dot were another kind of animal... 
Dot: I could be a bobcat, running from rock to rock. I stop to have a drink of water. 
I look for fish or other things to eat. 
Narrator 2: I get close to her. I watch very quietly. 
Narrator 1: I can see her long legs and many spots. But wait! What's that up there? 
Pol: It's Pol, the bird. I am a small, green bird with two red dots. Once a day I am 
let out to fly around the house. I go from room to room. I stop in the plants to 
play. 
Narrator 2: But what if Pol were another kind of animal... 
Pol: I could be a great green night bird living at the top of a tree in a nest three 
times my size. I am the only great green night bird around. 
Narrator 1: I get close to him. I can look him right in the eye. 
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Narrator 2: Quiet! What's that down there? 
Red: It's the old dog, Red. I sleep a lot. I get up to eat. Then I walk around my bed 
and flop back in it. Every now and then I'll play. But most of the time I just 
sleep. 
Narrator 1: But what if Red were another kind of animal... 
Red: I could be a fo~ sleeping in my den. I can be found in my den all day. At 
night I come out to run fast and far to find things to eat. 
Narrator 2: I watch him quietly. He doesn't see me. 
Narrator 1: Look over there! Who is that? 
Narrator 2: It's me! Someday I'll be a great animal tracker. 
Narrator 1: But right now, I think I'll stay home. 
Hale, R. (1999). From cat to bobcat. Boston: Houghton Mifflin. 
Frog or Toad? 
By Patricia A. Lynch 
Characters: Frogs and Toads 
Frogs and Toads: A frog and a toad look alike. Sometimes they are the same. 
Sometimes they are different. 
Frogs: Frogs lay their eggs in water. They lay a lot of eggs. The eggs float near 
the top of the water. 
Toads: Toads lay their eggs in water, too. They lay a lot of eggs. But the toad 
eggs look like long strings. 
Frogs: Frog tadpoles hatch from the frog eggs. The tadpoles have tails, but they 
do not have legs. 
Toads: Toad tadpoles hatch from the toad eggs. These tadpoles also have tails 
and do not have legs. 
Frogs: Soon the frog tadpoles have legs. The tadpoles will not have tails any 
more. These tadpoles will be frogs. 
Toads: Soon the toad tadpoles have legs, too. The tadpoles will not have tails 
any more. But these tadpoles will be toads. 
Frogs: The frogs live near water. Frogs need to be near water. 
Toads: The toads live on land. They do not need to be near water. 
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Frogs: Can you tell a frog from a toad? Look at the frog. A frog has smooth, wet 
skin. 
Toads: Look at the toad. A toad has dry skin. There are lots of bumps on its 
skin. 
Frogs: Look at the frog. It can make a sound in its throat. Croak! Croak! 
Toads: Look at the toad. It can make a sound in its throat, too. Nee-deep! Nee-
deep! 
Frogs and Toads: Now you know how frogs and toads are the same. Now you 
know how frogs and toads are different. 
Lynch, P.A. (n.d.). Frog or toad? Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/ ~readingl/Readers _Theater/Scripts/scripts. html 
D-18 
Sea Shell 
Sea Shell, Sea Shell, 
Sing me a song, 0 please! 
A song of ships, and sailor men, 
And parrots, and tropical trees. 
Of islands lost in the Spanish Main 
Which no man may never find again, 
Of fishes and corals under the waves, 
And sea horses stabled in great green caves. 
Sea Shell, Sea Shell, 
Sing of the things you know so well. 
-Amy Lowell 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
Shore 
Play on the seashore 
And gather up shells, 
Kneel in the damp sands 
Digging wells. 
Run on the rocks 
Where the seaweed slips, 
Watch the waves 
And the beautiful ships. 
-Mary Britton Miller 
Prelutsky, J. ( 1986). Read-aloud poems for the very young. New York: Alfred A. Knopf. 
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A Seashell 
One day a little shell washed up 
Out of the waves at sea. 
I held the shell up to my ear, 
And I heard it sing to me. 
Sh-sh-sh-sh! 
A little shell washed up one day, 
And lay upon the sand. 
It sang a song about the sea, 
As I held it in my hand. 
Sh-sh-sh-sh! 






by Jason Anthony 
Characters: Little, Big, Narrator 1, Narrator 2 
Narrator 1: Little and Big were good friends. Little liked to play games with Big. 
Narrator 2: But most of all, Little liked to ride on Big's back. One day, Big said, 
Big: I want to play a game. 
Little: I know a good game! Hide-and-seek! One ofus goes to hide and the other 
one looks for the hiding place. 
Narrator 1: Little chose hide-and-seek because Big was huge! Where could Big 
hide? 
Little: One ... two ... three ... When I get to ten, I'll come find you. 
Narrator 2: Big went to hide in the lake. 
Big: This is a fine place. I hope Little doesn't see me. 
Narrator 1: Little looked and looked, but couldn't find Big. 
Little: Big, where can you be? I'll grow old before I find Big. I give up! Come back 
to home base! 
Big: I'm here ! 
Little: Great! Now I go hide. 
Big: Nope! You didn't find me, so I get to hide again. 
Narrator 2: So Big went to hide in some hay. 
Big: This is a fine place. I hope Little doesn't see me. 
Narrator 1: Little looked and looked, but she couldn't find Big. 
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Little: Big, where can you be? I'll grow old before I find Big. This game is too 
hard. Do I have to look for you again? 
Big: You do. That's the right way to play hide-and-seek. 
Narrator 2: So Big went to hide again in some trees. 
Big: All this hiding is making me sleepy. I'm home, so I'll take a nice nap while 
Little looks for me. 
Little: All this looking is making me sleepy. While Big hides, I'll take a nap by his 
trees. 
Little: Wake up and open your eyes! I found you this time! Now it's my tum to 
hide! 
Big: One ... two ... three ... When I get to ten, I'll come find you. 
Little: I know a fine place! 
Anthony, J. ( 1999) Hide-and-seek. Boston: Houghton Mifflin. 
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A House for Hermit Crab 
by Eric Carle 
Characters: Narrators 1-4, Hermit Crab, Sea Anemone, Sea Star, Coral, Sea Snail, 
Sea Urchin, Lantemfish, Pebbles, Little Crab 
Narrator 1: One day in January, Hermit Crab said, 
Hermit Crab: Time to move! I've grown too big for this little shell. 
Narrator 2: He had felt safe and snug in his shell. But now it was too snug. 
Narrator 3: Hermit Crab stepped out of his shell and onto the floor of the ocean. 
But it was frightening out in the open sea without a shell to hide in. 
Hermit Crab: What if a big fish comes along and attacks me? I must find a new 
house soon. 
Narrator 4: Early in February, Hermit Crab found just the house he was looking 
for. It was a big shell, and strong. 
Narrator 1: He moved right in, wiggling and waggling about inside it to see how it 
felt. It felt just right. 
Hermit Crab: But it looks so- well, so plain! 
Narrator 2: In March, Hermit Crab met some sea anemones. They swayed gently 
back and forth in the water. 
Hermit Crab: How beautiful you are! Would one of you be willing to come and 
live on my house? It is so plain, it needs you. 
Sea Anemone: I'll come. 
Narrator 3: Gently, Hermit Crab picked it up with his claw and put it on his shell. 
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Narrator 4: In April, Hermit Crab passed a flock of starfish moving slowly along 
the sea floor. 
Hermit Crab: How handsome you are! Would one of you be willing to decorate 
my house? 
Sea Star: I would. 
Narrator 1: Carefully, Hermit Crab picked it up with his claw and put it on his 
house. 
Narrator 2: In May, Hermit Crab discovered some coral. They were hard, and 
didn't move. 
Hermit Crab: How pretty you are! Would one of you be willing to help make my 
house more beautiful? 
Coral: I would. 
Narrator 3: Gingerly, Hermit Crab picked it up with his claw and placed it on his 
shell. 
Narrator 4: In June, Hermit Crab came to a group of snails crawling over a rock 
on the ocean floor, They grazed as they went, picking up algae and bits of 
debris, leaving a neat path behind them. 
Hermit Crab: How tidy and hard-working you are! Would one of you be willing to 
come and help clean my house? 
Sea Snail: I would. 
Narrator 1: Happily, Hermit Crab picked it up with his claw and placed it on his 
shell. 
Narrator 2: In July, Hermit Crab came upon several sea urchins. They had sharp, 
prickly needles. 
Hermit Crab: How fierce you look! Would one of you be willing to protect my 
house? 
Sea Urchin: I would. 
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Narrator 3: Gratefully, Hermit Crab picked it up with his claw and placed it near 
his shell. 
Narrator 4: In August, Hermit Crab and his friends wandered into a forest of 
seaweed. 
Hermit Crab: It's so dark in here. 
Sea Anemone: How dim it is. 
Starfish: How gloomy it is. 
Coral: How murky it is. 
Sea Snail: I can't see! 
Sea Urchin: It's like nighttime! 
Narrator 1: In September, Hermit Crab spotted a school oflantemfish darting 
through the dark water. 
Hermit Crab: How bright you are! Would one of you be willing to light up our 
house? 
Lanternfish: I would. 
Narrator 2: It swam over near the shell. 
Narrator 3: In October, Hermit Crab approached a pile of smooth pebbles. 
Hermit Crab: How sturdy you are! Would you mind if I rearranged you? 
Pebbles: Not at all! 
Narrator 4: Hermit Crab picked them up one by one with his claw and built a wall 
around his shell. 
Hermit Crab: Now my house is perfect! 
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Narrator 1: But in November, Hermit Crab felt that his shell seemed a bit too 
small. Little by little, over the year, Hermit Crab had grown. Soon he would 
have to find another, bigger home. 
Narrator 2: But he had come to love his friends, the sea anemone, the starfish, the 
coral, the sea urchin, the snail, the lantemfish, and even the smooth pebbles. 
Hermit Crab: They have been so good to me. They are like a family. How can I 
ever leave them? 
Narrator 3: In December, a smaller hermit crab passed by. 
Small Crab: I have outgrown my shell. Would you know of a place for me? 
Hermit Crab: I have outgrown my house, too. I must move on. You are welcome 
to live here, but you must promise to be good to my friends. 
Little Crab: I promise. 
Narrator 4: The following January, Hermit Crab stepped out and the little crab 
moved in. 
Hermit Crab: Couldn't stay in that little shell forever! 
Narrator 1: The ocean floor looked wider than he had remembered, but Hermit 
Crab wasn't afraid. 
Narrator 2: Soon he spied the perfect house- a big, empty shell. It looked, well, a 
little plain, but... 
Hermit Crab: Sponges! Barnacles! Clown fish! Sand dollars! Electric eels! Oh, 
there are so many possibilities! I can't wait to get started! 
All: The End! 
Carle, E. (1987). A house for hermit crab. New York: Simon and Schuster. 
But I Wonder ... 
The crickets in the thickets, 
and the katydids in trees, 
and ants on plants, and butterflies, 
and ladybugs and bees 
don't smell with little noses 
but withfeelers if you please. 
They get along quite nicely, 
But I wonder how they sneeze. 
-Aileen Fisher 
Prelutsky, J. (1986). Read-aloud poems for the very young. New York: Alfred A Knopf. 
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The Secret Song 
Who saw the petals 
drop from the rose? 
I, said the spider, 
But nobody knows. 
Who saw the sunset 
flash on a bird? 
I, said the fish, 
But nobody heard. 
Who saw the fog 
come over the sea? 
I, said the sea pigeon, 
Only me. 
Who saw the first 
green light of the sun? 
I, said the night owl, 
The only one. 
Who saw the moss 
creep over the stone? 
I, said the gray fox, 
All alone. 
-Margaret Wise Brown 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
Underwater Island 
by Jennifer Saavedra 
Characters: Narrators 1-4 
Narrator 1: An island is land that has water all around it. 
Narrator 2: Some islands are under the sea. 
Narrator 3: These underwater islands are called reefs. 
Narrator 4: A reef is home to plants and animals that can only be found 
underwater. 
D-31 
Narrator 1: Do you see that thing about the size of a baseball? It's called a sea egg, 
but it is not an egg. It is a small animal that eats plants. People sometimes 
find and eat sea eggs. 
Narrator 2: This fish has something that looks like an eye on its side. Other fish 
find it hard to eat this fish because they can't tell which end is the head. 
Narrator 3: Watch out for that place by the reef. You think it's only sand, but it 
could be a stingray. Because a stingray is brown, it blends in well with the 
sand. 
Narrator 4: The stingray sinks into the sand and waits quietly until a small fish 
comes by. Then ... surprisel 
Narrator 1: Look at the long thing on this fish's head. What do you think this fish 
is called? If you said this is a sawfish, you're right. A sawfish can grow to be 
as long as a big car! 
D-32 
Narrator 2: A dogfish is about as long as a dog. But it likes to eat animals that are 
much bigger than it. You wouldn't want to lead this dog on a walk! 
Narrator 3: Look over there by the reef! Do you know what that animal is? If a big 
fish gets too close to it, this animal sends something that looks like ink into 
the water. 
Narrator 4: The ink has a smell just like the animal's own smell. The fish thinks 
the animal is there in the inky water, but the animal has made a fast getaway. 
Narrator 1: A green animal called a sea cat can be found on the reef. But it's not a 
cat or even a fish. It is a slug. Sea cats eat small plants that grow on the reef. 
Narrator 2: These little fish are tangs. See how they stay together in schools? They 
have to be careful because there are many big fish that would like to eat 
them. 
Narrator 3: In the daytime you do not see some kings of fish. The pink bigeye fish 
comes out to eat only at night. Its big eyes see well at night. 
Narrator 4: There's always so much to see on an underwater island. Maybe 
someday you '11 come back. 
Saavedra, J. (1999). Underwater island. Boston: Houghton Mifflin. 
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WHERE ONCE THERE WAS A WOOD 
written by Denise Fleming 
Characters: Readers 1-3 
Reader 1: Where once there was a wood 
Reader 2: a meadow 
Reader 3: and a creek 
Reader 1: where once the red fox rested 
Reader 2: where once the fems unfurled and purple violets grew 
Reader 3: where once the woodchuck left his den to catch the morning dew 
Reader 1: where once the homed owl hunted to feed her hungry brood 
Reader 2: where once the heron fished and speared his glittering food 
Reader 3: where once the brown snake slithered and slipped out of sight 
Reader 1: where once the raccoons rambled and rummaged in the night 
Reader 2: where once the berries ripened and waxwings came to feed 
Reader 3: where once the pheasants roosted and fed on nuts and seed 
Reader 2: Where once there was a wood 
Reader 3: a meadow 
Reader 1: and a creek 
All: sit houses side by side 
All: twenty houses deep. 
Fleming, D. (2000). Where once there was a wood. Online. Retrieved February 16, 2004, from 
http:// cpanel. servdns. net/~readingl/Readers _Theater/Scripts/scripts.html 
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Changing 
I know what I feel like; 
I'd like to be you 
And feel what you feel like 
And do what you do. 
I'd like to change places 
For maybe a week 
And look like your look-like 
And speak as you speak. 
And think what you're thinking 
And go where you go 
And feel what you' re feeling 
And know what you know. 
I wish we could do it; 
What fun it would be 
If I could try you out 
And you could try me. 
Mary Ann Hoberman 
Hopkins, L. B. ( 1986). Best friends. New York: Harper & Row. 
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The Telephone Call 
I was mad and I was sad 
and I was all upset, 
I couldn't go outside to play, 
the weather was too wet. 
But then my best friend called me up 
with lots of things to say, 
we made each other giggle, 
I felt better right away. 
When you can't think of things to do 
and the rain won't ever end, 
it's nice to have a telephone 
to share things with your friend. 
Jack Pre/utsky 
Hopkins, L. B. ( 1986). Best friends. New York: Harper & Row. 
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Since Hanna Moved Away 
The tires on my bike are flat. 
The sky is grouchy gray. 
At least it sure feels like that 
Since Hanna moved away. 
Chocolate ice cream tastes like prunes. 
December's come to stay. 
They've taken back the Mays and Junes 
Since Hanna moved away. 
Flowers smell like halibut. 
Velvet feels like hay. 
Every handsome dog's a mutt 
Since Hanna moved away. 
Nothing' s fun to laugh about. 
Nothing' s fun to play. 
They call me, but I won't come out 
Since Hanna moved away. 
Judith Viorst 
Hopkins, L.B. (1986). Best friends. New York: Harper & Row. 
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Gail Snail's Gray Day 
by Michael Farotto 
Characters: Gail Snail, Stray Cat, Narrator 
Narrator: One morning Stray Cat went to see Gail Snail. 
Stray Cat: Good morning, Gail. How would you like to come fishing with me 
today? 
Gail Snail: It's a gray day. I think I'll stay here and sleep. Thank you all the same. 
Stray Cat: It may be a gray day, but a gray day is a great day to go fishing. 
Gail Snail: But I don't have a pole. 
Stray Cat: I have one here for you. 
Gail Snail: But I don't know how to fish. 
Stray Cat: I'd be happy to show you. Come on, Gail. You can't just stay inside all 
day. 
Narrator: At last, Gail Snail said she would go. 
Stray Cat: Good girl! I think you'll be surprised at how much you like fishing. I'll 
lead the way. Just stay close to my tail. 
Gail Snail: Do you know the way, Stray? This doesn't look like the right trail. 
Stray Cat: I know the way. I come by myself all the time. 
Gail Snail: What's in that pail, Stray? I don't like the way it smells. 
Stray Cat: That's the bait. 
Gail Snail: What do we need that for? 
Stray Cat: To get a fish. We'll never get a fish without bait. 
Narrator: Soon Gail Snail said, 
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Gail Snail: Wait up, Stray! You're walking much too fast for me. I can't keep up 
with you. I'm only a snail. 
Stray Cat: I'll try not to walk so fast. Anyway, we'll be there soon. 
Narrator: At last they came to the bay. 
Stray Cat: Well, here we are. Isn't this great? 
Gail Snail: We'll see. 
Narrator: Stray Cat gave Gail Snail a fishing pole. He even put the bait on for her. 
Gail Snail: What do we do now? 
Stray Cat: We wait for a fish to take the bait. 
Narrator: So they waited. As Gail Snail fished, a green fly flew by her head. 
Gail Snail: Stray! Make that fly go away! You know I don't like little things around 
my head! 
Narrator: Stray Cat flicked the fly away. 
Gail Snail: Stray, thank you for bringing me here, but I'd like to go home now. 
Stray Cat: But I want you to stay. 
Gail Snail: Why? 
Stray Cat: Because you're my friend. 
Gail Snail: Well, if you put it that way. 
Narrator: So the two friends stayed and fished by the bay. Just then, it started to 
ram. 
Stray Cat: Gail! Here comes the rain! You know I don't like rain! We have to run! 
Narrator: Stray Cat took off as fast as he could run. But Gail didn't run. (Snails 
can't run anyway). She stayed where she was. 
Gail Snail: Maybe Stray Cat was right. Maybe a gray day is a great day to go 
fishing. 
Farotto, M. ( 1999). Gail snail's gray day. Boston: Houghton Mifflin. 
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A WEEKEND WITH WENDELL 
by Kevin Henkes 
Characters: Narrator, Narrator 2, Narrator 3, Narrator 4, Wendell, Sophie, Mother, 
Father 
Narrator 1: On Friday afternoon Wendell's parents dropped him off at Sophie's 
house. 
Mother: "Wendell's going to spend the weekend with us, while his parents visit 
relatives out of town," 
Narrator 2: said Sophie's mother. 
Wendell: "Oh boy!" 
Narrator 3: said Wendell. Sophie didn't say anything. 
Narrator 4: After a snack, Sophie helped Wendell carry his sleeping bag and 
suitcase upstairs. 
Wendell: "Well, what are we going to do now? Do you have any toys?" 
Narrator 1: asked Wendell. Sophie pointed to her toy chest. 
Wendell: "Is that all you've got? I've got a million times more than that. What else 
is there to do around here?" 
Narrator 2: said Wendell. 
Sophie: "We could play house?" 
Narrator 2: said Sophie. 
Wendell: "Only if I can make the rules," 
Narrator 2: said Wendell. 
Narrator 3: So they played house and Wendell made the rules. He was the father, 
the mother, and the five children. Sophie was the dog. 
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Narrator 4: Then they played hospital. Wendell was the doctor, the nurse, and the 
patient. Sophie was the desk clerk. 
Narrator 1: When they pretended they worked in a bakery, Wendell was the baker 
and Sophie was a sweet roll. 
Wendell: "Isn't this fun?" 
Narrator 2: said Wendell. Sophie didn't say anything. 
Narrator 3: At dinner Wendell said that he was allergic to anything green-so he 
didn't have to eat his vegetables. And the~ when Sophie wasn't looking, he 
scooped the whipped cream off her dessert. 
Sophie: "When is Wendell leaving?" 
Narrator 4: whispered Sophie. 
Mother: "Soon," 
Narrator 4: said her mother. 
Father: "Soon," 
Narrator 4: said her father. 
Narrator 1: After Sophie's parents tucked Sophie in her bed, zipped Wendell in 
his sleeping bag, kissed them both, and turned off the light, Wendell grabbed 
his flashlight and shone it right in Sophie's eyes. 
Wendell: "SEE YOU TOMORROW!" 
Narrator 2: he said smiling. Sophie shut her eyes. She said to herself, 
Sophie: "I can't wait for Wendell to go home." 
Narrator 3: On Saturday morning, when Sophie woke up, there was a lumpy blue 
monster jumping up and down on her bed. It was Wendell. 
Narrator 4: She felt something pinch her leg at breakfast. It was Wendell. 
Narrator 1: She heard scary noises coming from the broom closet. It was Wendell. 
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Narrator 2: Wendell used Sophie's crayons and left them on the porch so they 
melted. 
Narrator 3: At lunch Wendell finger-painted with his peanut butter and jelly. 
Wendell: "Isn't this fun?" 
Narrator 4: said Wendell. Sophie didn't say anything. 
Sophie: "When is Wendell leaving?" 
Narrator 1: whispered Sophie. 
Mother: "Soon," 
Narrator 1: said her mother. 
Father: "Soon," 
Narrator 1: said her father. 
Narrator 2: At bedtime, when Sophie put her head on her pillow, she heard 
something crunch. It was a note from Wendell. It said, "SEE YOU 
TOMORROW!" Sophie shut her eyes. 
Sophie: "I can't wait for Wendell to go home," 
Narrator 3: she said to herself Before Wendell's parents picked him up on Sunday 
morning, he tried to make a long-distance call, he wrote his name on the 
bathroom mirror with toothpaste, and he gave Sophie a new hairdo with 
shaving cream. 
Sophie: "Want to go outside to help me wash this off? We could play fire fighter." 
Narrator 4: said Sophie. 
Wendell: "Oh boy!" 
Narrator 4: said Wendell. So they played fire fighter-and Sophie made the rules. 
She was the fire chief. Wendell was the burning building. 
Sophie: "Isn't this fun?" 
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Narrator 1: said Sophie. Wendell didn't say anything. 
Wendell: "Do I get to be the fire chief?" 
Narrator 2: asked Wendell. 
Sophie: "Maybe," 
Narrator 2: said Sophie. Soon Wendell and Sophie didn't care who was the fire 
chief or who was the burning building. 
Mother: "Time to go!" 
Narrator 3: said Sophie's mother. 
Father: "Time to go!" 
Narrator 3: said Sophie's father. 
Wend ell: "Already?" 
Narrator 3: said Wendell. 
Sophie: "Already?" 
Narrator 3: said Sophie. 
Sophie: "When is Wendell coming back?" 
Narrator 4: asked Sophie. 
Mother: "Never!" 
Narrator 4: said her mother. 
Father: "Never!" 
Narrator 4: said her father. 
Narrator 1: That afternoon when Wendell unpacked his suitcase, he heard 
something crunch. It was a note from Sophie. It said, "I HOPE I SEE YOU 
SOON!" 
Henkes, K. (1995). A weekend with wendell. Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/~readingl/Readers _Theater/Scripts/scripts.html 
It Fell in the City 
It fell in the city, 
It fell through the night, 
And the black rooftops 
All turned white. 
Red fire hydrants 
All turned white. 
Blue police cars 
All turned white. 
Green garbage cans 
All turned white. 
Gray sidewalks 
All turned white. 
Yellow NO PARKING signs 
all turned white. 
When it fell in the city 
All through the night. 
-Eve Merriam 
Merriam, E. (1985). Blackberry ink. New York: Mulberry. 
E-10 
Just Me 
Nobody sees what I can see, 
For back of my eyes there is only me. 
And nobody knows how my thoughts begin, 
For there's only myself inside my skin. 
Isn't it strange how everyone owns 
Just enough skin to cover his bones? 
My father's would be too big to fit-
I'd be all wrinkled inside of it. 
And my baby brother's is much too small-
It just wouldn't cover me up at all. 
But I feel right in the skin I wear, 
And there's nobody like me anywhere. 
Margaret Hillert 
E-11 
Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
Molly's Glasses 
Molly dropped her glasses 
into molasses. 
Icky sticky gluey goo. 
She mopped up the muck 
until the mop 
got stuck. 
Now Molly's glasses 
are icky sticky gluey gooey 
soppy gloppy moppy. 
-Eve Merriam 
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Merriam, E. ( 1989). A poem for a pickle: Funnybone verses. New York: Morrow Junior Books. 
Snow 
We'll play in the snow 
And stray in the snow 
And stay in the snow 
In a snow-white park. 
We'll clown in the snow 
And frown in the snow 
Fall down in the snow 
Till it's after dark. 
We'll cook snow pies 
In a big snow pan. 
We'll make snow eyes 
In a round snow man. 
We' 11 sing snow songs 
And chant snow chants 
And roll in the snow 
In our fat snowpants. 
And when it's time to go home and eat 
We'll have snow toes 
On our frosted feet. 
-Karla Kuskin 
Prelutsky, J. ( 1986 ). Read-aloud poems for the very young. New York: Alfred A Knopf. 
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A Day at the Beach 
by Laurel Gags 
Characters: Dean, Jean, Narrator 
Narrator: Dean was out with his dog Speedy when he saw his friend Jean walking 
on the beach. 
Jean: What are you two up to this morning? 
Dean: Not much. How about you? 
Jean: I'm going for a walk. 
Dean: What's so great about a walk? 
Jean: I think it's a treat to walk on the beach. You never know what you'll find. 
Dean: Can Speedy and I come with you? 
Jean: Come on! 
Narrator: The first thing they found was a dead tree. 
Jean: This tree makes a great seat! 
Dean: Watch this! I can reach the water from here! 
Jean: No you don't! Please don't lean over so far! 
Dean: Look down there. I think Speedy smells something. 
Jean: You're right. Take a peek, but be very still. 
Dean: What kind of bird do you think it is? 
Jean: I don't know. It's little, and it needs help. That's all I know. 
Dean: The bird's feet are trapped under the tree, but I can free them. 
Dean: So what's next, Great Leader? 
Jean: Next we put on some sunscreen. 
Dean: But I like to feel the heat of the sun. 
E-15 
Jean: You'll still feel the heat, but this cream will help to keep your skin healthy. 
Dean: You know best. So how about some sunscreen for Speedy? 
Jean: Are you teasing me? You know dos don't need sunscreen! By the way, where 
is Speedy? 
Dean: Over there by the plants. 
Jean: Well, at least I know what kinds of plants they are. They're called reeds. And 
what did Speedy fmd in the reeds? Bring it here, Speedy! 
Jean: It's just a very, very old blue sheet. 
Dean: But watch. This very, very old blue sheet can surprise you! Now all we need 
is something round. 
Jean: Here comes Speedy again. Does he have something round? 
Dean: It's not round, but we can play with it. 
Jean: Come on, Speedy! You can be on my team! 
Narrator: Dean, Jean, and Speedy played for about one hour. Then Dean said, 
Dean: I have one more surprise for you. Would you like Speedy to speak? 
Jean: This had better be good! 
Dean: Speedy, do you want to go home so we can feed you? 
Narrator: Speedy jumped all around, barking like a seal. 
Dean: He'll keep jumping and barking until we get home. 
Jean: Well then, we'd better get going. 
Narrator: And so Dean, Jean, and Speedy ran all the way home. 
Gags, L. ( 1999 ). A day at the beach. Boston: Houghton Mifflin. 
WEMBERL Y WORRIED 
by Kevin Henkes 
Characters: Narrator 1, Narrator 2, Narrator 3, Narrator 4, Mother, Wemberly, 
Father, Grandmother, Mrs. Peachum, Jewel 
Narrator 1: Wemberly worried about everything. Big things, little things, and 
things in between. 
Narrator 2: Wemberly worried in the morning. She worried at night. And she 
worried throughout the day. 
Mother: "You worry too much," 
Narrator 3: said her mother. 
Father: "When you worry, I worry," 
Narrator 4: said her father. 
Grandmother: "Worry, worry, worry. Too much worry." 
Narrator 4: said her grandmother. 
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Narrator 1: At home, Wemberly worried about the tree in the front yard, and the 
crack in the living room wall, and the noise the radiators made. 
Narrator 2: At the playground, Wemberly worried about the chains on the swings, 
and the bolts on the slide, and the bars on the jungle gym. 
Narrator 3: And always, she worried about her doll, Petal. 
Mother: "Don't worry," 
Narrator 4: said her mother. 
Father: "Don't worry," 
Narrator 4: said her father. 
Narrator 1: But Wemberly worried. She worried and worried and worried. 
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Narrator 2: When Wemberly was especially worried, she rubbed Petal's ears. 
Wemberly worried that if she didn't stop worrying, Petal would have no ears 
left at all. 
Narrator 3: On her birthday, Wemberly worried that no one would come to her party. 
Mother: "See, there was nothing to worry about," 
Narrator 4: said her mother. But then Wemberly worried that there wouldn't be 
enough cake. 
Narrator 1: On Halloween, Wemberly worried that there would be too many 
butterflies in the neighborhood parade. 
Father: "See, there was nothing to worry about," 
Narrator 2: said her father. But then Wemberly worried because she was the only one. 
Mother: "You worry too much," 
Narrator 3: said her mother. 
Father: "When you worry, I worry," 
Narrator 3: said her father. 
Grandmother: "Worry, worry, worry. Too much worry," 
Narrator 3: said her grandmother. 
Narrator 4: Soon, Wemberly had a new worry: school. Wemberly worried about 
the start of school more than anything she had ever worried about before. 
Narrator 4: By the time the first day arrived, Wemberly had a long list of worries. 
Wemberly: What if no one else has spots? What is no one else wears stripes? What 
if no one else brings a doll? What if the teacher is mean? What if the room 
smells bad? What if they make fun of my name? What if I can't find the 
bathroom? What if I hate snack? What if I have to cry? 
Mother: "Don't worry," 
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Narrator 1: said her mother. 
Father: "Don't worry," 
Narrator 1: said her father. But Wemberly worried. She worried, and worried, and 
worried. SHE WORRIED ALL TI-IE WAY 11-IERE. 
Narrator 2: While Wemberly's parents talked to the teacher, Mrs. Peachum, 
Wemberly looked around the room. Then Mrs. Peachum said, 
Mrs. Peachum: "Wemberly, there is someone I think you should meet." 
Narrator 3: Her name was Jewel. She was standing by herself She was wearing 
stripes. She was holding a doll. 
Narrator 4: At first, Wemberly and Jewel just peeked at each other. 
Wemberly: "This is Petal," 
Narrator 1: said Wemberly. 
Jewel: "This is Nibblet," 
Narrator 1: said Jewel. 
Narrator 2: Petal waved. Nibblet waved back. 
Jewel: "Hi," 
Narrator 3: said Petal. 
Wemberly: "Hi," 
Narrator 3: said Nibblet. 
Wemberly: "I rub her ears," 
Narrator 4: said Wemberly. 
Jewel: "I rub her nose," 
Narrator 4: said Jewel. 
Narrator 1: Throughout the morning, Wemberly and Jewel sat side by side and 
played together whenever they could. Petal and Nibblet sat side by side, too. 
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Narrator 2: Wemberly worried. But no more than usual. And sometimes even less. 
Narrator 3: Before Wemberly knew it, it was time to go home. 
Mrs. Peachum: "Come back tomorrow," 
Narrator 4: called Mrs. Peachum, as the students walked out the door. 
W emberly turned and smiled and waved. She said, 
Wemberly: "I will. Don't worry." 
Henkes, K. (2000). Wemberly worried. Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/-readingl/Readers _ Theater/Scripts/scripts.html 
Bad Day 
Johnny was acting 
funny today. 
I couldn't get him 
to come and play. 
He just sat there and 
picked at a stick 
and fooled around with 
a yellow brick. 
He didn't seem to 
know I was there. 
But I don't care. 
I might take a walk 
and look at cars 
or chin myself on 
the playground bars 
or hang around with 
another bunch ... 
Maybe he' 11 come out 
after lunch. 
Marci Ridlon 
Hopkins, L. B. (1986). Best friends. New York: Harper & Row. 
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Sometimes 
Sometimes I simply have to cry, 
I don't know why, 
I don't know why. 
There's really nothing very wrong, 
I probably should sing a song 
or run around and make some noise 
or sit and tinker with my toys 
or pop a couple of balloons 
or play a game or watch cartoons, 
but I'm feeling sad, 
though I don't know why, 
and all I want to do is cry. 
Jack Prelutsky 
Prelutsky, J. (1986). Read-aloud poems for the very young. New York: Alfred A Knopf 
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The Wrong Start 
I got up this morning and meant to be good, 
But things didn't happen the way that they should. 
I lost my toothbrush, 
I slammed the door, 
I dropped an egg 
On the kitchen floor, 
I spilled some sugar 
And after that 
I tried to hurry 
And tripped on the cat. 
Things may get better. I don't know when. 
I think I'll go back and start over again. 
Marchette Chute 
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Prelutsky, J. ( 1983 ). The random house book of poetry for young children. New York: Random 
House. 
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How Tugboat Made Friends 
by Nora Carson 
Characters: Tugboat, Old Boat, Rowboat, Big Boat, Narrator 1, Narrator 2 
Narrator 1: Tugboat worked hard every day, towing boats through the water. But 
Tugboat wasn't happy. 
Tugboat: I wish I had a friend. If only I had one other boat to play with, just think 
of the fun we could have! 
Narrator 2: One day while Tugboat was working, Old Boat floated by. He looked 
like he needed a friend. So Tugboat said, 
Tugboat: Old Boat, will you be my friend? 
Old Boat: Get out ofmy way, Tugboat. Old boats don't need friends. I am happy 
all by myself. 
Narrator 1: But Tugboat did not give up. Next he saw Rowboat float by. She 
looked new and happy. 
Tugboat: Rowboat, will you be my friend? 
Rowboat: Rowboats don't have time for tugboats. We take people from place to 
place. 
Narrator 2: But Tugboat did not give up. When he saw Big Boat float by with a 
great load of fish, Tugboat called up, 
Tugboat: Big Boat, will you be my friend? 
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Big Boat: Who is that way down there? I have no need of little friends. I have a big 
load to take down the coast. 
Narrator 1: Just then, Tugboat had to give up because a big storm was coming. 
Soon the wind started to blow and howl. The sea was brown and foamy. 
Narrator 2: Then it started to snow. Boats couldn't see. They were afraid they 
would drown. 
Narrator 1: But Tugboat wasn't afraid. He heard all the boats calling for help. 
Some were close by. 
Old Boat & Rowboat: HELP US! 
Narrator 1: Some were far away. 
Big Boat: Help us! 
Tugboat: Throw me your ropes! I'll tow you home! 
Narrator 2: All night long, Tugboat helped big boats and little boats. He helped 
long boats, low boats, fast boats, and slow boats. 
Narrator 1: He helped Old Boat, Rowboat, and Big Boat. He didn't want to miss 
even one boat. 
Narrator 2: In the morning, the storm was over. Every boat was back home. 
Narrator 1: While Tugboat was floating into his home, he was surprised to see 
people waiting for him. 
Narrator 2: "Wow!" Tugboat heard on little boy say. 'That tugboat is great!" 
Narrator 1: Then all the other boats came to see Tugboat. 
Old Boat: Thank you for all your hard work. 
Rowboat: You showed us that boats do need friends. 
Big Boat: Will you be my friend? 
Old Boat & Rowboat: Will you be our friend? 
Tugboat: I'll always be here for all of you. Just think of the fun we will have! 
Narrator 2: After that, Tugboat never had to wish for a friend again. 
Carson, N. (1999). How tugboat made friends. Boston: Houghton Mifflin. 
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SHEILA RAE, THE BRA VE 
by Kevin Henkes 
Characters: Narrator I, Narrator 2, Narrator 3, Narrator 4, Narrator 5, Sheila Rae, 
Louise, Friends 
Narrator 1: Sheila Rae wasn't afraid of anything. She wasn't afraid of the 
dark. She wasn't afraid of thunder and lightning. And she wasn't afraid of the 
big black dog at the end of the block. 
Narrator 2: At dinner, Sheila Rae made believe that the cherries in her fruit 
cocktail were the eyes of dead bears, and she ate five of them. 
Narrator 3: At school, Sheila Rae giggled when the principal walked by. 
Narrator 4: And when her classmate Wendell stole her jump rope during recess, 
Sheila Rae tied him up until the bell rang. 
Sheila Rae: "I'm very brave," 
Narrator 5: Sheila Rae said, patting herself on the back. 
Narrator 1: Sheila Rae stepped on every crack in the sidewalk without fear. 
Narrator 2: When her sister, Louise, said there was a monster in the closet, Sheila 
Rae attacked it. 
Narrator 3: And she rode her bicycle no-handed with her eyes closed. 
Friends: "Yea! Yea! Sheila Rae!" 
Narrator 4: her friends yelled, clapping their hands. 
Narrator 5: One day, Sheila Rae decided to walk home from school a new 
way. Louise was afraid to. 
Louise: "You're too brave for me," 
Narrator 1: Louise said. 
Sheila Rae: "You're always such a scaredy-cat," 
Narrator 2: Sheila Rae called. 
Louise: "Am not," 
Narrator 3: whispered Louise. 
Narrator4: Sheila Rae started off, skipping. 
Sheila Rae: "I am brave, I am fearless." 
Narrator 5: she sang. 
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Narrator 1: She stepped on every crack. She walked backwards with her eyes closed. 
Narrator 2: She growled at stray dogs, and bared her teeth at stray cats. 
And she pretended that the trees were evil creatures. 
Narrator 3: She climbed up them and broke their fingers off. Snap, snap, snap. 
Narrator 4: Sheila Rae walked and walked. She turned comers. She crossed streets. 
Narrator 5: It suddenly occurred to Sheila Rae that nothing looked familiar. 
Narrator 1: Sheila Rae heard frightening noises. They sounded worse than thunder. 
Narrator 2: She thought horrible thoughts. They were worse than anything she had 
ever imagined. 
Sheila Rae: "I am brave, I am fearless." 
Narrator 3: Sheila Rae tried to convince herself 
Narrator 4: The sounds became more frightening. The thoughts became more 
horrible. Sheila Rae sat down on a rock and cried. 
Sheila Rae: "Help," 
Narrator 5: she sniffed. She thought of her mother and her father and Louise. She cried, 
Sheila Rae: "Mother! Father! Louise!" 
Louise: "Here I am," 
Narrator 4: a voice said. 
Sheila Rae: "Louise!" 
Narrator 5: Sheila Rae hugged her sister. 
Sheila Rae: "We're lost," 
Narrator 1: Sheila Rae said. Louise said, 
Louise: "No, we're not, I know the way home. Follow me!" 
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Narrator 2: Louise stepped on every crack. She walked backwards with her eyes closed. 
Narrator 3: She growled at stray dogs, and bared her teeth at stray cats. 
Narrator 4: And she pretended that the trees were evil creatures. 
Narrator 5: She jumped up and broke their fingers off Snap, snap, snap. 
Narrator 1: Sheila Rae walked quickly behind her. 
Narrator 2: They walked and walked. They crossed streets. They turned comers. 
Narrator 3: Soon their house could be seen between the trees. Sheila Rae grabbed 
Louise and dashed up the street. 
Narrator 4: When they reached their own yard and the gate was closed behind 
them, Sheila Rae said, 
Sheila Rae: "Louise, you are brave. You are fearless." 
Louise: "We both are," 
Narrator 5: said Louise. And they walked backwards into the house with their 
eyes closed. 
Henkes, K. (1996). Sheila rae, the brave. Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/-readingl/Readers _ Theater/Scripts/scripts.btml 
The Creature in the Classroom 
It appeared inside our classroom 
at a quarter after ten, 
it gobbled up the blackboard, 
three erasers and a pen. 
It gobbled teacher's apple 
and it bopped her with the core. 
"How dare you!" she responded. 
"You must leave us ... there's the door." 
The creature didn't listen 
but described an arabesque 
as it gobbled all her pencils, 
seven notebooks and her desk. 
Teacher stated very calmly, 
"Sir! You simply cannot stay, 
I'll report you to the principal 
unless you go away!" 
But the thing continued eating, 
it ate paper, swallowed ink, 
as it gobbled up our homework 
I believe I saw it wink. 
Teacher finally lost her temper. 
"OUT!" she shouted at the creature. 
The creature hopped beside her 
And GLOPP ... it swallowed teacher. 
Jack Prelutsky 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
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I'm Going to Say I'm Sorry 
I'm going to say I'm sorry. 
It's time for this quarrel to end. 
I know that we both didn't mean it 
and each of us misses a friend. 
It isn't much fun being angry 
and arguing's just the worst, 
so I'm going to say I'm sorry ... 
Just as soon as you say it first! 
-Jeff Moss 
Taberski, S. ( 1996). Morning, noon, and night: Poems to fill your day. New York: Mondo. 
Lyin' Larry 
Larry's such a liar-
He tells outrageous lies. 
He says he's ninety-nine years old 
Instead of only five. 
He says he lives up on the moon, 
He says that he once flew. 
He says he's really six feet four 
Instead of three foot two. 
He says he has a billion dollars 
'Stead of just a dime. 
He says he rode a dinosaur 
Back in some distant time. 
He says his mother is the moon 
Who taught him magic spells. 
He says his father is the wind 
That rings the morning bells. 
He says he can take stones and rocks 
And tum them into gold. 
He says he can take bumin' fire 
And tum it freezin' cold. 
He said he'd send me seven elves 
To help me with my chores. 
But Larry's such a liar-
He only sent me four. 
-Shel Silverstein 




by Nora Carson 
Characters: Narrator, Paco, Tom 
Narrator: Do you like to surprise people and make them happy? Here's a good 
way. Write a joke and give it to a friend. Paco and Tom both like jokes. Here 
are some jokes that they gave to each other. 
Tom: My brother told me this joke the other day. I think you'll like it. What do you 
call a dog who doesn't like to fly? (A ground hound!) 
Paco: I liked your joke. Here's one I made up. What pretty thing did the mouse put 
on when she went to work? (A mouse blouse!) 
Tom: Thanks for your joke. I read it to some friends and they liked it, too. Here's a 
new one for you. What would you call soup for many people? (Group Soup!) 
Paco: My family had group soup last night! Now, how about this one? What's 
black and white and read all over? (This joke!) 
Tom: That joke was great! I can always count on you. Counting? Did I say 
counting? How about a counting joke? Why is 6 afraid of 7? (Because 7 8 9!) 
Paco: Did you ever eat a 9? Here's the best bird joke I know, just for you. Why do 
birds fly south? (It's too far to walk!) 
Tom: Good one! Here's a joke my sister told me. What's round, green, loud, and 
eats trees? 
(A round, green, loud, tree-eater!) 
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Narrator: That's all of Tom and Paco's jokes for now. You and a friend should 
write your own jokes! 
Carson, N. (1999). Group soup. Boston: Houghton Mifflin. 
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JESSICA 
by Kevin Henkes 
Characters: Narrator I, Narrator 2, Narrator 4, Narrator 4, Narrator 5, Ruthie, Dad, 
Mom, Jessica 
Narrator 1: Ruthie Simms didn't have a dog. She didn't have a cat, or a brother, or 
a sister. But Jessica was the next best thing. 
Narrator 2: Jessica went wherever Ruthie went. To the moon, to the playground, 
to Ruthie's grandma's for the weekend. 
Mom and Dad: 'THERE IS NO JESSICA," 
Narrator 3: said Ruthie's parents. But there was. She ate with Ruthie, looked at 
books with Ruthie, and took turns stacking blocks with Ruthie, building towers. 
Narrator 4: If Ruthie was mad, so was Jessica. If Ruthie was sad, Jessica was 
too. And if Ruthie was glad, Jessica felt exactly the same. 
Narrator 5: When Ruthie accidently spilled some juice, she said, 
Ruthie: "Jessica did it, and she's sorry." 
Narrator 1: When Ruthie's parents called a babysitter because they wanted to go to 
a movie one night, Ruthie said, 
Ruthie: "Jessica has a stomachache and wants you to stay home." 
Narrator 2: And when Ruthie turned five, it was Jessica's fifth birthday too. 
Mom and Dad: "THERE IS NO JESSICA," 
Narrator 3: said Ruthie's parents. But there was. She went to bed with Ruthie, she 
got up with Ruthie, and she stayed with Ruthie all the while in between. 
Narrator 4: On the night before the first day of kindergarten, Ruthie's mother said, 
Mom: "I think Jessica should stay home tomorrow." 
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Narrator 5: Ruthie's father said, 
Dad: "You'll meet a lot of nice children. You can make new friends." 
Narrator 1: But Jessica went anyway. 
Narrator 2: Jessica wanted to go home so badly that Ruthie had to hold her hands 
and whisper to her. When the teacher announced everyone's name, Ruthie and 
Jessica weren't listening. 
Narrator 3: Jessica crawled through a tunnel with Ruthie, she took a nap with 
Ruthie, and she shared Ruthie's paintbrush during art. 
Narrator 4: When all the children lined up two-by-two to march to the lavatory, 
Jessica was right next to Ruthie. A girl came up to Ruthie and stood by her 
side. 
Jessica: "Can I be your partner?" 
Narrator 5: she asked. Ruthie didn't know what to say. 
Jessica: "My name is Jessica," 
Narrator 1: said the girl. 
Ruthie: "It is?" 
Narrator 2: said Ruthie. 
Narrator 3: The girl nodded. 
Ruthie: "Mine' s Ruthie," 
Narrator 4: said Ruthie, smiling. And they walked down the hallway hand-in-hand. 
Narrator 5: Ruthie Simms didn't have a dog. She didn't have a cat, or a brother, or 
a sister. But Jessica was even better. 
Henkes, K. (1989). Jessica. Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/-readingl/Readers _ Theater/Scripts/scripts.html 
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Has Anybody Seen My Things? 
Has anybody seen my sock? 
Or what about my shoe? 
Has anybody seen my hat? 
The one that's just brand new? 
Has anybody seen my book? 
Or what about my bear? 
I have a place for all my things-
ljust can't remember where! 
-Jane Baskwill 
Taberski, S. ( 1996). Morning, noon, and night: Poems to fill your day. New York: Mondo. 
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Messy Room 
Whosever room this is should be ashamed! 
His underwear is hanging on the lamp. 
His raincoat is there in the overstuffed chair, 
And the chair is becoming quite mucky and damp. 
His workbook is wedged in the window, 
His sweater's been thrown on the floor. 
His scarf and one ski are beneath the TV, 
And his pants have been carelessly hung on the door. 
His books are all jammed in the closet, 
His vest has been left in the hall. 
A lizard named Ed is asleep in his bed, 
And his smelly old sock has been stuck to the wall. 
Whosever room this is should be ashamed! 
Donald or Robert or Willie or-
Huh? You say it's mine? Oh dear, 
I knew it looked familiar! 
-Shel Silverstein 
Silverstein, S. ( 1981 ). A light in the attic. New York: HarperCollins. 
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Pick Up Your Room 
Pick up your room, my mother says 
(She says it everyday) 
My room's too heavy to pick up 
(That's what I always say) 
Drink up your milk, she says to me, 
Don't bubble like a clown; 
Of course she knows I' 11 answer that 
I'd rather drink it down. 
And when she says at eight o'clock, 
You must go right to bed, 
We both repeat my answer: 
Why not go left instead? 
-Mary Ann Hoberman 
Taberski, S. ( 1996). Morning, noon, and night: Poems to fill your day. New York: Mondo. 
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Moose in the Woods 
by Amanda Williams 
Characters: Narrator I, Narrator 2, A. J., Sue, Mother, Father, Baby Moose, Mother 
Moose 
A. J.: I'm done with school! I'm out of there! And soon we'll be out of here! 
Narrator 1: It was true. His mother and father were both taking some time off 
from work. Now A. J. could go away with his family. 
A. J.: I want to go somewhere cool. 
Sue: And I want to go somewhere far away. 
Mother: I know! We could go and stay for a few days in the Great Woods. 
Father: I went there when I was little. It should be cool and green there. And it's 
pretty far away. I think you'll both like it. 
Narrator 2: Soon it was time to go. The family put their things in the car and left. 
After a long day, they were at the Great Woods. Looking around, A. J. 
noticed something. 
A. J.: What's that? 
Father: That shows a moose. We should look out for them. 
A. J.: Do you think we'll see one? 
Father: I don't know ... could be ... 
Narrator 1: While A. J. and his family were looking around the Great Woods, 
Baby Moose and Mother Moose were walking around, too. 
Baby Moose: What's that? 
Narrator 2: Asked Baby Moose, looking to the side of a road. 
Mother Moose: That shows children. We should look out for them. 
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Baby Moose: Do you think we'll see any? 
Mother Moose: I don't know ... could be ... 
Narrator 1: Day after day, A. J. and Sue had a good time in the Great Woods. 
They did see animals- but only small ones. They never saw a moose. 
Narrator 2: One day the children went fishing where a cool brook ended in a pool 
of water. A. J. even hooked a fish, but he threw it back. 
A. J.: That was great. But I wish I could see a moose. 
Narrator 1: Day after day, Baby Moose and Mother Moose walked in the Great 
Woods, too. Every morning as the sun came up, they would look for food and 
drink water from the brook. But Baby Moose was looking for something 
more. 
Baby Moose: Where are the children? 
Mother Moose: They must still be sleeping. The sun is just coming up. 
Baby Moose: I wish I could see some children. 
Narrator 2: Then one morning, Father said, 
Father: We have to go home today, so we should clean up and put our things in the 
car. We need to be on our way very soon. 
Narrator 1: Then off they went, past all the placed they had been, and past the 
brook where A. J. had hooked a fish. 
Narrator 2: Just then, A. J. shouted, 
A. J.: Look, right there, by the side of the brook! Two of them! 
Narrator 1: Sue looked around and her eyes grew big. 
Sue: A baby moose and its mother. 
Mother: Well, we did see moose after all! 
Narrator 2: Baby Moose took a drink from the brook. But when A. J.'s car went 
by, he looked up. 
Baby Moose: Look in that car! Two of them! 
Mother Moose: Well, you did see children after all! 
Williams, A. ( 1999). Moose in the woods. Boston: Houghton Mifflin. 
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The Berenstain Bears 
and the 
Messy Room 
by Stan & Jan Berenstain 
Characters: Narrator 1, Narrator 2, Narrator 3, Papa Bear, Mama Bear, Brother 
Bear, Sister Bear 
Narrator 1: From the outside, the Bears' tree house, which stood beside a sunny 
dirt road deep in Bear Country, looked very neat and well-kept. The flower 
beds sparkled with red, yellow, and blue tulips. 
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Narrator 2: The woodwork was freshly painted and in good repair. The grass was 
cut and the vegetable patch was properly weeded. Even the bird's nest that 
perched on one of the tree house branches was well-trimmed. 
Narrator 3: The inside of the Bears' tree house was neat and clean, too. The 
pictures were straight. The piano was dusted. The kitchen was spick-and-
span. Even the basement was neat and clean. 
Mama Bear: And if you think it's easy to keep a tree house basement neat and 
clean- well, you've never tried to do it! 
Narrator 1: Yes, the Bears' tree house was a lesson in neatness and cleanliness. 
Except for one place ... Brother Bear and Sister Bear's room. 
All: IT. .. WAS ... A ... MESS!!! 
Mama Bear: A dust-catching, wall-to-wall, helter-skelter mess! 
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Narrator 2: A half-done jigsaw puzzle gathered dust in one comer ofte room. A 
group of Brother's dinosaur models collected cobwebs in another. Sister's 
stuffed animals were everywhere. 
Mama Bear: As for the cub's big storage closet- well,just be careful how you 
open it! 
Narrator 1: It wasn't that Brother and Sister were naturally messy. They tried to 
keep their room straight. 
Narrator 2: They made their beds ... most of the time, 
Narrator 3: and they swept and picked up ... once in awhile. 
Papa Bear: The trouble was that when clean-up time came, they spent more time 
arguing than cleaning. 
Sister Bear: How am I supposed to sweep with all your dumb dinosaur toys all 
over the floor? 
Brother Bear: They're not toys- they're models! And don't move them! I'm 
working on a set-up of the Pleistocene Age! 
Sister Bear: Pleistocene schmeistocene! 
Narrator 1: Not only was Brother and Sister's room a mess, but Brother and Sister 
were getting to be a mess, too- always arguing about clean-up chores instead 
of sharing the job and working as a team. 
Narrator 2: What usually happened was that while the cubs argued about whose 
tum it was to do what, Mama took the broom and did the sweeping herself. .. 
and she often did the picking up too. 
Mama Bear: That was the worst part- the picking up. And the putting away. 
Narrator 3: Well, the mess just seemed to build up and build up, until one day ... 
maybe it was because Mama's back was a little stiff, 
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Narrator 1: or maybe it was stepping on Brother's airplane cement, or maybe she 
was just fed up with that messy room, but whatever it was ... 
Narrator 2: Mama Bear lost her temper! She stormed into the cubs' room with a 
big box. 
Mama Bear: The first thing we have to do it get rid of all this junk! 
Brother and Sister Bear: JUNK!? 
Sister Bear: My teddy isn't junk! 
Brother Bear: My bird's nest collection isn't junk! 
Narrator 3: The screaming and yelling got so loud that it reached Papa, who was 
in his workshop putting the finishing touches on a batch of chairs that had 
been ordered by one of his customers. He couldn't imagine what was wrong. 
Narrator 1: He hurried up the stairs and looked into the messy, noisy room. It 
didn't take a deep thinker to figure out what was going on. 
Papa Bear: QUIET!!!! 
Narrator 2: Papa got Mama's and the cubs' attention and called a family meeting 
right then and there. 
Papa Bear: Now, the mess has really built up in this room. In fact, it's the worst 
case of messy build-up I've ever seen! And it isn't fair. It isn't fair to your 
mama and me, because we have a lot of other things to take care of And it 
isn't fair to you, because you really can't have fun or relax in a room that's 
such a terrible mess. 
Sister Bear: But Mama is putting all my things into that box- even my Teddy! 
Brother Bear: And my things, too! 
Narrator 3: Then Papa got an idea. 
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Papa Bear: A box, yes. Better yet, a lot of different kinds of boxes- a big toy box 
for your large toys ... I can make one for you in my shop ... and some smaller 
boxes for your collections and models. 
Sister Bear: And how about one of those boards with holes and pegs to hang 
things on? 
Papa Bear: A pegboard! Great idea! All this room needs is a little organization. 
Mama Bear: A little organization- and a few rules! Rules about more sweeping 
and less arguing and not leaving things to gather dust and cobwebs! 
Narrator 3: Papa set to work making a fine big toy box and a large pegboard ... 
Narrator 1: while the cubs and Mama sorted out toys, books, games, and puzzles 
and put them into boxes that fit neatly into the closet. Every box was clearly 
labeled. 
Narrator 2: Some of the cubs' things did end up in Mama's big throwaway box-
not Sister's Teddy, of course, but some of Brother's bird's nests 
Brother Bear: the crumbling, falling-apart ones. 
Narrator 3: It was a very big job cleaning up all that messy build-up. But after a 
lot of straightening up and putting away, the job was finally finished. 
Brother Bear: Wow! That was quite a job, but it was worth it! 
Sister Bear: It looks like a whole new room! 
Papa Bear: The cubs were right. 
Brother Bear: And Papa had been right, too. It was much more enjoyable to live in 
a neat, clean, well-organized room- and so much more relaxing! 
Mama Bear: It wasn't as exciting to open the big storage closet now, but it was 
much more practical- and a lot more fun! 
Berenstain, S. & Berenstain, J. (I 983). The berenstain bears and the messy room. New York: Random House. 
A House 
Everyone has a house, 
a house, 
everyone has a house. 
The bear has a cave, 
the bird a nest, 
the mole a hole, 
but what is best 
is a house like ours 
with windows and doors 
and rugs and floors. 
Everyone has a house, 
a house, 
everyone has a house. 
-Charlotte Zolotow 
Taberski, S. ( 1996). Morning, noon, and night: Poems to fill your day. New York: Mondo. 
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Open Hydrant 
Water rushes up 
and gushes, 
cooling summer's sizzle. 
In a sudden whoosh 
it rushes, 
not a little drizzle. 
First a hush and down 
it crashes, 
over curbs it swishes. 
Just a luscious waterfall 
for 
cooling city fishes. 
-Marci Ridlon 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
What is a Family? 
What is a family? 
Who is a family? 
One and another makes two is a family! 
Baby and father and mother: a family! 
Parents and sister and brother: a family! 
All kinds of people can make up a family 
All kinds of mixtures can make up a family 
What is a family? 
Who is a family? 
The children that lived in a shoe is a family! 
A pair like kanga and roo is a family! 
A calf and a cow that go moo is a family! 
All kinds of creatures can make up a family 
All kinds of numbers can make up a family 
What is a family? 
Who is a family? 
Either a lot or a few is a family; 
But whether there's ten or there's two in your family, 
All of your family plus you is a family! 
Mary Ann Hoberman 
Hoberman, M. A (1991). Fathers, mothers, sisters, brothers: A collection of family poems. 
Boston: Little, Brown and Company. 
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A Star in the Family 
by Jean Wright 
Characters: Keisha, Grandma Grace, Rico, Narrator 1, Narrator 2 
Narrator 1: It was a warm fall day, and Keisha was just about the happiest she had 
ever been. Grandmother Grace was coming to the farm. 
Keisha: She'll be here in four hours! I can't wait. I've wanted to see her for a very 
long time. 
Narrator 2: Grandmother Grace was a big star who went all over the world to sing. 
She gave shows in some of the greatest halls in the world, and people would 
come from far away just to see her. 
Narrator 1: People came to see Rico too. He was Grandmother's bird, and he 
always went with her. 
Narrator 2: In all of the places Grandmother Grace went to sing, she would always 
buy surprises for Keisha. Once it was a small purse. Another time it was a 
pretty blue skirt. 
Narrator 1: Now as Keisha waited for grandmother, she put on that pretty blue 
skirt. She liked Grandmother's surprises. 
Keisha: What will she bring me this time? 
Narrator 1: But best of all, Keisha liked to sing with her grandmother. When they 
were together, they would always sing "He's Got the Whole World in His 
Hands." They even made up their own verses. 
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Narrator 2: Keisha was so happy. Soon the whole house would be full of singing. 
At last it was time. Keisha went out to the yard to wait. Before long, a big 
black car came around the curve. 
Keisha: She's here! Grandmother Grace is here! 
Narrator 1: The car came to a stop and Grandmother Grace got out. She had 
brought Rico with her. 
Keisha: Grandmother Grace! I've missed you so much! Come in the house. I can't 
wait for us to sing! 
Rico: Sing! Sing! 
Narrator 2: But Grandmother Grace, who always had so much to say, didn't say a 
thing. In her hand she had a little card. The card said, 
Grandmother Grace: I can't speak or sing because it hurts. 
Rico: Hurts! Hurts! 
Narrator 1: Keisha didn't know what to say. The one thing she wanted to do was 
sing with Grandmother Grace, and now there would be no singing. 
Narrator 2: Even if Grandmother couldn't help it, Keisha was still not very happy. 
She ran up to her room. 
Narrator 1: Grandmother Grace went up to see her. In one hand she had a surprise, 
which she gave to Keisha. 
Narrator 2: Keisha opened it. It was a long scarf 
Keisha: It's like the one you have. Thank you, Grandmother. 
Narrator 2: Then she saw Grandmother Grace write on a card. 
Grandmother Grace: You could sing, 
Narrator 2: it said. 
Keisha: No, Grandmother, I couldn't. We always sing together. Always! 
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Narrator 1: Again, she saw Grandmother Grace write on a card. 
Grandmother Grace: Sing for me. 
Narrator 1: it said. Then Grandmother put the long scarf on Keisha. 
Narrator 2: At last Keisha said she would sing. Hand in hand, Keisha and her 
grandmother went down together. 
Narrator 1: Grandmother Grace started to play. Rico sat on his perch by her side. 
Grandmother looked at Keisha. Keisha's mother and father looked at her, too. 
Narrator 2: With all that was in her, Keisha started to sing, "He's Got the Whole 
World in His Hands." 
Rico: Hands! Hands! 
Narrators 1 & 2: And once again the whole house was full of singing. 
Wright, J. (1999). A star in the family. Boston: Houghton Mifflin. 
Piggy book 
by Anthony Browne 
Characters: Narrators 1-3, Mr. Piggott, Simon, Patrick 
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Narrator 1: Mr. Piggott lived with his two sons, Simon and Patrick, in a nice 
house with a nice garden, and a nice car in the nice garage. Inside the house 
was his wife. 
Mr. Piggott: Hurry up with the breakfast, dear! 
Narrator 2: He called every morning before he went off to his very important job. 
Simon and Patrick: Hurry up with the breakfast, Mom! 
Narrator 3: Simon and Patrick called before they went off to their very important 
school. 
Narrator 1: After they left the house, Mrs. Piggott washed all the breakfast things, 
made all the beds, vacuumed all the carpets, and then went to work. 
Simon and Patrick: Hurry up with the meal, Mom! 
Narrator 2: the boys called every evening when they came home from their very 
important school. 
Mr. Piggott: Hurry up with the meal, old girl! 
Narrator 3: Mr. Piggott called every evening when he came home from his very 
important job. 
Narrator 1: As soon as they had eaten, Mrs. Piggott washed the dishes, washed the 
clothes, did the ironing, and then cooked some more. 
Narrator 2: One evening when the boys got home from school, there was no one to 
greet them. 
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Mr. Piggott: Where's Mom? 
Narrator 3: demanded Mr. Piggott when he got home from work. 
Narrator 1: She was nowhere to be found. On the mantelpiece was an envelope. 
Mr. Piggott opened it. 
Narrator 2: Inside was a piece of paper. "You are pigs," it said. 
Mr. Piggott: But what shall we do? 
Narrator 3: They had to make their own meal. It took hours. And it was horrible. 
Narrator 1: The next morning they had to make their own breakfast. It took hours. 
And it was horrible. 
Narrator 2: The next day and the next night and the day after that, Mrs. Piggott 
was still not there. Mr. Piggott, Simon, and Patrick tried to take care of 
themselves. 
Narrator 3: They never washed the dishes. They never washed their clothes. Soon 
the house was like a pigsty. 
Simon and Patrick: When is Mom coming home? 
Narrator 1: squealed the boys after another horrible meal. 
Mr. Piggott: How should I know? 
Narrator 2: Mr. Piggott grunted. They all became more and more grumpy. 
Narrator 3: One night there was nothing left in the house for them to cook. 
Mr. Piggott: We'll just have to root around and find some scraps. 
Narrator 1: snorted Mr. Piggott. And just then Mrs. Piggott walked in. 
Mr. Piggott, Simon, and Patrick: P-L-E-A-S-E come back! 
Narrator 2: They snuffled. 
Narrator 3: So Mrs. Piggott stayed. Mr. Piggott washed the dishes. 
Narrator 1: Patrick and Simon made the beds. Mr. Piggott did the ironing. 
Narrator 2: And they all helped with the cooking. Sometimes they even sort of 
liked it. 
Narrator 3: Mom was happy too. She fixed the car. 
Browne, A (1986). Piggybook. New York: Alfred A Knopf 
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Four Generations 
Sometimes when we go out for walks, 
I listen while my father talks. 
The thing he talks of most of all 
Is how it was when he was small 
And he went walking with his dad 
And conversations that they had 
About his father and the talks 
They had when they went out for walks. 
Mary Ann Haberman 
Hoberman, M.A. (1991). Fathers, mothers, sisters, brothers: A collection of family poems. 
Boston: Little, Brown and Company. 
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Grandmas and Grandpas 
My grandma's face is rosy red; 
She wears a scarf around her head; 
And when she tucks me into bed, 
She plants three kisses on my head. 
And in the spring she always makes 
A garden which she hoes and rakes; 
She rubs my tummy when it aches 
And bakes me special birthday cakes. 
My other grandma's face is pale; 
She sends me letters in the mail; 
She taught me how to play the scale, 
And once she wrote a fairy tale. 
She knits me mittens, scarves, and socks; 
She helps build castles with my blocks; 
And when I got the chicken pox, 
She let me have her button box. 
My grandpa's fat but not too fat; 
He likes to wear a cowboy hat; 
He tells my grandma's cat to scat 
(My grandma doesn't much like that). 
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Grandmas and Grandpas (continued) 
He tells me stories that are true 
Of all the things he used to do; 
Sometimes he takes e to the zoo; 
He's teaching me to yodel, too. 
My other grandpa's thin and tall, 
Which makes him good at basketball. 
He visits us each spring and fall 
And takes me walking in the mall; 
We pick out things we'd like to own, 
Like sailboats or a saxophone; 
And when we 're tired to the bone, 
He treats me to an ice cream cone. 
Mary Ann Hoberman 
Hobennan, M.A. (1991). Fathers, mothers, sisters, brothers: A collection of family poems. 
Boston: Little, Brown and Company. 
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Grandpa Dropped His Glasses 
Grandpa dropped his glasses once 
In a pot of dye. 
And when he put them on again 
He saw a purple sky. 
Purple birds were rising up 
From a purple hill, 
Men were grinding purple cider 
At a purple mill. 
Purple Adeline was playing 
With a purple doll, 
Little purple dragonflies 
Were crawling up the wall. 
And at the supper table 
He got crazy as a loon 
From eating purple apple dumplings 
With a· purple spoon. 
-Leroy F Jackson 
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by Jacqueline Chang 
Characters: Norm, Mort, Narrator I, Narrator 2 
Narrator 1: Nonn and Mort were out on the porch. It was a great day. Last night 
there had been a small storm, but today the sun was out and it was warm. It 
was a great day for a Sports Day! 
Narrator 2: Sports Day took place every year. And every year people ran in the Big 
Run Around. This year Mort and Norm were going to be in the Big Run 
Around for the first time. They couldn't wait! 
Norm: But before we go, we have to do some chores around the house. 
Mort: Do we have to? We'll miss the Big Run Around! 
Norm: It shouldn't take too long. Come on. 
Narrator 1: First they cleaned. Then they watered the plants. Then Mother asked if 
they could go to the store to get a few things. 
Mort: I thought these chores would only take a short time. Let's get going! We'll 
miss the Big Run Around. 
Narrator 2: Mort started to run home. 
Norm: Slow down, Mort. Save it for the Big Run Around. 
Narrator 2: At last Mort and Norm started walking to Sports Day. Mort went 
faster than Nonn. On their way, the boys stopped to pick up Grandma and 
Grandpa, who wanted to watch them run. 
Narrator 1: Mort and Norm noticed that Grandma and Grandpa carried some 
things to eat and drink. 
Mort: We don't have to take all that. It will slow us down. 
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Grandpa's Teeth 
by Rod Clement 
Characters: Narrators 1-3, Grandpa, Mom, Agatha, Officer Rate, Pastor Butter 
Grandpa: Help! I've been robbed! It'sth a disasthasthter! Come quickly! 
Narrator 1: He was still shouting as Mom, Agatha, and I ran up the stairs. 
Narrator 2: Grandpa's room was a mess, but to be honest, it was always a mess. 
He blamed Gump, his old dog, but Gump looked too old to me to make much 
of a mess. 
Mom: What was taken? Your VCR? Your television? Not your gold-plated golfing 
trophy? 
Grandpa: No. It'sth much more stherious. It'sth my teeth- they've been sthtolen. 
Narrator 3: Grandpa normally kept his teeth in a glass of water by the bed. The 
glass was still there, but the teeth were missing. 
Mom: You haven't swallowed them by mistake, have you? 
Grandpa: Of coursthe not! Thosthe teeth were sthpecial, handmade by the finestht 
Sthwissth craftsthmen! 
Narrator 1: Agatha looked at Mom and whispered, 
Agatha: Why is Grandpa talking funny? 
Grandpa: You sthee how stherious it isth? I may never sthpeak the sthame again! 
Mom: Are you sure you've looked everywhere? Under the bed? Behind the 
cabinet? In all the drawers? 
Grandpa: Yesth. I've looked everywhere. 
Narrator 2: Mom called the police. Officer Rate looked grave. 
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Officer Rate: We've done a thorough search of the room and house, but we've 
found nothing at all- no teeth, no clues. Everyone was at home at the time of 
the theft, so how the thief got in and out without being seen is a mystery. Can 
you give us a description of the stolen articles, Mr. Pertwhistle? 
Narrator 3: Grandpa frowned, rubbed his chin, then looked closely at the officer. 
Grandpa: Could you sthmile, pleasthe? 
Officer Rate: Sthmile? 
Grandpa: Yesth, a nicthe, big sthmile. 
Narrator 1: Officer Rate grinned sheepishly. 
Grandpa: No! I mean REALLY sthmile! 
Narrator 1: Officer Rate smiled broadly. 
Grandpa: Hmmm .... 
Narrator 2: Grandpa leaned forward, tapped the officer's teeth with his finger, and 
growled suspiciously. 
Grandpa: They lookjustht like thosthe! 
Narrator 3: Officer Rate looked shocked. 
Officer Rate: Er ... I've had these for years. 
Narrator 1: Officer Rate took us all down to the station for further investigation. 
Using Grandpa's description the police artist drew a picture of Grandpa's 
missing teeth. 
Narrator 2: They put up our WANTED poster with all the others. We made copies 
and put them up all over town. 
Narrator 3: Officer Rate rounded up the usual suspects and took them in for 
questioning. All of them were asked to smile. Most of them had missing teeth 
as well, but just one or two- not the whole set. 
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Narrator 1: They even brought in our unfriendly neighbor, Mrs. Carbuncle, 
because her own teeth didn't fit. But Grandpa didn't recognize her or the 
teeth in the police lineup. 
Grandpa: I've never stheen her sthmile before. 
Narrator 2: After several days Officer Rate had to admit that no teeth had been 
found, no thief had been caught, and no new clues had been uncovered. 
Narrator 3: Grandpa suspected everyone, especially anyone who didn't smile. 
Soon the whole town was smiling at him, although he never smiled back- he 
had nothing to smile with. 
Narrator 1: Mom even got a call from one of those TV shows, Unsolved Crimes. 
They came to the house in a helicopter. We had to reenact the whole thing. 
Narrator 2: When Grandpa was interviewed, he asked the reporter, Pearl White, if 
he could borrow some of her teeth. 
Grandpa: After all, you have more than enough. 
Narrator 3: Dad called Switzerland to find out how much a new set of teeth would 
cost. He was so shocked when he found out that he dropped the phone. 
Narrator 1: The only way we could ever afford it is to sell the house, he joked to 
Mom. 
Narrator 2: Grandpa thought this was a great idea. 
Grandpa: Who needsth a housthe, anyway? It doesthn't help you chew your food! 
Narrator 3: To cheer him up we all took Grandpa to the amusement park. It was a 
disaster. He took one look at the front entrance and burst into tears. 
Narrator 1: Everyone watched Unsolved Crimes but no one called Officer Rate, 
and the crime remained unsolved. 
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Narrator 2: Some spare teeth were left in the mailbox, but none of them fit 
properly. 
Narrator 3: People began locking their doors at night, imagining a teeth thief loose 
on the streets. 
Narrator 1: No one knew who would be next, so fear gripped the town. The thief 
had to be caught- and soon! 
Narrator 2: It seemed that the only way to prove beyond a reasonable doubt that 
your teeth in your mouth were your own was to smile broadly at every person 
you met. 
Narrator 3: Anyone who didn't smile was immediately dragged off to the police 
station for more questions and a chat with Officer Rate. 
Narrator 1: So everyone began smiling at everyone else, all the time, everywhere ... 
even at funerals. 
Narrator 2: Because of Grandpa's teeth, the whole town was beginning to suffer. 
Tourists, seeing the endless sea of smiling faces, were too scared to get out of 
their cars. 
Narrator 3: After awhile, they stopped coming altogether. Dad's cafe, like the rest 
of the town, was losing business. The mayor called an emergency meeting. 
Narrator 1: That night, for the first time that anyone could remember, the town 
hall was full. Speaker after speaker stood up to complain about the loss of 
customers and the constant strain of smiling all day, every day. 
Narrator 2: Pastor Butter summed up the situation. 
Pastor Butter: While I've always considered this a happy town, there are limits! 
No one wants to smile without a reason, and there aren't many reasons to 
smile in this town at the moment. It's time, I believe, to put a stop to it! 
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Narrator 2: The crowd cheered. 
Pastor Butter: Mr. Pertwhistle had one of the finest sets of teeth in the country and 
he alone cannot afford to replace them either, but if every one of us put one 
dollar in the collection plate tonight, we would have enough money to buy 
two new sets of teeth! 
Narrator 3: Most people put in a dollar. Others put in two. 
Narrator 1: At the presentation ceremony Grandpa opened the package and 
revealed two sets of brand-new teeth. 
Narrator 2: "Why are they different sizes?" asked the Mayor. 
Grandpa: Oh, only one of them isth for me. 
Narrator 3: said Grandpa, popping one of the sets into his mouth. 
Grandpa: The other one is for Mrs. Carbuncle. Her teeth never fit properly, and 
she has such a pretty smile. 
Narrator 1: Grandpa was very happy with his new teeth. So was Mrs. Carbuncle. 
They smiled all the time. 
Narrator 2: In fact, they were so happy that Grandpa's old dog, Gump, smiled too. 
Narrator 3: For the first time, EVER! 
Clement, R. ( 1997). Grandpa 's teeth. New York: HarperCollins. 
Brother 
I had a little brother 
And I brought him to my mother 
And I said I want another 
Little brother for a change. 
But she said don't be a bother 
So I took him to my father 
And I said this little bother 
Of a brother's very strange. 
But he said one little brother 
Is exactly like another 
And every little brother 
Misbehaves a bit, he said. 
So I took the little bother 
From my mother and my father 
And I put the little bother 
Of a brother back to bed. 
-Mary Ann Haberman 
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Prelutsky, J. (1991). For laughing out loud: Poems to tickle your funnybone. New York: Alfred 
A. Knopf 
Lil' Bro' 
I have to take my little brother 
everywhere I go 
'cause I'm his big sister 
and Mama told me to. 
His nose is always snotty 
and his shoes come all untied, 
his diapers get wet and dirty, 
and he sure does like to cry. 
He gets in a little dirt 
and runs in the street 
and doesn't like to mind-
but he's my little brother 
and I keep him all the time. 
-Karama Fujka 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
My Brother 
My brother's worth about two cents, 
As far as I can see. 
I simply cannot understand 
Why they would want a "he". 
He spends a good part of his day 
Asleep inside the crib, 
And when he eats, he has to wear 
A stupid baby bib. 
He cannot walk and cannot talk 
And cannot throw a ball. 
In fact, he can't do anything-
He's just no fun at all. 
It would have been more sensible, 
As far as I can see, 
Instead of getting one like him 
To get one just like me. 
-Marci Ridlon 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
Someone Swiped the Cookies 
Someone swiped the cookies 
that were really meant for me. 
I'm sure I know who did it, 
she'll regret her little spree. 
She snuck into the pantry 
where she found the cookie jar, 
she thinks she's really clever, 
but she won't get very far. 
I'm tracking down the culprit, 
she should not be hard to find. 
She left a very messy trail 
of cookie crumbs behind. 
There she is! I've got her! 
She has crumbs around her lips! 
Oh no! She finished every one ... 
My luscious chocolate chips! 
-Jack Prelutsky 
Prelutsky, J. (1994). A pizza the size of the sun. New York: Scholastic. 
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The Greatest Brothers in the World 
by Sam Rabe 
Characters: Carlos, Papi, Marni, Narrator 1, Narrator 2 
Carlos: It's unfair! Why do I always have to watch the twins? 
Papi: Because you're their older brother, Carlos. 
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Carlos: The twins are my brothers, Pedro and Felix. The twins are always in my 
way. When I want to play with my friends, I have to watch the twins. When I 
want to watch a baseball game, the twins are watching one of their shows. I 
wish they would just go away. 
Marni & Papi: You don't mean that. 
Narrator 1: The other day I was trying to read about Boomer Martinez, the greatest 
baseball pitcher ever. Boomer plays for the Minnesota Twins, our home 
team. I want to be a pitcher, just like him. 
Narrator 2: Well, all at once I heard the cat hissing and the twins laughing. Felix 
and Pedro had sprayed it with water! 
Carlos: No, no, no! 
Narrator 1: I got soaked. The cat took off The twins just went on laughing. 
Narrator 2: Another time the twins were throwing my baseball in the house! They 
just missed breaking a light. 
Papi: No throwing things in the house. Carlos, take the boys out to play. 
Narrator 1: But just the other day, I nearly gave up. I had painted a big picture of 
Boomer Martinez to bring to school for a display. Then I went out. I was only 
out of the room for a second or two. 
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Narrator 2: "Surprise!" yelled the twins when I came back in. They had painted 
my picture all blue! 
Carlos: See what they did! I wish the twins would just go away! 
Mami: You don't mean that. 
Narrator 1: I had to redo the picture. 
Narrator 2: Then one day Marni called to us, 
Mami: Get in the car, boys. We're going to see a Minnesota Twins game! 
Carlos: Why do they have to come? 
Papi: You'll see. The twins have a surprise for you. 
Narrator 1: When we got to the game, I still couldn't tell what the surprise was. 
But then I heard it: 
Narrator 2: Pedro, Felix, Carlos, Come on down! 
Narrator 1: We started walking to where some of the Minnesota Twins players 
were standing! 
Carlos: What's going on? 
Papi: It's Twins Day at the Twins game! A family with twins gets to throw out the 
first baseball. They picked us! 
Carlos: Just then Boomer Martinez (the Boomer Martinez) came up to me and 
handed me a white round thing! My eyes nearly jumped out of my head! 
Narrator 2: It was a baseball. "Throw it on out there, Carlos," Boomer Martinez 
said to me. 
Narrator 1: I tossed the baseball out to the catcher. My brothers, Pedro and Felix, 
kept shouting, "Carlos is a pitcher! Carlos is a pitcher!" 
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Carlos: And that's how I got to be a pitcher for the Twins! It was all thanks to my 
twins, Pedro and Felix, the greatest brothers in the world! 
Rabe, S. (1999). The greatest brothers in the world. Boston: Houghton Mifflin. 
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The Relatives Came 
By Cynthia Rylant 
Characters: Narrators 1-5 
Narrator 1: It was in the summer of the year when the relatives came. They came 
up from Virginia. The left when their grapes were nearly purple enough to 
pick, but not quite. 
Narrator 2: They had an old station wagon that smelled like a real car, and in it 
they put an ice chest full of soda pop and some boxes of crackers and some 
bologna sandwiches, and up they came- from Virginia. 
Narrator 3: They left at four in the morning when it was still dark, before even the 
birds were awake. 
Narrator 4: They drove all day and into the night, and while they traveled along 
they looked at the strange houses and different mountains and they thought 
about their almost purple grapes back home. 
Narrator 5: They thought about Virginia- but they thought about us, too. Waiting 
for them. 
Narrator 1: So they drank up all their pop and ate up all their crackers and traveled 
up all those miles until finally they pulled into our yard. 
Narrator 2: Then it was hugging time. Talk about hugging! Those relatives just 
passed us all around their car, pulling us against their wrinkled Virginia 
clothes, crying sometimes. They hugged us for hours. 
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Narrator 3: Then it was into the house and so much laughing and shining faces 
and hugging in the doorways. You'd have to go through at least four different 
hugs to get from the kitchen to the front room. Those relatives! 
Narrator 4: And finally after a big supper two or three times around until we all 
got a turn at the table, there was quiet talk and we were in twos and threes 
through the house. 
Narrator 5: The relatives weren't particular about beds, which was good since 
there weren't any extras, so a few squeezed in with us and the rest slept on 
the floor. .. 
Narrator 1: Some with their arms thrown over the closest person, or some with an 
arm across one person and a leg across another. It was different, going to 
sleep with all that new breathing in the house. 
Narrator 2: The relatives stayed for weeks and weeks. They helped us tend the 
garden and they fixed any broken things they could fmd. 
Narrator 3: They ate up all our strawberries and melons, then promised we could 
eat up all their grapes and peaches when we came to Virginia. 
Narrator 4: But none ofus thought about Virginia much. We were so busy 
hugging and eating and breathing together. 
Narrator 5: Finally, after a long time, the relatives loaded up their ice chest and 
headed back to Virginia at four in the morning. We stood there in our 
pajamas and waved them off in the dark. 
Narrator 1: We watched the relatives disappear down the road, then we crawled 
back into our beds that felt too big and too quiet. We fell asleep. 
Narrator 2: And the relatives drove on, all day long and into the night, and while 
they traveled along ... 
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Narrator 3: they looked at the strange houses and different mountains and they 
thought about their dark purple grapes waiting at home in Virginia. 
Narrator 4: But they thought about us, too. Missing them. And they missed us. 
Narrator 5: And when they were fmally home in Virginia, they crawled into their 
silent, soft beds and dreamed about the next summer. 
· Rylant, C. (1985). The relatives came. New York: Scholastic. 
Appendix G 
That's Incredible! Poetry and Scripts 
Table of Contents 
Boa Constrictor. ........................................................................................................................... G-1 
Mother Doesn't Want a Dog ........................................................................................................ 0-2 
Please Don't Squeeze Your Boa, Noah!. ..................................................................................... 0-3 
The Animals Call a Meeting ........................................................................................................ G-4 
Stupendous Snakes ...................................................................................................................... G-6 
Apatosaurus ................................................................................................................................. G-9 
Terrible Tyrannosaurus .............................................................................................................. G-10 
Brontosaurus .............................................................................................................................. G-II 
The Dinosore ............................................................................................................................. G-12 
Hounds All Around .................................................................................................................... G-13 
Dinosaur Land ............................................................................................................................ G-I5 
Octopus ...................................................................................................................................... G-16 
Octopus, Octopus ....................................................................................................................... G-17 
Kansas City Octopus .................................................................................................................. G-18 
All in Seven Days ...................................................................................................................... G-19 
Whales ....................................................................................................................................... G-2I 
Boa Constrictor 
Oh, I'm being eaten 
By a boa constrictor, 
A boa constrictor, 
A boa constrictor, 
I'm being eaten by a boa constrictor, 
And I don't like it- one bit. 
Well, what do you know? 
It's nibblin' my toe. 
Oh, gee, 
It's up to my knee. 
Oh, my, 
It's up to my thigh. 
Oh, fiddle, 
It's up to my middle. 
Oh, heck, 
It's up to my neck. 
Oh, dread, 
It's upmmmmmmmmmmflff .. 
Shel Silverstein 
Silverstein, S. (1974). Where the sidewalk ends. New York: HarperCollins. 
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Mother Doesn't Want a Dog 
Mother doesn't want a dog. 
Mother says they smell, 
And never sit when you say sit, 
Or even when you yell. 
And when you come home late at night 
And there is ice and snow, 
You have to go back out because 
The dumb dog has to go. 
Mother doesn't want a dog. 
Mother says they shed, 
And always let the strangers in 
And bark at friends instead, 
And do disgraceful things on rugs, 
And track mud on the floor, 
And flop upon your bed at night 
And snore their doggy snore. 
Mother doesn't want a dog. 
She's making a mistake. 
Because, more than a dog, I think 
She will not want this snake. 
Judith Viorst 
G-2 
Prelutsky, J. ( 1983 ). The random house book of poetry for young children. New York: Random 
House. 
Please Don't Squeeze Your Boa, Noah! 
Please don't squeeze your boa, Noah 
Even if it's fun 
No, don't choke your python, my son 
Such a thing's not done 
Be fonder of your anaconda 
Now that's what you must do 
Please don't squeeze your boa, Noah 
Or he might just squeeze you. 
Marilyn Singer 
Singer, M. (1995). Please don't squeeze your boa, noah! Markham, Ontario: Fitzhenry & 
Whiteside Ltd. 
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The Animals Call a Meeting 
by Anne Vaughan 
Characters: Old Dog, White Hen, Brown Cow, Small Pig, Ms. Waters, boy, girl, 
Narrator 
Old Dog: Hurry up! It's time for the meeting! 
White Hen: I'm running as fast as I can! 
Narrator: Brown Cow started the meeting. 
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Brown Cow: There's going to be another class trip to the farm today. Ms. Waters 
is bringing her new class here. 
Old Dog: Not another class trip! Not another day of children running around, 
shouting their heads off1 
White Hen: And then they all have to go back to school and write about us. 
Brown Cow: This time, why don't we give them a thing or two to write about? 
Old Dog, White Hen, Small Pig: What do you mean? 
Brown Cow: I mean, we should surprise these children so that this is not just 
another class trip. 
Small Pig: What can we do? 
White Hen: I could try laying an egg. 
Old Dog: So what? Now, if I were to try laying an egg, that would surprise them! 
Brown Cow: Wait a second! I think I have it! 
Narrator: And Brown Cow told the others what she thought they should do. 
Girl: What's that dog doing in the water? 
Boy: He's swimming and quacking! 
Ms. Waters: What in the world is going on here? 
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Narrator: And there was more ... The children and Ms. Waters looked in the 
henhouse. 
Boy: What's that pig doing in there? 
Girl: He's sitting on a nest! 
Narrator: Not one of the hens seemed to notice the pig. All around the farm, 
animals were not where they should be. 
Boy & Girl: This isn't like other farms! 
Boy: Look up there! 
Girl: What's that cow doing up on the house? 
Narrator: At first the children were so surprised that they didn't make a sound. 
Then they all started to laugh so hard that they couldn't stop. 
Boy: I can't wait to write about this! 
Ms. Waters: This isn't at all what I had planned. 
Narrator: The class trip was over. 
Ms. Waters: It's time to go. 
Girl: Do we have to? 
Boy: That was some farm! 
Boy & Girl: This was the best class trip in the world! What are we going to do for 
our next one? 
Brown Cow: That was some class! 
Old Dog, White Hen, & ·Small Pig: This was the best class trip in the world! What 
are we going to do for our next one? 
· Vaughan, A (1999). The animals call a meeting. Boston: Houghton Mifflin. 
Stupendous Snakes 
A Science Script by Lisa Blau 
Characters: Reader #1, Reader #2, Reader #3, Kingsnake, Python, Rattlesnake 
Reader #2: Good Morning! We are here to tell you all about one of the world's 
most fascinating animals ... 
All: S - s - s - s - snakes! 
Reader #3: Snakes are reptiles. Their long bodies are covered with dry scales. 
Reader #1: There are about 2,500 different kinds of snakes. Snakes come in a 
wide variety of sizes and colors. 
Reader #2: The anaconda is the world's longest snake. It can grow to be over 30 
feet long. 
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Reader #1: The world's smallest snakes are called thread snakes. These tiny snakes 
measure just 4 inches in length. 
Python: Hello! I am a python. I live in the jungle. My green colors help to hide 
me in my tropical home. 
Reader #3: Please tell us more about pythons. 
Python: I'd be glad to. Pythons are excellent swimmers and climbers. Pythons 
wrap their massive bodies around the limbs of a tree. 
Reader #2: What else can you tell us about pythons? 
Python: Mother pythons protect their eggs until hatching time. Once the baby 
pythons are hatched, they are on their own. Baby pythons can be brown, red, 
or yellow. As they grow, their skin changes to a deep green. 
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Reader #1: Snakes live almost everywhere on earth. They live in deserts, forests, 
oceans, lakes, and streams. Snakes do not live in polar regions. They could 
not survive the severe climate. 
Reader #3: And here's a curious fact, snakes are often absent from islands 
including Ireland and New Zealand. 
Reader #2: The scaly skin of a snake has two layers. Snakes will shed the outer 
layer of skin when it becomes worn. This process is called molting. 
Rattlesnake: Hello! I am a rattlesnake. I am a poisonous snake with a rattle on the 
end of my tail. I use my rattle to warn my enemies to stay away. 
Reader #3: Please tell us more. 
Rattlesnake: Rattlesnakes live in the Western Hemisphere from Canada all the way 
south to Argentina. Most rattlesnakes live in the desert and feed on birds and 
small mammals. 
Kingsnake: Hello! I am a kingsnake. I live in the United States. I am harmless to 
people. Farmers are glad to see me because I eat rodents that may destroy 
their crops. 
Reader #2: Tell us more, please. 
Kingsnake: Kingsnakes reach a length of about 31 2 feet and can have brown, 
black, white, yellow, or red markings. Most kingsnakes are black with white 
bands. 
Reader #3: Snakes use an inner ear as well as other sensors in their bodies to detect 
vibrations around them. They use their tongues to pick up scents in their 
environment. 
Reader #1: Snakes do not have any eyelids. Snakes never blink. 
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Reader #2: About one-fourth of the world's snakes are venomous. Snakes use their 
venom to paralyze their prey or for self-defense. Most snakes would rather 
flee than fight. 
Reader #3: We hope you have enjoyed learning all about stupendous snakes. 
All: The End. 
Blau, L. (2000). Stupendous snakes. Online. Retrieved February 16, 2004, from 
http://www.lisablau.com/scripts/schoolyear99-00/mar00.txt 
Apatosaurus 
Apatosaurus was really quite large, 
As high as a building, as wide as a barge. 
But his mouth was quite tiny, this huge quadraped, 
So each day he woke in his dinosaur bed 
With a very big problem inside his small head: 
How could he keep his great body well fed? 
How could he avoid the unpleasant condition 
Of dinosaur hunger or worse, malnutrition? 
The answer is simple, I'm happy to say. 
For hours and hours and hours each day, 
He did what you'd do in a similar state 
With a mouth very small and a body so great-
He just ate, ate, ate, ate, ate, ate, ate, ate, and ate. 





I am terrible tyrannosaurus 
I am so strong and mean 
Maybe the scariest thing 
That you've ever seen! 
I have great big red eyes 
And great big teeth, 
Huge hind legs tucked underneath! 
With a giant head and jaws so wide, 
I can swallow two kids side by side! 





The giant brontosaurus 
Was a prehistoric chap 
With four flat feet to stand on 
And a very skinny lap. 
The scientists assure us 
Of a most amazing thing-
A brontosaurus blossomed 
When he had the chance to sing! 
(The bigger brontosauruses, 
Who liked to sing in choruses, 
Would close their eyes 
and harmonize 
And sing most anything.) 
They growled and they yowled, 
They deedled and they dummed; 
They warbled and they whistled, 
They howled and they hummed. 
They didn't eat, they didn't sleep; 
They sang and sang all day. 
Now all you'll find are footprints 
Where they tapped the time away! 
-Gail Kredenser 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
The Dinosore 
Poor Dinosore, his body's big, 
His tail it weighs a ton, 
His head is full of bones and stones, 
And when he tries to run 
The pounding poundage gets him down. 
He gasps and gasps some more. 
His aching feet, they have him beat, 
That's why he's Dinosore. 
-Jane Yo/an 
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Prelutsky, J. (1991). For laughing out loud: Poems to tickle your funnybone. New York: Alfred 
A Knopf 
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Hounds All Around 
by GiaBohod 
Characters: Narrators 1-4 
Narrator 1: Can you guess what makes this dog the same as this dog? 
Narrator 2: They are both a kind of dog called a hound. There are many kinds of 
hounds. Hounds are dogs that people have used to help them hunt and find 
things. 
Narrator 3: And they can be very good friends to people who just like having 
hounds around. 
Narrator 4: Hounds find things by using their eyes or their noses. The hound in 
this picture is using its snout to hunt. (Snout is another word for a dog's 
nose). It keeps its snout low to the ground to find smells. 
Narrator 1: Once it has found a smell, the hound will go on smelling and running 
until it finds what made the smell. A hound tells its owner about what it has 
found by making a long, loud sound, or howl. 
Narrator 2: Here are some other hounds that hunt with their noses. Most of them 
have legs that keep them low to the ground. They will howl when they find a 
smell to go after. 
Narrator 3: If you are this hound's owner, watch out! Don't leave it on its own. If 
it finds a smell it likes, it could walk off to find what made the smell. And 
later on, if it doesn't howl and tell yo where it is, you will have to go find 
your hound! 
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Narrator 4: If you are the owner of these hounds, you could think they aren't 
happy. Their mouths have long sides called jowls. This makes them look as if 
they always have a frown. 
Narrator 1: Other hounds use their eyes to hunt. They have very good eyes to see 
things far away. They run after the things they see. 
Narrator 2: The hound in this picture is small with long legs. These legs help it 
bound after animals that move fast. 
Narrator 3: Here are some other hounds that hunt using their eyes. They can all see 
very well. And they all have long legs to help them run. One thing they don't 
do much is howl. 
Narrator 4: While hounds that hunt with their snouts make sounds when they 
hunt, hounds that hunt with their eyes do not. Some people think this is 
because the hound can't make the howling sound when it is running so fast. 
Narrator 1: If you are this hound's owner, you need to take it on walks very often. 
This hound will keep pretty still in your house, but when you take it out, it 
will run all over. 
Narrator 2: This big hound isn't hard to find in a crowd. It's one of the biggest 
dogs in the world! It likes the cold. 
Narrator 3: Best of all, it can be a very good friend to people. Of all the hounds 
that hunt with their eyes, this hound is very good with all people, even 
children. 
Narrator 4: Hounds like to play, too. They can jump ofbounce around. You can 
tell them to come or stay. So, if you just want to have a hound around for 
that, a hound can be a great friend that can make you proud! 
Bohrod, G: (1999). Hounds all around. Boston: Houghton Mifflin. 
Dinosaur Land 
Characters: Meat Eater, Plant Eater 
Meat Eater: (Looking at Plant Eater) Is that all you ever eat? 
Plant Eater: Why not? I happen to like plants. 
Meat Eater: You'll never grow up to be big and strong like me! 
Plant Eater: At least I don't go around eating poor helpless little animals! 
Meat Eater: You would, too, if you weren't such a sissy! 
Plant Eater: A sissy? Watch it, Buster, or I'll throw this tree at you! 
Meat Eater: You plant eaters ruin the countryside. 
Plant Eater: At least plants grow back. Animals never do! 
Meat Eater: Well, I have to eat, don't I? 
Plant Eater: I suppose. But so do I, so stop pestering me. Besides, I'm on a diet 
this month. 
Meat Eater: You should be! Look how big you've gotten! 
Plant Eater: Look who's talking. I may be taller, but you're certainly bigger 
around the middle. 
Meat Eater: Lucky for you I don't like eating plant eating animals. 
Plant Eater: Oh, yeah? Lucky for you you're not a plant! 
Meat Eater: Oh yeah? (Puffs out his chest and struts) 
Plant Eater: Yeah! (Puffs out his chest) 
Meat Eater: One of these days ... (raises fist) 
Plant Eater: One of these days you won't be around anymore! 
Meat Eater: Well, if I go, you go, too! 




An octopus has 8 long arms 
It lives in the sea 
But do not be alarmed 
He squirts out ink, 
When he is the prey 
And grows a new arm 
When it's tom away. 
Author Unknown 
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Octopus. Retrieved February 16, 2004, from http://www.earlyliterature.ecsd.net/sea_life.htm 
Octopus, Octopus 
Octopus, octopus down in the sea, 
How many arms can you show to me? 
Only one, or will it be two? 
Why are all of these arms on you? 
Will it be three, or will it be four? 
Oh, dear me! Are there really more? 
Will it be five, or will it be six? 
I think that my eyes are playing tricks! 
Will it be seven or will it be eight? 
Tell me, octopus, I cannot wait. 
Octopus, octopus, down in the sea, 
How many arms can you show me? 




Kansas City Octopus 
Kansas City Octopus 
is wearing fancy slacks. 
Bell-bottom, 
just got 'em, 
fifty bucks including tax. 
Red corduroy, 
and boy-o-boy, 
they fit like apple pie. 
Multi-pocket snazzy trousers 
custom made for octopi. 
Fantastic plastic stretch elastic 
keeps 'em nice and tight. 
Kansas City Octopus 
is looking good tonight! 
Cale/Brown 
Brown, C. (1999). Polka-bats and octopus slacks: 14 stories. New York: Scholastic. 
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All in Seven Days 
by Gabriela Ormachea 
Characters: Narrators 1-4 
Narrator 1: Think about what you do every day. 
Narrator 2: You eat, sleep, work, play, and do many other things. 
Narrator 3: Do you know how much time you spend doing these things over a 
week? 
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Narrator 4: Make your best guess, and then read to the end to find out. You could 
be surprised. 
Narrator 1: If you're like most children, eating takes up more than eight hours of 
your week. 
Narrator 2: It shouldn't be too hard to guess what most children say is the thing 
they like best to eat. (If you don't know, just look at the picture). 
Narrator 3: Most children go with their family about two or three times a week to 
buy things to eat and drink. 
Narrator 4: Right now it's likely that you're in school reading this. Most children 
in the United States spend more than 25 hours a week in school. 
Narrator 1: But as you know, your schoolwork doesn't always end just because 
you aren't in school. Each week most children have between four and six 
hours of schoolwork to do at home. 
Narrator 2: Your family will be thankful to know about this: Most children spend 
close to three hours a week doing helpful things at home, like cleaning their 
room or taking care of the lawn. 
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Narrator 3: You spend about four hours a week washing up (even if your family 
doesn't always think you do). 
Narrator 4: But even with all that cleaning and washing, you still have time to be 
playful. If you're like most children, you play for about 15 hours a week. 
Narrator 1: Think about the things you do when you're not in school or working 
around the house. Do you read? Draw pictures? Play ball? Most children say 
they like to so these things too. 
Narrator 2: Can you guess what you spend the most time doing each week? 
Sleeping! Most children sleep for more than 75 hours a week. 
Narrator 3: Is there a baby in your family? If so, then you know how sleepy babies 
can be. They sleep even more than older children- about 90 hours a week. 
Narrator 4: Talking is one thing people do all day long all over the world. When 
people talk in English, the words they say most often are the, of, and, to, a, 
in, that, is, I, it, for, and as. 
Narrator 1: What do people talk about? Once a week, most children talk to their 
family about a TV show they have watched together. They also talk about 
their friends and how things are going at school. 
Narrator 2: How much do you watch TV? Most children watch more than 21 
hours a week. That's nearly a full day each week. 
Narrator 3: When asked what kind of TV shows they like best, most children 
under 12 say they like shows that make them laugh. 
Narrator 4: One last thing: Children laugh about 400 times a day. That's 2800 
times in a week! 
Onnachea, G. (1999). All in seven days. Boston: Houghton Miffiin. 
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WHALES 
A Science Script by Deb Smith 
Characters: Readers 1-8 
Reader 1: Whales live in oceans. They are not fish. They are air-breathing, warm-
blooded mammals. 
Reader 2: Some are small, and others are huge! The world's largest animals are whales. 
Reader 3: The first ancestors of whales lived more than 50 million years ago. 
Reader 4: Their fur was replaced by blubber to keep them warm. 
Blubber is a layer of fat between the skin and muscles. 
Reader 5: Inside their flippers are bones arranged like those of a hand. 
Reader 6: Whales' tails are called flukes. They don't look like fish tails. Whales 
push themselves through the water by moving their flukes up and down. They 
use their flippers for balance and turning. 
Reader 7: Whales can't stay under water like fish. Beneath the surface they must 
hold their breath. 
Reader 8: Before diving, whales breathe fresh air into their lungs through one or 
two nostrils on top of their heads. They are called blowholes. 
Reader 1: When the whales surface, they blow out their wet, warm breath, making 
a spout. 
Reader 2: When whales can't see well in dark and murky waters, they make 
clicking sounds. The sound waves travel and bounce off objects. Then they 
come back to whale's ears. This is called sonar or echolocation. 
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Reader 3: Some whales make other sounds, too. They resemble squeals, groans, 
chirps, and whistles like birds. Scientists believe that whales make these 
sounds to communicate with each other. 
Reader 4: Some whales travel to cold waters to feed and live in the summer. Often 
they travel in groups, called pods. In the winter they go back to the warmer 
,waters. This traveling is called migration. 
Reader 5: In the warm waters, the females have babies. They can only have one 
baby at a time. A male is called a bull and a female is called a cow. A baby is 
called a calf. 
Reader 6: There are two main kinds of whales. One group has teeth. They are 
called toothed whales. Most toothed whale males are larger than the females. 
Reader 7: A Pilot Whale is about 20 feet long. 
Reader 8: The Narwhal has two teeth. In the males, one of the teeth grows into a 
into a long tusk. 
Reader 1: A Beluga also called a White Whale, lives near the North Pole. It is 
about 18 feet long. 
Reader 2: A Sperm Whale can stay under water for a very long time. It can be 65 
feet long. It can dive down more than a half mile. 
Reader 3: Toothed whales have only one blowhole. 
Reader 4: The teeth are only for catching their food. They gulp down their food 
without chewing. 
Reader 5: A Killer Whale also called an Orea, has sharp teeth. It eats fish, 
penguins, seals and even some of the bigger whales! It can be 30 feet long. 
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Reader 6: The other main group of whales has no teeth. Instead, they have long, 
fringed blades hanging from their upper jaws that strain their food from the 
water. The blades are called baleen, or whalebone. 
Reader 7: Baleen whales eat fish and a mixture of tiny plants called plankton. In 
the plankton are shrimplike creatures called krill. 
Reader 8: A Pygmy Right Whale is the smallest baleen whale. It's about 25 feet long. 
Reader 1: The Minke Whale swims close to shore. 
Reader 2: The Gray Whale has the longest migration route of 6,000 miles! 
Reader 3: All baleen whales have two blowholes. 
Reader 4: The female baleen whales are often larger than the males. 
Reader 5: A Right Whale has a huge head and is about 55 feet long. 
Reader 6: The Humpback Whale is known for its songs. It can make about 1,000 
different sounds. 
Reader 7: The Sei (say) Whale is about 60 feet long. 
Reader 8: The Bowhead Whale has 15 foot long baleen. 
Reader 1: Baleen whales are among the biggest of the whales. 
Reader 2: Some baleen whales have grooves on their skin from their chin to their belly. 
Reader 3: The Fin Whale is huge. It got its name from the hooked fin on its back. 
Reader 4: A blue whale is the biggest creature that ever lived. It is even bigger than 
the dinosaurs. It is often 100 feet long and can weigh as much as 180 tons. 
Reader 5: A baby blue whale is the biggest baby in the world. At birth it is about 
25 feet long and can weigh 4,000 pounds. 
Reader 6: A blue whale is so big that 50 people can stand on its tongue. A blue 
whale eats about 4,400 pounds of krill a day. 
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Reader 7: There used to be millions of whales in the oceans. For thousands of 
years they were hunted for their meat, hide, and bones. 
Reader 8: About 200 years ago, whalers began hunting them even more for other 
products. 
Reader 1: They used different parts of the whales to make lamp oil, soap, candles, 
and cosmetics. 
Reader 2: The whalers used the baleen to make baggy whips, umbrellas, and 
stiffening for clothes. 
Reader 3: Over the years, there were fewer and fewer whales. 
Reader 4: People are worried about how small the whale population has become. 
Reader 5: Some laws have been passed to protect them from being hunted. 
Reader 6: Sometimes people go on whale watches to see these creatures in their 
natural home, the ocean. 
Reader 7: Scientists have learned that there are about 100 different kinds of whales. 
Reader 8: They are graceful and beautiful wonders of the sea. 
Smith, D. (n.d.). Whales. Online. Retrieved February 16, 2004, from 
http://cpanel.servdns.net/-readingl/Readers _Theater/Scripts/scripts.html 
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Giraffes Don't Huff 
Giraffes don't huff or hoot or howl 
They never grump, they never growl 
They never roar, they never riot, 
They eat green leaves 
And just keep quiet. 
Karla Kuskin 
Prelutsky, J. (1986). Read-aloud poems for the very young. New York: Alfred A Knopf 
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Habits of the Hippopotamus 
The hippopotamus is strong 
And huge of head and broad of bustle; 
The limbs on which he rolls along 
Are big with hippopotomuscle. 
He does not greatly care for sweets 
Like ice cream, apple pie, or custard, 
But takes to flavor what he eats 
A little hippopotomustard. 
The hippopotamus is true 
To all his principles, and just; 
He always tries his best to do 
The things one hippopotomust. 
He never rides in trucks or trams, 
In taxicabs or omnibuses, 
And so keeps out of traffic jams 
And other hippopotomusses. 
Arthur Guiterman 
H-2 




Along the trails 
Are holding hands 
By holding tails. 
Trunks and tails 
Are handy things 
When elephants walk 
In Circus rings. 
Elephants work 
And elephants play 
And elephants walk 
And feel so gay. 
And when they walk-
It never fails 
They're holding hands 
By holding tails. 
Lenore M Link 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
Rhyme 
I like to see a thunderstorm, 
A dunder storm, 
A blunder storm, 
I like to see it, black and slow, 
Come stumbling down the hills. 
I like to hear a thunderstorm, 
A plunder storm, 
A wonder storm, 
Roar loudly at our little house 
And shake the window sills! 
Elizabeth Coatsworth 
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Prelutsky, J. (1983). The random house book of poetry for young children. New York: Random 
House. 
The Animal That Worked 
by Gia Bohrod 
Characters: King Claude, Lily, Narrator 1, Narrator 2, Narrator 3 
Narrator 1: Once there was a girl named Lily who lived on a farm. Lily's family 
owned many farm animals. 
Narrator 2: The animal that Lily liked best was a horse called Gus. 
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Narrator 3: Old Gus was a big work horse. He worked hard all the time- when the 
sun was out and when the rain came down. 
Narrator 1: He carried water from the well and worked the land so things could 
grow. Thanks to Gus, Lily's family always had more than they needed to eat 
and drink. 
Narrator 2: Close to Lily's farm there lived a king named Claude. King Claude 
loved animals. He owned more animals than any other king in the world. 
Both wild animals and farm animals lived together on the king's land. 
Narrator 3: And every day King Claude stood watching his animals run around his 
land or fly through the air. 
Narrator 1: But King Claude was not happy. He had no children who could take 
his place as king. 
King Claude: What will happen when I am too old to be king? 
Narrator 2: Then one day, King Claude called his people to him. 
King Claude: Go to all the farms in the land, and tell the children to bring me their 
animals. The boy or girl with the best animal will take my place one day! 
Narrator 3: And so King Claude's people went running about the land, telling the 
news. 
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Narrator 1: And all the children in the land heard the king's news. The children 
wanted their animals to be the best. 
Narrator 2: Some cleaned and brushed their animals. Others started teaching their 
animals new tricks to show the king. 
Narrator 3: Lily watched all the fussing and planning. 
Lily: Not one of my animals would make the king happy. 
Narrator 1: Lily's dog couldn't do tricks. Lily's cat just wanted to sleep all day. 
Narrator 2: Lily's birds didn't fly fast, and her fish didn't jump. And Gus- well, he 
was just old Gus. 
Narrator 3: On the morning of King Claude's great animal show, Lily trotted 
down the street on Gus to watch the other children and their animals. 
Narrator 1: The king saw many animals doing many surprising things. A little 
brown dogjumped. A little bird picked up eight heavy eggs. 
Narrator 2: A pretty white cat nearly talked! But not one animal made the king 
happy. 
Narrator 3: Then Kin Claude saw Lily with Gus. 
King Claude: You! What can your horse do? 
Lily: Me? 
Narrator 3: The king nodded. 
Lily: Gus is just a work horse. He can't do tricks. 
King Claude: Then I want to see how your horse can work. 
Narrator 1: King Claude took Lily and Gus to his land. Gus worked all of the land 
in just one hour! Gus carried more water than the king could drink in a year! 
Narrator 2: King Claude watched Gus, and the king started to change. He started 
smiling! It was like the sun coming through a cloud. 
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King Claude: This is the best work horse ever! Lily will be the one to take my 
place. 
Narrator 3: King Claude called to all the children, 
King Claude: You all have great animals. But tricks won't help us grow the things 
we need to eat. Lily can get her animal to work the land- and that, dear 
children, comes first. 
Bohrod, G. (1999). The animal that worked. Boston: Houghton Mifflin. 
The Great Big Enormous Turnip 
A Reader's Theatre Script by Lisa Blau 
Characters: Narrator#!, Narrator#2, Narrator#3, Old Man, Old Woman 
Granddaughter, Dog, Cat, Mouse 
Narrator #1: Once upon a time an old man planted a little turnip. 
Narrator #2: And the old man spoke to his little turnip ... 
Old Man: Grow, grow little turnip. Grow Sweet. Grow, grow little turnip. Grow 
strong. 
Narrator #3: And the turnip grew sweet and strong and big and ... 
All: ENORMOUS. 
Narrator #1: Then one day the old man went to pull up his enormous turnip. 
Narrator #2: He pulled and he pulled. 
All: But he could not pull it up. 
Narrator #1: So the old man called out to the old woman. 
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Old Man: Come and help me pull up my big, sweet, strong, and enormous turnip. 
Narrator #1: So the old woman pulled the old man, and the old man pulled the 
turnip. 
Narrator #2: They pulled and pulled again. 
All: But they could not pull it up. 
Narrator #1: The old woman called out to the granddaughter ... 
Old Woman: Come and help us pull up this big, sweet, strong and enormous 
turnip. 
Narrator #2: So the granddaughter pulled the old woman. 
Narrator #3: And the old woman pulled the old man. 
Narrator #1: And the old man pulled the turnip. 
Narrator #2: They pulled and pulled again. 
_ All: But they could not pull it up. 
Narrator #1: The granddaughter called out to the big black dog ... 
Granddaughter: Come and help us pull out this big, sweet, strong and enormous 
turnip. 
Narrator #1: So the dog pulled the granddaughter. 
Narrator #2: And the granddaughter pulled the old woman. 
Narrator #3: And the old woman pulled the old man. 
Narrator #1: And the old man pulled the turnip. 
Narrator #2: They pulled and pulled again. 
All: But they could not pull it up. 
Narrator #3: The dog called out to the lazy brown cat... 
Dog: Come and help us pull out this big, sweet, strong and enormous turnip. 
Narrator #1: So the cat pulled the dog. 
Narrator #2: And the dog pulled the granddaughter. 
Narrator #3: And the granddaughter pulled the old woman. 
Narrator #1: And the old woman pulled the old man. 
Narrator #2: And the old man pulled the turnip. 
Narrator #3: They pulled and pulled again. 
All: But they could not pull it up. 
Narrator #3: The cat called out to a wee little mouse ... 
Cat: Come and help us pull out this big, sweet, strong and enormous turnip. 
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Narrator #1: So the mouse pulled the cat. 
Narrator #2: And the cat pulled the dog. 
Narrator #3: And the dog pulled the granddaughter. 
Narrator #1: And the granddaughter pulled the old woman. 
_ Narrator #3: And the old woman pulled the old man. 
Narrator #2: And the old man pulled the turnip. 
Narrator #1: They pulled and pulled again. 
Mouse: And you know what happened to that great big enormous turnip? 
All: No! Please tell us! 
Mouse: Well .. .it came UP, of course! 
All: (sighing) WHEW! THE END! 
Blau, L. (1999). The great big enormous turnip. Online. Retrieved February 16, 2004, from 
http://www.lisablau.com/scripts/schoolyear99-00/oct99.txt 
H-10 
If I Were Bigger Than Anyone 
If I were bigger than anyone, 
If I were taller than the trees, 
I could step over hills and towns 
And go anywhere I please. 
If I got bored with being huge, 
The next day I'd be small. 
But the size I really am 
I might not choose at all. 
Ruth Harnden 
Prelutsky, J. ( 1986). Read-aloud poems for the very young. New York: Alfred A Knopf 
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Wish 
If I could wish 
I'd be a fish 
(For just a day or two) 
To flip and flash 
And dart and slash 
And nothing else to do, 
And never anyone to say, 
"Are you quite sure you washed today?" 
I'd like it, wouldn't you? 
Dorothy Brown Thompson 
Prelutsky, J. ( 1986). Read-aloud poems for the very young. New York: Alfred A Knopf 
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Open House 
If I were a tree 
I'd want to see 
a bird with a song 
on a branch of me. 
I'd want a quick 
little squirrel to run 
up and down 
and around, for fun. 
I'd want the cub 
of a bear to call, 
a porcupine, big, 
and a tree-toad, small. 
I'd want a katydid 
out of sight 
on one of my leaves 
to sing at night. 
And down by my roots 
I'd want a mouse 
with her six little mouselings 
in her house. 
Aileen Fisher 
Prelutsky, J. (1986). Read-aloud poems for the very young. New York: Alfred A Knopf 
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The Farmer's Coins 
Retold by Margaretha Rossi 
Characters: Narrator, Brother I, Brother 2, Fanner, Friend 
Narrator: One day two brothers were out walking. As they walked, one brother 
said, 
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Brother I: I think good things happen when a person has enough coins. 
Brother 2: I don't think you are right. I think good things happen when a person 
has luck. We should ask this farmer what he thinks. 
Brother 1: Why do you work so hard on a day like this? 
Farmer: I have no choice. I must work every day so my family can eat. 
Brother 2: We would like to help you. But tell us, do you think it is better to have 
coins or luck? 
Farmer: I don't know. I don't have many coins, and I have never had much luck. 
Brother 1: Do what you want with the coins in here. In a year we will join you 
again and see if the coins made things better for you. 
Narrator: The excited farmer laughed with joy. But on his way home, a big black 
bird saw the coins and quickly took them. The poor farmer! 
Narrator: A year went by. One day the two brothers were out walking. They were 
surprised to find the farmer still working in the sun. 
Brother 1: Didn't the coins make things better for you? 
Farmer: After you left, I had no luck at all. A bird took my coins. The only thing I 
could do was keep working the soil, just as I have always done. 
Narrator: Again the first brother gave the farmer some coins. 
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Brother 1: Take these and see what happens. 
Narrator: This time the farmer hurried home and put his coins in ajar of oil. 
Farmer: No one will find them in there! 
Narrator: The farmer's joy did not last long. When he came home the next day, he 
found that one of his children had given the jar to a friend. Once again, the 
poor farmer was working the soil when the two brothers saw him a year later. 
This time they did not give him any coins. 
Brother 2: Here is a hook. Take it and see what happens. 
Farmer: I don't know what good this hook will do, but thank you just the same. 
Narrator: The next morning, the farmer saw a friend who was fishing. 
Friend: I'm not having much luck today. 
Farmer: I have just the thing for you! This hook has a very good point on it. It can 
help you get many fish. 
Narrator: That night, the farmer's friend brought a big fish to the house. 
Friend: That hook you gave me helped me pull many fish from the water. This big 
one is for you. Eat it soon so it doesn't spoil. 
Narrator: The farmer was thankful for the fish. 
Farmer: This is very heavy. 
Narrator: And then, when the farmer and his family started to eat, they found out 
why the fish was so heavy. It was full of coins! Now the farmer could buy a 
great big house, toys for his children, and many other things. 
Narrator: A year later, the two brothers saw the farmer again. He told them what 
had happened. 
Farmer: I still don't know which is better, coins or luck. 
Brother 1: You were kind and gave your friend the hook we gave you. 
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Brother 2: I think good things happen when a person helps a friend. 
Rossi, M. (1999). The farmer's coins. Boston: Houghton Mifflin. 
The Magic Porridge Pot 
An Old Folktale 
Adapted by Lisa Blau 
Characters: Storyteller #1, Storyteller #2, Storyteller #3 Mother, 
Daughter, Son, Villager #1, Villager #2 
H-17 
Storyteller #1: Once upon a time there lived a mother and her two young children. 
Storyteller #2:The family was ~ poor. They lived in a tiny cottage at the edge 
of a small village. 
Storyteller #3:Though they were poor, they were always happy for the mother 
loved her children dearly. 
Storyteller #1:The family was never hungry. High on the kitchen shelf sat a very 
special cooking pot. 
Storyteller #3: Whenever anyone was hungry, mother simply placed the pot upon 
the stove and said ... 
Mother: Boil, little pot, boil. 
Storyteller #3: And within minutes, the tiny pot would be filled with a hot, 
delicious porridge. 
Storyteller #2: The son would always say ... 
Son: Mmmm! Ahhhh! Ohhhh! Mother's porridge is the best in all the land! And 
to think our magic pot cooks on demand! 
Storyteller #3: And the daughter would always say ... 
Daughter: Yes! It is yummy! It is so very tasty in my tummy! 
Storyteller #1: When the family had its fill of porridge, mother would simply 
say ... 
Mother: Please stop, Magic Pot. 
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Storyteller #2: And the Magic Pot stopped just as quickly as it had begun. 
Storyteller #1: And so it was at each meal. Mother would take the pot down from 
the shelf, place it upon the stove and say the magic words ... 
All: Boil, little pot, boil. 
Storyteller #3: And in minutes the pot would be filled with a hot, delicious 
porridge. 
Storyteller #1: Then the son would say ... 
Son: Oh, mother! Once again you have made us a fine meal! 
Storyteller #3: And the daughter would say ... 
Daughter: So rich, so creamy ... mother's porridge is truly dreamy! 
Storyteller #2: When at last everyone had their fill of porridge the mother would 
say ... 
Mother: Please stop, Magic Pot. 
Storyteller #1: Now one day the mother said to her children ... 
Mother: Children, dear children. I must go to the village today. I ask only one 
thing ... do not touch the cooking pot. I shall be home soon. 
Storyteller #1: The son said ... 
Son: Dear mother, fear not! I will not touch your cooking pot! 
Storyteller #2: Then the daughter said ... 
Daughter: Oh mother of mine, please believe me ... I will let your cooking pot be. 
Storyteller #3: So mother walked towards the village leaving her children alone 
with the magic pot. 
Storyteller #2: After a short while the son said ... 
Son: Sister, dear sister. .. I am so very hungry. What shall we do? 
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Daughter: Brother, dear brother ... I am hungry too. I do not know what we should 
do . 
. Storyteller #3: The daughter replied. 
Storyteller #1: Then the son said ... 
Son: Like it or not, we must touch mother's cooking pot. 
Storyteller #2: So the children placed the magic cooking pot upon the stove and 
the daughter said ... 
Daughter: Boil, little pot, boil. 
Storyteller #3:Soon the children filled their bowls with rich, creamy porridge. 
When the first bowl was empty, the children helped themselves to second 
helpings. 
Son: Sister, dear sister ... ! am filled to the top. Tell me, how do you make the 
magic pot stop? 
Daughter: Ah, that's easy. We just say, "That is all, magic pot." 
Storyteller #2: But the magic pot did not stop. 
Son: Quick! Do something fast! The magic pot must stop, it's boiling over the top! 
Storyteller #3: The-son cried out to his sister. So the daughter tried all kinds of 
words ... 
Daughter: Stop! Please stop! Little Pot that will do! No more, I say! Please stop! 
Stop! STOP!!! 
Storyteller #1:The daughter did not know the magic words, so the little pot kept 
making more and more and more porridge. 
Storyteller #2:The porridge spilled out of the pot, into the tiny house and down the 
lane towards the village. 
Villager #1: What is this, I say? A stream of porridge is spreading across our 
village today! 
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Villager #2: Grab your bowls and spoons! We must eat up all the porridge and we 
must do it soon! 
Storyteller #3:The villagers cried out. Then the villagers said ... 
Villager #1: Does anyone know how to make that pot stop? 
Villager #2: Help us please! We do not wish to have our village covered with 
porridge ... oh please! 
Storyteller #3: Just then the mother stepped out onto the street. 
Storyteller #1: When she saw the porridge spreading across the village she said ... 
Mother: Oh dear, it's just as I feared ... my daughter and son are the naughty ones. 
They have touched the magic pot. Now it is I who must make it stop. 
Storyteller #2: So the mother said ... 
Mother: Please stop, Magic Pot. 
Villager #2: Oh, thank you, kind woman. You have saved the day! We feared that 
all of the porridge would carry us away! 
Storyteller #3: The people of the village filled their pots, bowls, and stomachs with 
the rich, creamy porridge. Everyone was very happy indeed. 
Mother: When I returned home I scolded my daughter and son. I hope that a 
lesson was learned on that bright, sunny day ... 
Son: If it is not yours, do not touch it. .. for you may not like what happens ... not 
one little bit. 
Daughter: I learned a lesson on that sunny day ... when mother gives orders ... I 
must obey! 
StoryteJJer #2: And from that day to this the children obeyed their dear old mom 
and never again went near the magic pot. 
Mother: My sweet darling children learned their lesson well ... now it's time for us 
to go ... for I hear the dinner bell! 
All: Good-bye. Good-bye. Farewell. There's nothing more of our story to tell! 
Son: The End. 
Blau, L. (1999). The magic porridge pot. Online. Retrieved February 16, 2004, from 
http://www. Iisablau. com/scripts/schoolyear99-00/dec99. txt 
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In the Middle of the Night 
This is a song to be sung at night 
When nothing is left of you and the light 
When the cats don't bark 
And the mice don't moo 
And the nightmares come and nuzzle you 
When there's blackness in the cupboards 
And the closet and the hall 
And a tipping, tapping, rapping 
In the middle of the wall 
When the lights have one by one gone out 
All over everywhere 
And a shadow by the curtains 
Bumps a shadow by the chair 
Then you hide beneath your pillow 
With your eyes shut very tight 
And you sing 
"There's nothing sweeter than 
The middle of the night. 
I'm extremely fond of shadows 
And I really must confess 
That cats and bats don't scare me. 
Well, they couldn't scare me less 
And most of all I like the things 
That slide and slip and creep." 
It really is surprising 
How fast you fall asleep. 
-Karla Kuskin 











Who is shaking, 
shivery-
quaking? 
Who is afraid 
of the night? 
Not I. 
Beatrice Schenk de Regniers 
Prelutsky, J. (1986). Read-aloud poems for the very young. New York: Alfred A Knopf 
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When All the World's Asleep 
Where do insects go at night, 
When all the world's asleep? 
Where do bugs and butterflies 
And caterpillars creep? 
Turtles sleep inside their shells; 
The robin in her nest. 
Rabbits and the old sly fox 
Have holes where they can rest. 
Bears can crawl inside a cave; 
The lion has his den. 
Cows sleep inside the barn, 
And pigs can use their pen. 
But where do bugs and butterflies 
And caterpillars creep, 
When everything is dark outside 
And all the world's asleep? 
Anita E. Posey 
Prelutsky, J. ( 1986). Read-aloud poems for the very young. New York: Alfred A. Knopf 
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Anansi's Luckiest Day 
Retold by Harold Scott 
Characters: Anansi, Friend I, Friend 2, Narrator I, Narrator 2 
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Narrator 1: Have you ever heard of Anansi? Well, Anansi lived a long time ago, in 
a place far away from where you live now. 
Narrator 2: At one time, Anansi was very round. Do you want to know why he 
was so round? It was because he liked to eat. 
Narrator 1: You see,just thinking about food made Anansi happy. 
Narrator 2: And smelling food made him even happier. 
Narrator 1 & 2: But eating food made him happiest of all. 
N arrafor 1: One morning as Anansi was eating enough fried eggs for a small 
family, a friend came by. 
Friend 1: I'm having a feast today. Can you come? 
Anansi: I wouldn't miss it for the world! 
Narrator 2: Anansi went back to eating his fried eggs. Soon a second friend 
stopped by. 
Friend 2: I'm having a feast today. Can you come? 
Anansi: I wouldn't miss it for the world! This is turning out to be the luckiest day! 
The skies are blue, and I have not one, but two feasts to go to. 
Narrator 1: The more he thought, the hungrier he started to get. 
Narrator 2: Just then, Anansi had another thought. Both feasts are today. But 
which one will start first? 
Anansi: What on earth shall I do? I want to go to both feasts. 
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Narrator 1: So Anansi thought about it. Because Anansi was a little trickier than 
most others, it didn't take him long to come up with a way to go to both 
feasts. 
Narrator 2: Anansi hurried away to get two very, very long ropes. Then he ran to 
his first friend's house. 
Anansi: I don't want to miss your feast. You take one end of this rope. Pull on it 
when it's time for the feast to start. 
Narrator 1: Then Anansi hurried away to his second friend's house. 
Narrator 2: Can you guess what Anansi told him? If you said, "Anansi told his 
second friend the very same thing," you're right. 
Narrator 1: When Anansi was back home, he tied the ends of the ropes together 
around his waist (well, where his waist would have been had he had one). 
Narrator 2: Now, few people know this, but eating wasn't the only thing Anansi 
liked to do. He also liked to sleep. 
Narrator 1: As Anansi waited for the feasts, his eyes started to slowly grow 
heavier and heavier. When he couldn't keep them open any longer, he went 
to sleep. 
Narrator 2: Right at six, Anansi's first friend pulled the end of her rope. It was 
time for her feast to start. 
Narrator 1: As it so happened, the second friend wanted to start his feast at the 
same time. So, at six, he also pulled the end of his rope. 
Narrator 2: Anansijumped up. One rope pulled his this way, the other pulled him 
that way. 
Anansi: Enough! Stop! 
Narrator 1: But his friends never heard him. 
Friends 1 & 2: Why doesn't Anansi come? He must be getting pickier about where 
he eats. 
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Narrator 2: Anansi tried and tried, but he couldn't get those ropes oft1 It seemed as 
if they were going to pull him in two. 
Narrator 1: At last Anansi's two friends gave up trying to get him to come to their 
feasts. By that time, Anansi wasn't doing so great. For the first time ever, 
Anansi did not want to see, smell, eat, or even think about food. 
Anansi: What happened to me? 
Narrator 2: He looked different. He was not so round any longer. 
Narrators 1 & 2: And now you know how poor Anansi came to have a small 
waist. 
Narrator 1: After that, Anansi still liked to eat-
Narrator 2: he just couldn't eat as much as he once did. 
Scott, H. ( 1999). Anansi 's luckiest day. Boston: Houghton Mifflin. 
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An Indian Legend: 
Why the Salmon Return Each Year 
by Nancy Polette and Keith Polette 
Characters: Narrator, Raven, The Fog Princess, Gitsanuk (Raven's friend) 
Narrator: Raven liked to eat fish. But in order to eat fish he must first catch them. 
On this day Raven is fishing in his canoe with his friend, Gitsanuk. 
Raven: Look at this, Gitsanuk! Another Bullhead! More bones to choke on! With 
all the water in this stream one would hope for better fish. 
Gitsanuk: Look, Raven, the fog approaches quickly. We should head for shore. 
Raven: It is too late. I cannot see to guide the canoe. The fog surrounds us. 
Fog Princess: Do not be afraid. I will see you safely to shore. 
Raven: Who are you? How did you get in our canoe? 
Fog Princess: Give me your hat. 
Narrator: Raven and Gitsanuk watched in amazement as the Fog Princess (for that 
is who she was) gathered all the fog in Raven's hat. When the fog was all 
contained the sun shone again and Raven beached the canoe safely. 
Raven: You have saved us with your magical powers. There is no one as good or as 
beautiful as you. Will you stay with us and be my wife? 
Fog Princess: Yes, Raven, I will be your wife and my wedding gift to you shall be 
a new fish so delicious that you have never tasted another like it. Gitsanuk, 
bring a bucket of water. Now watch as I dip my fingers into it. 
Gitsanuk: Look, a golden fish. I shall build a fire. 
· Raven: Yes, we must cook it at once. 
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Gitsanuk: See how well the new fish roasts. The smell is truly wonderful. 
Raven: The taste is more wonderful still. Wife, bring us more of these fish. 
Fog Princess: Your hunger is now cared for. I cannot produce that which is not 
needed. 
Raven: I said I want more fish! Unless you produce them at once I shall beat you! 
Narrator: Just then, where the day had been still, a wind arose and shook the 
leaves from the trees. Raven and Gitsanuk were soon so covered with leaves 
that they could not see. Then as quickly as it had begun, the wind stopped 
and the leaved floated to the ground. When Raven looked up he saw that the 
Fog Princess had gone. 
Gitsanuk: .Raven, look to the sea. The fog disappears there and the Princess is with 
it. There, she is gone! Your selfishness has cost you dearly. 
Narrator: And Raven hung his head in shame. But as we know, a wonderful thing 
did happen. Even today the salmon return to the Indian streams once each 
year and it is said that the Fog Princess brings them ... just enough each year 
to keep the tribe from hunger. 
Polette, N., & Polette, K. (1990). Reader's theatre from fairy tales,fantasy, and myth. Third ed. 
O'Fallon, MO: Book Lures, Inc. 
